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Preface

The study entitled “An Assessment of the Implementation of Kerala
Curriculum 2013 at Primary Level: Standard II” is aimed to determine how the new
Kerala Primary school curriculum(standard II) is implemented in classes and to identify
the factors influencing its implementation. The necessary data were collected using the
tools and techniques prepared by a team of experts and teachers under the leadership of

SCERT faculty.

Great effort was taken to collect, compile, classify and analyse data in order to arrive at
proper findings and conclusions. The study helps us to visualize how curriculum
developers’ decisions are interpreted and practiced by teachers in classrooms. The rich
information collected through the survey questionnaire also helps us to identify the forces
applying to the process of implementation. In turn what does or does not get implemented
in the curriculum can be determined and the reasons for the differences between intended
and implemented curricula can be recognized. It helps us to comprehend the process of,
and the problems experienced during curriculum implementation in our state.This study
also helps to identify the practical problems faced by teachers. The findings of this study

can help teachers to improve their performance and instructional practices.

Hope that this study will provide valuable information in turn can help teachers,
curriculum planners, authorities and decision makers to develop better-designed materials
and make further progress in the curriculum design during every curriculum restructuring

and reification.

I owe my sincere gratitude to all involved in the study without which this research study

would not have been a grand success.

Dr. J.Prasad

Director

SCERT Kerala
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Introduction

The prime objective of education is the socialization of human beings and the school is the
pivotal agency to organize and transmit all the cultural and social values to individuals.
Curriculum is the most effective tool to disseminate all these values to the society and
individuals. To assess a curriculum a breathless effort is needed. Assessment of the process
of curriculum development plays a vital role in channelizing and keeping the direction of
young generation on the desired way for the achievement of national objectives and
keeping the system update with respect to the changing scenario of time. Curriculum
development process also undergoes transformation due to newer developments in
education and its evaluation keeps it valid, reliable and keeps it in the right direction.
Recommendations through evaluation for any process have a message of eternity for it.
Therefore the curriculum development process is organized in such a way to prepare
young men and women for pursuing higher education and also to make them able to adjust
with their practical life meaningfully and productively. The goals of education can be
attained only through valid reliable curriculum and proper evaluation process for updating

and fulfilling required social needs.

Current reconceptualization of curricular frameworks place the curriculum content in more
ecologically valid contexts, making it more inquiry based, and urging the adoption of
outcomes assessment measures which tap students’ abilities to engage in activities rather
than test their abilities to regurgitate rote learnt facts. Such reconceptualization also place
greater emphasis on the need to develop students’ critical thinking and problem solving
skills so that they will be prepared for the challenges and opportunities of the new
millennium. With the aim of maximizing the efforts to bring about the proposed curricular
reforms and to increase the success of the curriculum implementation process, there arise
the need to make careful descriptions of what transpires in classrooms on a daily basis and
why this happens. This will allow educationalists to find ways to support teachers, as they
are required to adopt retooled and reformed curricula. If this is not done, teachers will
continue with their routines: their previous experiences, what has worked in the past. As a
result, change does not occur and the implementation of a new curriculum does not

conform to the curriculum intended by the curriculum designers.



The Kerala Curriculum Framework, adopted in 2007 (KCF 2007), was recognized by far
and wide, as it was an exemplarily, modified and progressive document that the state had
to offer .KCF 2007 is apt for the present Kerala social and educational scenario, after the
National Curriculum framework (NCF 2005) guidelines laid down by the NCERT. The
Curriculum developed on the basis of KCF 2007 —from the primary to the higher
secondary level - which thrusts the philosophical and psychological premises of Social
Constructivism, Critical Pedagogy, Multiple and Emotional intelligences, Inclusion in

Education, etc., and also it is stressed on the ‘Mental process of the learners.

Primary school curriculum was always considered as the cornerstone of any educational
progress because it had direct influence on the ‘making’ process of the learner. The Right
of Children to Free and Compulsory Education Act (RTE Act, 2009/2010) underlines the
important aspects of the primary school curriculum. The Primary School curriculum in

Kerala after curricular revision of KCF 2007, already had conformed to these aspects.

Curriculum evaluation is an essential phase in the development of a progressive
curriculum. Curriculum development is an evolving process which makes curriculum
suitable to the individual and social needs as well as the goals of the nation. Curriculum at
school education revises in Kerala after every five years. The curriculum and textbook
prepared as per the Kerala Curriculum Framework (KCF, 2007) has been reviewed by an
expert committee appointed by the Government of Kerala and an approach paper is also
developed to change the curriculum and textbooks of School education in Kerala. As a
result the text book of class I, III'V, VII and XIwere revised in the academic year 2014-15.
The text books of class II, IV, VI, VIII and XII revised in 2015-16 and textbook of class
IX and X revised in 2016-17 academic years. A status survey at higher secondary level and

a baseline study at primary and secondary levels have been conducted during this period.

The present study is conducted after the implementation of current cycle of curriculum
development. The investigation covers Standard II on the subjects such as Integration,
English and Mathematics. The study focused on five major dimensions of curriculum, i.e.,
learning outcome, learning resources and materials, learning Process, evaluation system
and teacher Support Mechanisms. Data were collected from the different stakeholders of
educational system including students, teachers, and parents, Heads of institutions, AEOs
and members of the local bodies. Concurrent review and assessment of the Curriculum
being followed would help to assess the merits and demerits of the existing curriculum as

well as to offer suggestions to implement it in a better manner or to fill the gap, if any.
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Review of the curriculum is to evaluate its effectiveness after it has been implemented and
reflect on what students, teachers and the society did and did not get out of it. Hence, the
study, An Assessment of Implementation of Kerala Curriculum2013at Primary Level:

Standard II. The study has carried out by considering the following objectives:
Objectives

1.To assess the Revised Kerala curriculum (Class- II) with respect to

1. Learning Outcomes
ii.  Learning Resources
1ii.  Learning Process
iv.  Support System

v.  Evaluation

2. To find out the practical difficulties encountered by teachers in implementing the
revised curriculum.

3. To suggest measures for making further revision effective.
Methodology

Method

Survey method and Document analysis are the major methods used for collecting data for

the present study.
Sample of the study

The present study was conducted in Class II of six Revenue districts (Thiruvananthapuram,
Idukki, Palakkadu, Ernakulam, Malappuaram, and Kanniur). From each Revenue district
two sub districts were selected for the collection of data. The sub districts selected were:
Thiruvananthapuram South and AttingalfromThiruvananthapuram district, Munnar and
Arakkulam from Idukki District, Ernakulam and Thrippunithura from Ernakulam District,
Mannarkkad and Ottappalam from Palakkad district, Panoor and Iritty from Kannur
district and Parappanangady and Vengara from Malappuram district. The sample for the

study consisted of
12 AEOs ( 2 AEOs from each Revenue District.
180 Headmasters/ Headmistresses

720 Primary school teachers



The details regarding sample selected for the study are given in the table below.
Tools and techniques used for the Study:
The major tools and techniques used for the study were:

1. Questionnaire for teachers (General as well as specific questionnaire for
teachers)

Questionnaire for head teachers

Answer sheet analysis — Error analysis

Text book analysis (Integration, English and Mathematics of Standard II)
Class Observation Schedule

Group discussion schedule for Students, AEO and PTA

A i

Description of the tools and Techniques

Questionnaire for teachers

General as well as specific questionnaires were given to second standard school
teachers. The questionnaires contain both closed and open ended questions. The
questionnaires are used to collect views and suggestions of teachers regarding assessment
of Revised Kerala curriculum (Integration, English and Mathematics) with respect to its
Learning Outcomes, Learning Resources, Learning Process, Evaluation and Support
System. Moreover, the practical difficulties encountered by teachers in implementing the
revised curriculum and their suggestions regarding different measures for making further
revision of the curriculum more effective were also collected by using the questionnaire

for teachers.
Questionnaire for Head Teachers

A questionnaire was prepared to collect data from Head teachers to assess the different
aspects of revised curriculum such as learning outcomes, learning resources, learning
process, support system and evaluation. The questionnaire include questions related
towhether they are checking the teaching manual of teachers, what are the difficulties they
are experiencing in giving supports to different areas of Art, Physical Education-Health
and work experience, whether they are getting support from different agencies such as
SMC/PTA, MPTA, LSG, ALUMNI etc., whether the teachers are sharing the experiences

they gained during different training, what are the measures they are taken to provide



support to backward and gifted students, what are the different community activities

conducted in school to improve teaching and learning.

Text Book Analysis (Malayalam, English, Mathematics and EVS of
Standard II)

Text book analysis was done to find out whether the text books (Integration, English and
Mathematics of Standard II) are in conformation with the constructivist paradigm,
suitability of its content in attaining learning outcomes, suitability of the content for
activity based learning, whether the books contain diversity of learning activities, usechild
friendly language, have clarity in pictures, graphs and maps, slots for continuous
evaluation, instances of disparity and what are the different areas which need further

simplified explanation.
Class Observation Schedule

The class observation schedule was designed as an analytical device to observe and gather
factual information regarding the performance of teachers with regard to the components
such as Teaching Manual preparation, pre—planning, interest and motivation, learning

activities, learning environment, classroom intervention, evaluation and consolidation.

Focus Group Discussion

Focus Group Discussion points were prepared carefully in advance through identifying the
main objective(s) of the meeting, developing key questions, developing an agenda, and
planning how to record the session. A detailed report is prepared after the session was

finished. Observations during the session were noted and included in the report.
Answer sheet analysis (Error analysis)

Answer sheets of the second standard students of all subjects were collected from selected
schools. It was revaluated by considering the learning outcomes stated in the text book and
activities given in the worksheet. Analysis was done for all the subjects Integration,

English and Mathematics separately.
Data Collection Procedure

Data collection was done by a group of six members in each education sub-districts under
the leadership of concerned AEOs and faculty members of DIET.A one day workshop was

conducted in the SCERT to the members of data collection for familiarising the tools.
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A one day meeting of HMs of 15 schools was conducted by AEO for collecting data from
HMs using the questionnaire. The team consists of practising teachers in the subjects of
Integration, English and Mathematics, AEO and DIET faculty visited the various schools
for collecting data from the teachers, conducting group discussion with PTA/LSG and for

observing the classroom.

Questionnaire for teachers and HMs, were administered in 12 sub districts of six Revenue
districts(Thiruvananthapuram, Idukki, Palakkad, Ernakulam, Malappuaram, and Kannur)
and their responses were collected back. The data thus obtained were scrutinised and only
those found complete and correct with respect of all the necessary information above were

chosen for analysis.

A series of workshops were conducted for analysing data, tabulation of data and report

writing.
Statistical Technique Used

The statistical technique used for the analysis of data was Percentage Analysis.
Findings and suggestions

The findings of the study are given under appropriate heads
Learning outcome

e Study revealed that the characteristic features of the learning outcomes envisaged in
the curriculum 2013 were clear to majority of teachers (79.04%) who were teaching in
class II. But, 20.96 % of teachers do not have clarity regarding the characteristic

features of the learning outcomes envisaged in the curriculum 2013.

e According to majority (76.05%) of teachers learners of second standard couldn’t
achieve the expected learning outcomes to be aimed through the transaction of the
content. Simplification of the content, special training and extended activities are the

suggestions given by the teachers of class II.

e It is inferred that 67.66% teachers of standard II couldn’t differentiate between short

term and long term learning outcomes.

e The learning outcomes of second standard were arranged in such a way asto ensure the

continuity and development from the lower to higher classes.



Almost all the teachers of standard II agree that the outcomes given in different units

are observable and measurable; nearly 10% of the teachers disagree with it.

Study revealed that about 65% of teachers were able to understand the ideas/skills to

be acquired from each unit through the learning outcomes.

According to majority of teachers (65.87%) learning outcomes given in different units

of II standard textbooks were according to the age level of learners.

Majority of teachers (69.46%)opined that the learning outcomes are helpful to some
extent for self-evaluation and outcome focused methodology is helpful in ensuring the

level of learning envisaged by RTE Act.

About half of the teachers find difficulty in the time bound completion of learning
outcomes. Teachers opined that learning activities are overloaded, need to carry out
remedial teaching, different level of learners is there in the class and difficult to focus
on all the learning activities given in the text book are the reasons that hinder the time

bound completion of learning outcome:

Learning resources

Majority of teachers favour the most of the characteristics of the textbook like Content
appropriateness, Conceptual clarity, Adequate activities, Opportunity to foster the
creativity, Language appropriateness, Pictures, lay-out, etc., But, 57.49% of teachers
opined that activities considering different levels of learners are not present in the text

book.

Majority of teachers supported the teacher text of standard II in many aspects like text
book and teacher text are complementary to each other(97.60%), hints given are
suitable for transacting the content(97.01%), helpful in preparing the TM(97.60%),
instructions given for CE and TE(95.21%), provided suitable tools for
evaluation(95.21% ) and helps the teacher in attaining clarity in the general approach

of the curriculum.

Majority of teachers reported that they are using pictures (98.20%), reading materials
prepared by teachers (97.01%), Resource CD (77.25%), Tables (88.02%) and Local
resources (85.03%) other than TB and TT.



It is found that 57. 49% teachers reported that it is the resource teachers who mainly

provide help in the adaptation of CWSN.

It is found that school is equipped to carry out the activities related to arts
education(59.28%), health education(61.68%) and work experience (61.08%) to some
extent level. They also reported that they are able to make available local resources to
some extent level in the areas related to arts education (68.86%), health
education(65.87%) and work experience (65.27%).It is significant to note that
onlyaround50% of teachers opined that they are able to make use of TT for arts
education(56.89%), health education(52.69%) and work experience (51.50%) to great

extent level.

Lack of special teachers who possess good skills and aptitude in art subjects, lack of
resource persons and difficulty in linking with scholastic area are the major limitation
with respect to art education reported by the teachers. Provide special teachers for art
education and Clubbing the schools and appointing resource persons in art education

are the suggestions given by the teachers.

Lack of special teachers for sports and health education is the main limitation.
Providing resource persons with the co-operation of local bodies, appoint special
teachers for sports and ensuring regular service of health workers/nurses in schools are

the suggestions given by the teachers.

Lack of trained teachers and lack of awareness in transacting workbook are the major
limitations under work education. Teachers suggested providing training to teachers at

the beginning of academic year itself.

Majority of teachers reported that they evaluated the products(96.41%), encouraged the
learners with outstanding products (97.01%) and utilized the possibility of re-using the
products (92.81%). Only very few (13.17%) teachers opined that they conducted

exhibition of the products.



Learning process

e Half of the teachers of Standard II experienced difficulties while planning learning
activities. Life skills, continuous evaluation, community bound activities,
values/attitudes, and utilizing learning resources are thrust areas that posed difficulty
while planning the learning activities. Enhance infrastructure facilities, ensure ICT
availability, provide training in ICT and work experience, recruit teachers in arts and
physical education are the remedial measures suggested by teachers to overcome

difficulties experienced in the various thrust areas

e Majority of teachers (78.44%) sometimes ensured the development of Process skills in

the learners through learning process.

e Majority of Teachers planned and implemented learning activities to attain conceptual
clarity through multi-sensory experiences. However 14.37% of the teachers did not do

SO.

e Majority of teachers (94.01%) reported that curriculum is considered appropriate for
enabling learners to apply the knowledge acquired through learning process in their
daily life.

e According to teachers, ‘lack of time’ (70.06%) and ‘lack of facilities/materials’

(36.53%) are the major difficulties encountered while making use of appropriate

learning strategies.

e Majority of teachers of Standard II (71.26%) reported that they have planned and

implemented learning activities to overcome the constraints of slow learners.

e The reasons for difficulty while planning and implementing learning activities to
overcome the constraints of slow learners are ‘lack of specially prepared learning
materials’( 17.96%) and ‘lack of time’ (22.75%).Majority (961.08) of the teachers did

not ensure the attainment of learning outcomes in different levels of learners.

e Even though majority of teachers (95.03%) implemented learning activities to enrich
the abilities of gifted learner, 14.97% of them did not do so due to difficulty in

planning challenging learning activities and lack of time.

e Difficulty in planning challenging learning activities and ‘Lack of time’ are the major

reasons for not implementing learning activities for gifted learners.Majority of
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teachers(67.66%) sometimes ensured the maximum participation of all learners. Only

29.94% always ensured full learner participation.

e [t is serious to note that only 55.69% of teachers always transacted the content in a

learner -friendly manner while 41.92% teachers sometimes.
Evaluation

e Even though majority of teachers got a clear idea about Continuous Evaluation, about

13.77% teachers need more clarity regarding Continuous Evaluation.

e A significant number of teachers need more clarity in the area of continuous evaluation
viz. assessment of learning process (7.78%), portfolio assessment (4.19%), recording

(2.99%) and unit assessment (1.20%).

e It is clear that 32.34% of teachers were not able to ensure learning and to provide

support to learners though Continuous Evaluation.

e Majority of teachers are able to carry out learning process and evaluation
simultaneously, but a significant number of teachers (16.17%) are not able to
undertake the task successfully. Practical difficulties in learning process and evaluation
are due to lack of awareness about suitable strategies and giving more emphasis to
learning process than evaluation. Significant percentage of teachers (13.77%) reported
that the indicators related to different areas of evaluation are not specific. Overcrowded
classrooms (24.55%), lack of suitable criteria (15.57%), lack of awareness to the
teachers (3.59%) and lack of planning (2.99%) are the other problem faced by teachers

during assessment of learning process

e Teachers reported that they provide opportunities for self-assessment (97.60%) and

peer assessment(86.23%).
e It is found that 30% of teachers were not preparing indicators for evaluation.

e Majority (94.01%)of teachers are providing opportunities to exhibit their products
related to self-evaluation and peer evaluation, but a very few of teachers are not

providing at all.

e Majority of teachers (77.84%) are using class test for unit wise evaluation. Teachers
are considering different records such as notebook, worksheet, project/seminar report,

answer scripts, short notes and creative writings for continuous evaluation. It is
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significant to note that 58.68% of teachers are considering project/seminar reports and

69.46% of teachers are considering answer sheets for Continuous Evaluation.

Even though majority of teachers are giving feedback based on CE, a significant

number of teachers (19.16%) are note giving feedback on CE for parents.

Teachers are providing remedial instruction based on feedback from Continuous

Evaluation, while significant percentage of teachers (13.17%) are not providing.

Giving support (76.05%), Follow-up activities (70.06%), changing the process
(46.71%) and Peer tutoring (43.71%) are the various strategies adopted by the teachers

for remedial teaching.

Majority of teachers(74.85%) accurately record the details of continuous evaluation,
but it is significant to note that 25.15% of teachers did not record accurately the details

of continuous evaluation.

From the analysis it is clear that 57.49% of teachers are framing different strategies for
CWSN learners. But a significant percentage of teachers (42.51%) were not framing

different strategies for CWSN learners.

Even though majority of teachers were not facing any difficulties related to TE, a
significant number of teachers (22.16%) have difficulties related to TE.It is found that
a few teachers reported that they experienced difficulties related to term evaluation.
The other difficulties are inadequate evaluation strategies, difficulty in grading and

difficulty in recording.

About half of the teachers are not able to conduct evaluation related to arts, sports and

work experience effectively.

A significant number of teachers are not carrying out evaluation and recording of
socio-emotional areas like empathy, problem solving skill, creative thinking, critical
thinking, and coping with stress. Majority of teachers are evaluating and recording
socio-emotional areas like interpersonal skill(79.64%), decision making(80,24%), self-

awareness(65.87%)and communication skill (64.07%).

Support system

From the analysis it can be inferred that great majority of teachers received support

from HMs(98.20%) and BRC(95.21%). Majority of the teachers received support
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from, SMC/ PTA(84.43%), MPTA (88.42%), SSA(82.04%), SSG(76.05%),
DIET(55.09%),SCERT(49.10%) and ISM (52.10%). Support from LSG was reported
by less than half of the teachers. Only a very low percentage of teachers received

support from Alumni, SPC and NGOs.

Teachers opined that they get support from various agencies for enhancing
infrastructure, ensuring child rights, nurturing life skills, creating environmental
awareness, waste management, health and physical education , art and work experience

and guidance and counselling.

Majority of the teachers (74.85%) opined that self -improvement using feedback based
on monitoring is done to some extent. It is clear that 94.01% of the teachers agreed that

academic improvement was done oneself on the basis of the feedback

Most of the teachers (95.81%) agree that follow up activity was carried out based on

the monitoring

Teachers reported that they are getting training in areas related to content, teaching
learning strategies, products , art and work experience education, ICT, /TE, Inclusive
education, learning outcome, learning resource, health and physical education and
Guidance and counselling. But is serious to consider that they need more clarity in
areas related to Health and Physical education, Inclusive Education and guidance and

Counselling.

Below fifty percentage teachers opined that the training was helpful for them in
transacting the lessons to a great extent level while 44.3% training was helpful only to

some extent level.

Findings based on adequacy of resources in the text book

English

Teachers opined that the activities like role play, miming, storytelling, recitation,

choreography are included in the textbook for the acquisition of language skills

.Opportunities for story completion and poem completion are there and need to include

more. Topics related to Environmental studies which give more importance to language

also are to be included

In the case of English text book it is found that48.50% of teachers opined that they are

facing difficulty while transacting discourses.
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Integration

According to majority of teachers (89.82%)ideas related to Environment science, are
integrated with language. A great majority of teachers reported that preparation of a
separate text book for mathematics integrating learning experiences is helpful in
improving the mathematical learning abilities of learners (92.22%).The language,
pictures, layout etc. are attractive to 86.23% of teachers. According to 70% of teachers,
integrating learning activities do not obstruct the attainment of learning outcomes
(71.86%) and also language skills and scientific skills are developed through
Integration. Integration of learning activities does not hinder the development of
Mathematical skills and instructions given in the teacher text are helpful in the

transaction of the textbook according to 82.04% of teachers.

Majority of teachers (97.01%) opined that textbook has suitable learning experiences
required for the attainment of language and scientific skills. Same time, a significant
number of teachers were not able to carry out learning activities by integrating arts,
physical and health education and work-experience. It is serious to consider that
integration of learning activities with arts, sports, health and work experience is

possible only in some areas.

According to 12.57% teachers certain learning ideas in class two are difficult to

transact through integration.

Difficulty in ensuring spiralling, textbook not useful for the learners who are weak in
studies, and necessity in including more activities related to Mathematics are the
demerits reported by teachers in preparing a separate mathematics text book by

integrating learning experiences.

Life related ideas included in the second standard integration textbook are Nationalism,
respect for suppressed, respect towards one’s own profession, fraternity .Ideas related
to life skill and values, social relations, morality, discipline and obedience are included

in the textbook.

Majority of the teachers responded that adequate slots are there in the textbook and
teacher text for learning process like Observation (91.62%), Comparison (91.62%),
Categorization (91.62%), Analysis (89.22%), Inference (87.43%) and Simple

experimentation (91.02%).
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Mathematics

Only half of teachers (50.30%) reported that Learners can analyze and solve problem

by themselves to a great extent level using the Mathematics text book.

The difficulties faced by the teachers while transacting mathematics to the second
standard learners are: in transacting abstract mathematical ideas (41.32%), analyzing
and solving problems by learners themselves (49.70%), lack of clarity in certain areas

of Mathematics and inability to complete worksheets (44.31%).

e [t is observed that only a few teachers provide a variety of learning activities to get
adequate pre-requisites to all learners.

e Majority of teachers (90.42%) have prepared TM using essential resources and
activities, but it is noted that very few teachers use additional resources and
creative activities other than Teacher Text.

e Majority of teachers (89.82%) provided a variety of learning activities to get
adequate pre-requisites to all learners. At the same time very few teachers provided
activities necessary for basic pre-requisite knowledge to very few learners.

e Learning activities suggested in textbook and teacher text used by half of the
teachers were highly effective for developing reflective thinking among learners,
where as in half of the teachers opined that the learning activities provided were
effective. Spontaneous progress in learning and timely recording in the TM were
there in most of the classes observed.

e Regarding the knowledge construction through learning activities it is found that
more than half of the teachers support the learners to attain higher level of
knowledge construction through variety of learning strategies including reflective

questioning and debating.

Findings based on Classroom Observation: English

e [t can be concluded that the performance of majority of the teachers in English
class is up to the mark with respect to teaching manual, preparation, interest and
motivation, learning activities, learning environment, classroom intervention,
reflective thought, consolidation, evaluation process and overview of the class, in

most of the classes. But there are cases in which teachers need improvement is
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needed with respect to teaching manual, learning environment, classroom
intervention, reflective thought, consolidation and overview.
Findings based on Classroom Observation: Mathematics

e [t is found that the majority of teachers performed well with respect to teaching
manual, preparation, interest and motivation, learning activities, learning
environment, classroom intervention, reflective thought, consolidation, evaluation
process and overview of the Class, in most of the classes. On the other hand it is
noted that in some areas: interest and motivation, attitude and values, learning

environment and reflective thinking need further improvement.

Findings based on Classroom Observation: Integration

e Though in most cases teaching manual, preparation, interest and motivation,
learning activities, learning environment, classroom intervention, consolidation,
evaluation process and overview of the class are very good or good, a considerable
number of teachers need further improvement in these areas. It is crucial in the case

of reflective thinking.

Findings based on Answer script analysis of English: Error analysis

e Completing the conversation: Majority of the students are supposed to acquire the
skills to prepare a conversation using suitable letters and signs with clarity of ideas

appropriate to the situation. But many students lack the above mentioned skills.

e Completion of story: Learners show a lack of comprehension in the usage of suitable

linguistic expression, sequence of ideas etc.

e Prepare description: Learners find difficulty in completing the activity using letters and

signs with clarity of ideas
e Recount riddles: Learners maintain an average standard in riddles and language games.

e Prepare invitation letter: Difficulty in expressing ideas, content, structure and linguistic

usages.

e Poem completion: Learners face a practical difficulty in engaging independent

creations using appropriate language/expression without spelling mistakes.
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Findings based on Answer script analysis of Mathematics: Error analysis
e The learners lack skills for analysis and classification.
e Learners are not able to identify number relations.
¢ Difficulty in identifying number pattern and geometrical figures
e Difficulty in problem analysis and problem solving

Findings based on Answer script analysis of Environmental Science/integration:

Error Analysis

o Skills for analysis , inference, data collection and classification were not attained
e Have not achieved the capability/skill to analyse and formulate inference

e No idea about the habits of hygiene or cleanliness

Findings based on Textbook Analysis: English

e Some of the lessons in units 1, 3 and 5 are not suitable for constructivism. Language
elements are included in the context only but there are no activities to develop or
practice them.

e The vastness of the content hinders proper transaction. The language used is not up to
the level of second standard learners.

e Ample opportunities for process oriented learning are given in the text book.

e The text book has failed to provide variety of activities.

e With respect to the use of language, all the units follow learner friendly approach, but
the vocabulary used in the text is quite unfamiliar.

e Most of the pictures are not attractive and lack clarity.

e Some of the lessons in the text require more clarity and explanation.

e Slots ensuring evaluation are not given in each unit.

e There is no possibility of any kind of discrimination throughout the textbook.

e The lessons help to inculcate democratic values among learners.

e The layout of the text book is neither child friendly nor attractive.

e The teacher text facilitates proper planning and creativity.

e [CT integration is a challenging task for practicing teachers. Language activities are

not given much importance.
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Findings based on Textbook Analysis: Integration

While analyzing the lessons of environmental studies in second standard, it can be see

that the text book contains activities in tune with constructivist approach.

The content of almost all the units are suitable and sufficient to attain the learning

outcomes.

The content of almost all the units are suitable for activity based learning.
Diversity of learning activities is ensured in almost all units

All the units follow a child friendly approach with respect to the use of language.

The pictures are not fully appropriate to the lessons. In some of the units, the pictures,
graphs etc. are not sufficient or clear (Unit 1: need more clarity for the pictures of

public spaces; Unit 4:the picture is not realistic. Pages 57, 60, 61).

Some of the activities in the textbook need further explanation, elaboration and support
(Unit 2: need worksheets after including the reading note related to hygiene; Unit
3:Infectious diseases, non-infectious diseases (Page 51) need more explanation). No

need of simplification in any of the units but needs more clarity.

The text book contains possibilities for continuous evaluation in connection with

experiments, observation and other group activities.

There is no possibility of any kind of discrimination while considering the lessons and

learning activities throughout the textbook.
There are enough slots for the development of democratic values in almost all the units

The present layout is inadequate for making a qualitative impact on children's

thoughts. The teacher text is suitable for the transaction of all the units.

The hints for ICT enabled learning are not included in the textbook. Activities
adequate for acquiring the learning outcomes are less in environmental studies text

book as it is in an integrated version.

Findings based on Textbook Analysis: Mathematics

All the lessons do not go in conformation with constructivism. Though learning

activities suitable for construction of knowledge are given in general, some methods
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directly related to Math given in some units (Unit 5 and 6) are to be examined and need
some modification

e The content is generally helpful for acquiring learning outcomes. Some ideas directly
given in the text book are a barrier to awakening the thinking skills of the child.

e Almost all units contain activities suitable for acquiring process skills.

e Diversity of learning activities is ensured in almost all units

e All the units follow a child friendly approach with respect to the use of language. The
language used is appropriate for the lessons.

e The pictures used are appropriate for the lessons.

e The parts of lessons which need more elaboration are less.

e Most of the activities in the units are in the simplified form. But, in Unit 3,Nourishing
Food Given in Aswin's school and the activity 'Egg and Milk Given to Children' should
be simplified.

e Possibilities for continuous evaluations are there in the text book.

e There is no possibility of any kind of discrimination when considering the learning
activities given in the lessons throughout the textbook.

e The text book has given only very little importance to group activities.

e Teacher text helps the teachers to plan the learning activities enabling the acquisition
of processing skills and to take into consideration the learners of all levels.

e The overall result reveals that there is no drastic or vehement criticism against second

standard Mathematics textbook.
Major findings derived from the responses of Head Teachers
e Great majority of the schools conduct SRG meetings more than once in a month.

e The main areas in which the head teachers had offered suggestions to teachers after
going through teaching manuals of teachers, were the learning activities (96.11%),
learning materials and resources (89.44%), continuous evaluation (87.22%) and

writing qualitative notes (72.22%)

e Majority (62.22%) of the head teachers could conduct class observation only
‘sometimes’-since they are busy with other official works at school and outside. It is
important to note that about (35.56 %) of head teachers reported that they ‘always’

conduct class observation and provide necessary suggestions
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It is found that 58.33% head teachers always ensure the attainment of learning

outcomes by students.

Majority of the head teachers under study use the services of experts (76.67%) and
local resources (63.89%). The various areas where the head teachers use the services of
experts and local resources are, for giving experts’ classes for teachers (37.78%);
awareness programs (33.33%). The other areas include agriculture, experts’ classes for
students, interviews, arts and physical education, health activities, day celebrations,

field trips, workshops, parental help and support and strengthening of PTA.

Head teachers make use of the services of SMC/PTA/ MPTA /LSG in the following
contexts - re-opening festival, day celebration festivals (Mela), noon-meal, anniversary
and majority of them for club activities . The other contexts where the services of
SMC/ PTA are availed are field trips, infrastructure, awareness programmes,
agriculture, celebrations, health activities, camps, seminars and workshops. The
services of the alumni of the school are also availed by majority of the head teachers

for the same aspects.

Majority of the head teachers (97.22%) ensure that teachers share ideas they receive

from training programmes.

Head teachers (80%) organize special classes for those who do not know how to read

and write and who face difficulties in learning.

The head teachers reported that for gifted children, they arrange training for
competitive examinations (33.33%); quiz and other competitions (22.22%); library and
extra reading materials (21.67%); special (extra) training (16.67%); encouragement

(13.33%);and expert classes (7.78%).

It is seen that 71.11 % of head teachers reported that ISM team had not paid
monitoring visit to their school. Out of those head teachers who reported that ISM team
had paid visit to their schools, 98.8 % reported that the ISM monitoring visit was

effective.

Head teachers reported that that they had received help and support from ISM team in
the following ways: - got directions for quality improvement (19.61%) started special
training for backward students (19.61%); pointed out the deficiencies (17.64%); got

directions for making classes effective (15.69%) possibilities /scope of TLMs became
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clear (9.80%); empowerment of teachers (9.80%); got directions for conducting SRGs
effectively (7.84%).

e Suggestions offered by head teachers for improvement of ISM are to be conducted in

all classes in all the three terms, conduct follow-up supervisions, linked with clusters

and teacher trainings, include expert teachers and evaluation should be conducted after

(outside) school hours

e Vast majority of head teachers took initiative to carry out cleanliness drive (89.44%)

and environment protection activities (83.33%) whereas water resource management

and energy conservation activities were done by 29.44% and 23.89% respectively.

Findings based on Focus group Discussion (AEOs)

Majority of the AEOs (more than 80%) reported that they conduct monitoring of
the academic activities and give support wherever and whenever needed. In
addition to this they motivate teachers by appreciating their excellence.

According to them majority of the teachers do not prepare teaching manual as
envisaged in the teacher text .It is found that majority of the teachers feel difficulty
in writing reflective notes.

Many of the teachers use teaching learning materials for making the classroom
teaching effective. But some of the teachers are not even using the learning
materials available in the school. It is found that the major learning material used in
the classroom is the textbook itself

In more than half of the classes the teaching learning process takes place
effectively. It is significant to note that certain classes are not at all effective.

In majority of classes learning products are displayed. But only in certain schools
the display of products are periodically updated. It is found that the majority of the
teachers are not making use of these products later.

Service of the teachers in a school is permitted for the smooth conduct of
programmes like Youth festival and science fairs in other schools

AEOs reported that they give creative and valuable suggestions for the smooth
conduct of PTA and SMC. They are involved in the programmes of village
education committees actively

All the AEOs reported that the Internal Support Mission (ISM) visits were very

much effective in enhancing the academic as well as administrative excellence.
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AEOs participate in the DRG training of the Cluster, and they monitor each cluster
and make sure that the cluster is conducted as per the module

The infrastructure facilities of the school as well as the classroom facilities are
monitored and necessary suggestions are given for their improvement. AEOs
ensure that the funds allotted to schools are properly utilized and the records are
kept. They monitor the noon meal programme and ensure that nutritious and
hygienic food is given to the students without fail.

Majority of the AEOs feel that team monitoring is more effective than individual
monitoring as both administrative and academic aspects could be monitored within

a single visits

Findings based on Focus Group Discussion with PTA

PTA Members reported that general body meeting will be conducted at the
beginning of the academic year and executive committee meetings are conducted
as and when required. Most of the executive members attend the executive
meetings along with the teachers.

MPTA and CPTA meetings are conducted for ensuring the security, quality of
noon meal and to provide suggestions for academic improvement.

It is reported that the facilities such as classrooms, toilets, differently abled are
available in most of the schools.

Regarding the revised textbook, they reported that the text books are learner
friendly, attractive and suitable for intellectual level to a certain extent. The
activities included in the text book are learner friendly and practicable.

They are unaware of the learning outcomes. No support is rendered by PTA for the
CWSN students, but renders services to solve problems, if any. PTA plays an

important role in the availability and utilisation of funds.

Practical difficulties encountered by teachers while implementing the curriculum

The difficulties reported by the teachers for attaining all learning outcomes are lack
of time, excess content, organizing day celebration and co-curricular activities,
involvement of teachers in duties other than class room teaching, excess activities
and presence of different level of learners. Some other areas are higher level of the
content, difficult vocabulary and language ambiguity, lack of appropriate activities

for differently abled students, insufficient extended activities for enhancing
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creativity, inaccessible links and hints and lack of resources and lack of slots to
make use of local resources, library and laboratory.

The difficulties with respect to art education pointed out by teachers are lack of
special teachers to deal with art, lack of training, lack of time, lack of financial
support, lack of materials and opposition from certain religions section. The
suggestions given by the teachers for overcoming these limitations are to appoint
specialized teachers for art. To provide support from LSG and to conduct training
programmes for other subject teachers to equip them to handle Art classes.

Some of the teachers experienced difficulties in using the strategies such as
investigative learning, metacognition and critical thinking.

‘Lack of time’ and ‘Lack of facilities/materials’ were the major difficulties
mentioned by the teachers to make use of appropriate learning strategies. The other
genuine difficulties reported by teachers are in considering backward learner .
Difficulties reported by teachers in the implementation of learning activities to
enrich the abilities of gifted learners are difficulty in planning challenging learning
activities and Lack of time.

The difficulty faced by the teachers to carry out learning process and evaluation
simultaneously is lack of proper planning. The other difficulties reported are giving
more emphasis to learning process than evaluation and lack of awareness about

suitable strategies.

It is revealed that 48.50% of teachers were facing difficulty while transacting
discourses through Group work (15.57%), Presentation (18.56%), Model
presentation (13.17%), Editing (25.15%) and Evaluation (18.56%).

The practical difficulties mentioned by teachers in the recording of continuous
evaluation are lack of sufficient time, excess number of students, lack of timely
availability of records, complexity in recording and lack of awareness of recording
procedure. The other difficulties reported are inadequate evaluation strategies,
difficulty in grading and difficulty in recording, in framing questions suiting
different level of learners, lack of time, over loaded content and abundance of

students.
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Suggestions emerged out of the study
The following are the suggestions derived from the study.
Learning outcome

e Provide more clarity to the teachers regarding the characteristic features of the learning

outcomes envisaged in the curriculum 2013.

e Simplification of the content, Special Training to teachers and provision for extended
activities are the suggestions given by the teachers of class II to achieve the expected

learning outcomes.

e Strengthen the training by emphasizing the ideas/skills to be acquired from each unit

through the learning outcomes.
Learning resources

e Since the teachers (57.49%) of second standard opined that activities considering
different levels of learners are not present in the text book, provide activities

considering different levels of learners.

e Resource teachers mainly provide help in the adaptation of CWSN, so ensure the

authorities the service of resource teachers in all needed schools.

e Teaching learning resources in the area of art, physical and health and work experience
are present in the teacher text only to some extent level and hence more resources in

these areas are to be included.

e Provide resource persons with the co-operation of local bodies; appoint special
teachers for sports and ensure regular service of health workers/nurses in schools are
the suggestions given by the teachers to overcome the limitation of sports and health

education.

e Provide special teachers for art education in each school or clubbing the schools are the
suggestions given by the teachers to solve the difficulty faced by the teachers in art

education.

e Teachers suggested for providing training to teachers at the beginning of academic

year in transacting activities related to work experience.

24



Learning process

Half of the teachers of class II experienced difficulties while planning learning
activities. It necessitates the intensive training especially in thrust areas like life skills,
continuous evaluation, community bound activities, values/attitudes, and utilizing

learning resources.

Limit the classroom strength and provide specially prepared learning materials to

overcome the constraints of slow learners and gifted learners.

Evaluation

Provide more clarity regarding Continuous Evaluation especially Assessment of

Learning Process, Portfolio Assessment, Recording and Unit Assessment.

Provide learning activities which can be executed in the classroom to ensure learning
and providing support to learners while carrying out learning process and continuous

evaluation simultaneously.

The result of the study shows that teachers were not preparing indicators for

evaluation. So provide proper indicators related to different areas of evaluation.
Frame the different continuous evaluation strategies for CWSN learners.

Provide training to teachers for conducting evaluation related to arts, sports and work

experience and socio-emotional areas.

Text books

Teachers opined that there are learning materials / learning ideas in Class two that have
difficulty in transacting through integration. So provide necessary instructions to
conduct learning activities by integrating subjects as well as arts-sports-health and

work-experience.

Abstract mathematical ideas and too much work sheet make the learning process more

difficult, it necessitates the simplification of abstract mathematics.

Even though the learners of second standard show ability in oral communication, they
show average standard in written communication. So, more activities should be given

to reinforce letters and signs.
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Learners maintain an average level in the skills: observation, outdoor learning and
formulation of inference. Answer sheet analysis revealed that this may be due to lack
of written communication, firsthand experience in the class room and similar activities.

So provide necessary steps to improve language skills and other process skills.

Textbook - English

Make sure that all the lessons are suitable for constructivism.

The vastness of the content hinders proper transaction. The language used is not up to

the level of second standard learners. so reduce the content and simplify the language

Ample opportunities for process oriented learning like choreography, enactment of

skit, role-play are given in the text book.

Provide variety of activities in the text book.

Make use of familiar vocabulary and make sure that pictures are attractive and clear.
Make the layout of the text book child friendly and attractive.

More performance based activities should be ensured in English class rooms. And the

reader should include more worksheets based on games.

Give short and simple stories in all the units.

Textbook - Integration

Provide pictures fully appropriate and realistic to the lessons.

Some of the activities in the textbook need further explanation, elaboration, more

clarity and support.
Provide adequate layout for making a qualitative impact on children's thoughts

Include hints for ICT enabled learning in the textbook and teacher text.

Mathematics

e All the lessons do not go in conformation with constructivism. Provide learning
activities suitable for construction of knowledge.

¢ Provide much importance to the possibility of group activities.

e It'd be better to give activities for the same learning outcomes continuously in one

unit for the proper development of process skills. E.g. In order to enforce the idea
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of addition in the child in different ways, it can be limited to one or two units. The
lessons like Place Value, Practical Issues, etc. which needs rearrangement and

everything else related to addition can be included in one unit.

Conclusion

From the findings it can be concluded that the teachers participating in this study were
generally in favour of the new curriculum. According to the teachers the structure and
organization of the new curriculum at Primary level shows that they find the goals of the
curriculum appropriate for primary education. The teachers reported that the suggested
teaching and learning activities in the curriculum helped them during teaching -learning
process. Textbooks are prepared in tune with the curriculum, but to be revised timely . The
study revealed that students’ active participation and interest in the subject matter has
increased with the new curriculum. The curriculum content has a good sequence and that
the subject matter is related to real life issues. However, it is found that subject matter is
too detailed that orient students to rote learning especially in Environmental Science. They
also think that the time allocated for the loaded curriculum content is not enough to carry
out intended curriculum tasks. Although the teachers seemed to approve the major aspects
of the new curriculum in general, there were some differences in the ways of transaction
due to certain constraints like lack of time, overloaded content and lack of facilities.
Although certain teachers seemed to use instructional technology, field trips and
observations more often, it was observed that these teaching methods and techniques were
rarely or never used during instruction in general. Although the instructional materials
used by these teachers show variety (written materials, examples and models, diagrams
and graphs, living things,), the findings of this study show that written materials and text
book were the most commonly used instructional materials in classes .Even though there is
provision for the use of ICT materials in learning process, majority of teachers are not
using ICT facilities. Since the physical structure and facilities of the schools emerged as
one of the major factors constraining the implementation process of the new primary
curriculum, the first focus is to be given to facilities, resources & materials and existing
and emerging technologies. In order to use inquiry-based practices, teachers should be
supported with rich and satisfactory facilities and resources. However, the results of this
study show that teachers working in different schools do not have access to the same

satisfactory conditions to use the desired implementation tasks in their classrooms.
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Situation is far from ideal in many schools trying to implement the new curriculum in the

way it is intended.

It is seen that the findings of this study can be used to help curriculum developers in
planning strategies for improving the present Primary school curriculum. Findings were
varied in relation to parents’ involvement in supporting the implementation of the
curriculum and in their active participation in school. It was found that effective
consultation and parental involvement to enhance their children’s learning is being
encouraged. Textbooks exert a dominant influence on teaching and learning in a
significant number of classrooms. Also the teacher text is suitable for transaction of all
units. There was an overdependence on text book and workbook activities, which often
resulted in pupils engaging in unchallenging and repetitive tasks. There was little emphasis
on the development of higher-order thinking skills, on nurturing pupils’ creativity, or on
encouraging pupils to respond emotionally and imaginatively. The findings suggest
strongly that teachers require additional supports to broaden their teaching strategies and
approaches and to further focus on the process approach. There is a need for additional
guidance for schools on how to adapt the curriculum to meet the diverse needs of learners.
It is serious to consider the instruction and evaluation of Arts, Physical and Health
Education and Work experience. Serious improvement is needed in these areas. Most
schools had not developed whole-school plans for assessment. Monitoring is made by
AEQOs, but needs effective feedback and follow up. Although the teachers moderately or
fully approved many characteristics of the new curriculum at primary level, they pointed to

make necessary changes for the language and subject curriculum.

The learners of second standard show ability in oral communication, but they show
average standard in written communication. So, more activities should be given to
reinforce letters and signs. Learners maintain an average level in the skills observation and
formulation of inference. Answer sheet analysis revealed that this may be due to lack of
written communication, firsthand experience in the class room and similar activities. So
provide necessary steps to improve language skills and firsthand experience in the class
room itself. The study highlighted the need for simplified and reorganized curriculum for
the attainment of full vision of the constructivist approach and also for catering the needs
of CWSN. Working together and sharing ideas and experiences help teachers implement

the curriculum more successfully.
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Chapter - 1
Introduction

The prime objective of education is the socialization of human beings and the
school is the pivotal agency to organize and transmit all the cultural and social values to
individuals. Curriculum is the most effective tool to disseminate all these values to the
society and individuals. To assess a curriculum a breathless effort is needed. Assessment
of the process of curriculum development plays a vital role in channelizing and keeping
the direction of young generation on the desired way for the achievement of national
objectives and keeping the system update respect to changing scenario of time. Curriculum
development process also undergoes transformation due to newer developments in
education and its evaluation keeps it valid, reliable and keeps it in the right direction.
Recommendations through evaluation for any process have a message of eternity for it.
Therefore the needs to organize the curriculum development process in such a way which
should prepare young men and women for pursue of the higher education as well as to
make them able to adjust with their practical life meaningfully and productively are
necessary. The goals of education can be attained only through valid reliable curriculum

and proper evaluation of the process for updating and fulfilling required social needs.

Current reconceptualization of curricular frameworks place the curriculum content in more
ecologically valid contexts, making it more inquiry based, and urging the adoption of
outcomes assessment measures which tap students’ abilities to engage in activities rather
than test their abilities to regurgitate rote learnt facts. Such reconceptualization also place
greater emphasis on the need to develop students’ critical thinking and problem solving
skills so that they will be prepared for the challenges and opportunities of the new
millennium. With the aim of maximizing the efforts to bring about the proposed curricular
reforms and to increase the success of the curriculum implementation process, there arise
the need to make careful descriptions of what transpires in classrooms on a daily basis and
why this happens. This will allow educationalists to find ways to support teachers, as they
are required to adopt retooled and reformed curricula. If this is not done teachers continue
with their routines: their previous experiences, what has worked in the past. As a result,
change does not occur and the implementation of a new curriculum does not conform to

the curriculum intended by curriculum designers.
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It helps us to visualize how curriculum developers’ decisions are interpreted and practiced
by teachers in classrooms. The rich information collected through the survey questionnaire
also helps us to identify the forces applying to the process of implementation. In turn what
does or does not get implemented in the curriculum can be determined and the reasons for
the differences between intended and implemented curricula can be recognized. This study
also helps to identify the practical problems faced by teachers. The findings of this study
can help teachers to improve their performance and instructional practices. This valuable
information in turn can help curriculum planners, authorities, decision makers to develop

better-designed materials and make further progress in the curriculum design.

The Kerala Curriculum Framework, adopted in 2007 (KCF 2007), was recognized
by far and wide, that it was an exemplary, modified and progressive document that the
State had to offer - apt for the Kerala social and educational scenario, after the National
Curriculum framework (NCF 2005) guidelines laid down by the NCERT. The Curriculum
developed on the basis of KCF 2007 —from the primary to the higher secondary level -
giving thrust to philosophical and psychological premises of Social Constructivism,
Critical Pedagogy, Multiple and Emotional intelligences, Inclusion in Education, etc.,

stressed on the ‘Mental process of the learners.

Primary school curriculum was always considered the cornerstone of any
educational progress, because it had direct influence on the ‘making’ process of the
learner. The Right of Children to Free and Compulsory Education Act (RTE Act,
2009/2010) underlines the important aspects of the primary school curriculum. The
Primary School curriculum in Kerala after curricular revision of KCF 2007, already had

conformed to these aspects.

Curriculum evaluation is an essential phase in the development of a progressive
curriculum. Curriculum development is an evolving process which makes curriculum
suitable to the individual and social needs as well as the goals of the nation. Curriculum at
school education revises in Kerala after every five years. The curriculum and textbook
prepared as per the Kerala Curriculum Framework (KCF, 2007) has been reviewed by an
expert committee appointed by government of Kerala and an approach paper developed to
change the curriculum and textbooks of School education in Kerala. As a result the text
books of 1st, 3rd, Sth, 7th and 11th standards were revised in the academic year 2014-15.
The text books of 2™, 4™ 6™, 8" and 12" standards were revised in 2015-16 and textbook

of 9™ and 10" were revised in 2016-17 academic years. A status survey at higher
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secondary level and a baseline study at primary and secondary levels have been conducted

during the period.

The present study is conducted after the implementation of current cycle of
curriculum development. The study is planned to conduct in different phases: lower
primary level and upper primary level. The present investigation covers upper primary
level of standard 2 on the subjects such as English, Mathematics and Integration. The
study focused on five major dimensions of curriculum, 1 e, Learning outcome, Learning
resources and materials, Learning Process, Evaluation system and Teacher support
mechanisms. Data were collected from the different stakeholders of educational system
including students, teachers, parents, and heads of institutions, AEOs and members of the

local bodies.
Need and Significance of the Study

Curriculum implementation refers to the act of working out the plans and suggestions that
have been made by curriculum specialists and subject experts in a classroom or school
setting. Teachers are the main curriculum implementers, while at the same time students,
parents, school administrators can be directly or indirectly involved in
the implementation process. Curriculum implementation entails putting into practice the
officially prescribed courses of study, syllabuses and subjects.The process involves
helping the learner acquire knowledge or experience. It is important to note
that curriculum implementation cannot take place without the learner. The learner is
therefore the central figure in the curriculum implementation process. Implementation
takes place as the learner acquires the planned or intended experiences, knowledge, skills,
ideas and attitudes that are aimed at enabling the same learner to function effectively in

a society.

The teachers view their role in curriculum implementation as an autonomous one. They
select and decide what to teach from the prescribed syllabus or curriculum. Since
implementation takes place through the interaction of the learner and the planned learning
opportunities, the role and influence of the teacher in the process is indisputable. It is a fact
that teachers are pivotal in the curriculum implementation process. If the teacher is to be able
to translate curriculum intentions into reality, it is imperative that the teacher understand
the curriculum document or syllabus well in order to implement it effectively. SCERT is

the apex body in the development of School curriculum. Timely restructuring and
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reification of curricula are taking place incorporating the developments in Science,
technology and in other areas. Thus in 2013 new curriculum was designed and so it is
significant to assess the implementation of the curriculum for the future curriculum
revisions. A concurrent review and assessment of the Curriculum being followed would
help to assess the merits and demerits of the existing curriculum as well as to offer
suggestions to implement it in a better manner or to fill the gap, if any. Review of the
curriculum is to evaluate its effectiveness after it has been implemented and reflect on
what students, teachers and the society did and did not get out of it. Hence, the study,
‘Assessment of the Implementation of Kerala Curriculum 2013 At Primary Level:

Standard 1I.

The study has carried out by considering the following objectives:
Objectives

e To assess the Revised Kerala curriculum (Class- VII) with respect to
1.  Learning Outcomes
ii.  Learning Resources
iii.  Learning Process
iv.  Support System
v.  Evaluation
e To find out the practical difficulties encountered by teachers in
implementing the revised curriculum.

e To suggest measures for making further revision effective.

Methodology
Method

Survey method and Document analysis are the major methods used for collecting data for

the present study.
Sample of the study

The present study was conducted in primary schools (second standard) of 6 Revenue
districts(Thiruvananthapuram, Idukki, Palakkad, Ernakulam, Malappuaram, and Kanniur).

From each Revenue district two sub districts were selected for the collection of data. The
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sub districts selected were: Thiruvananthapuram South and Attingal from
Thiruvananthapuram district, Munnar and Arakkulam from Idukki District, Ernakulam and
Thrippunithura from Ernakulam District, Mannarkkad and Ottappalam from Palakkad
district, Panoor and Iritty from Kannur district and Parappanangadi and Vengara from
Malappuram district. The sample for the study consisted of 12 AEOs (two AEOs from
each Revenue District, 180 Headmasters/ Headmistresses (15 Headmasters from each sub

district) and 540 primary school teachers (45 teachers from each sub district)
Tools and techniques used for the Study

Series of workshops were conducted by the SCERT for developing the various
tools for data collection. Members included in the tool preparation work shops consisted of
subject concerned faculties from SCERT, AEQO, experts from various universities, training
colleges and colleges, teachers from higher secondary, secondary and practicing teachers

from the classes. The major tools and techniques used for the study were:

1. Questionnaire for teachers (General as well as specific questionnaire for
teachers)

Questionnaire for head teachers

Answer sheet analysis — Error analysis

Text book analysis (Integration, English and Mathematics of Standard II)
Class Observation Schedule

Group discussion schedule for Students,AEO and PTA

AN I

Description of the tools and Techniques
Questionnaire for teachers

General as well as specific questionnaires were given to second standard school
teachers. The questionnaires contain both closed and open ended questions. The
questionnaires are used to collect views and suggestions of teachers regardingassessment
of Revised Kerala curriculum (Integration, English, and mathematics) with respect to its
Learning Outcomes, Learning Resources, Learning Process, Evaluation and Support
System. Moreover, the practical difficulties encountered by teachers in implementing the
revised curriculum and their suggestions regarding different measures for making further
revision of the curriculum more effective were also collected by using the questionnaire

for teachers.
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Questionnaire for Head Teachers

A questionnaire was prepared to collect data from Head teachers to assess the
different aspects of revised curriculum such as learning outcomes, learning resources,
learning process, support system and evaluation. The questionnaire include questions
related to whether they are checking the teaching manual of teachers, what are the
difficulties they are experiencing in giving supports to different areas of Art, Sports-Health
and work experience, whether they are getting support from different agencies such as
SMC/PTA, MPTA, LSG, ALUMNI etc., whether the teachers are sharing the experiences
they gained during different training, what are the measures they are taken to provide
support to backward and gifted students, what are the different community activities

conducted in school to improve teaching and learning.
Text book analysis (Integration, Englishand Mathematics of Standard II)

Text book analysis was done to find out whether the text books Integration,
English and Mathematics of Standard II) are in conformation with the constructivist
paradigm, suitability of its content in attaining learning outcomes, suitability of the
content for activity based learning, whether the books contain diversity of learning
activities, use child friendly language, have clarity in pictures, graphs and maps, slots for
continuous evaluation, instances of disparity and what are the different areas which need

further simplification explanation.
Class observation schedule

The observation schedule was designed as an analytical device to observe and
gather factual information regarding the performance of teachers with regard to the
components such as Teaching Manual preparation, pre—planning, interest and motivation,
learning activities, learning environment, classroom intervention,evaluation and

consolidation.
Focus Group Discussion

Focus Group Discussion points was prepared carefully in advance through identifying the
main objective(s) of the meeting, developing key questions, developing an agenda, and
planning how to record the session. A detailed report is prepared after the session was

finished. Observations during the session were noted and included in the report.
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Data Collection Procedure

Data collection was done by a group of six members in each education sub-districts
under the leadership of concerned AEOs and faculty members of DIET. A one day
workshop was conducted in the SCERT to the members of data collection for familiarising

the tools.

A one day meeting of HMs of 15 schools was conducted by AEO for collecting
data from HMs using the questionnaire. The team consists of practising teachers in the
subjects of Malayalam, English, Environmental Science, Social Science and Mathematics
including AEO and DIET faculty visited the various schools for collecting data from the

teachers, conducting group discussion with PTA/LSG and for observing the classroom.

Questionnaire for teachers and HMs, were administered in 12subdistricts of six
Revenue districts(Thiruvananthapuram, Idukki, Palakkad, Ernakulam, Malappuaram, and
Kannur) and their responses were collected back. The data thus obtained were scrutinised
and only those found complete and correct with respect of all the necessary information

above were chosen for analysis.

A series of workshops were conducted for analysing data, tabulation of data and

report writing.
Statistical Technique Used

The statistical technique used for the analysis of data was Percentage Analysis.
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Chapter 2
ANALYSIS AND INTERPRETATION

The present study is to assess the implemented curriculum in second standard of
the Kerala state. This part presents the analysis of data collected from various stakeholders
of primary education using various methods. Data were collected from the teachers,
headmasters, students, PTA/LSG members and AEOs and analyses separately. Classroom
observations were also conducted by using the schedule. An in-depth analysis of textbook

and teacher text was also analyzed and presented.

Data collected from the teachers regarding the learning outcome, learning resources,
learning process, evaluation and support system are analyzed separately and it is presented

in the suitable heads.
I. Learning outcome

The teachers of the second standard were asked to mark their responses regarding the
characteristics of learning outcomes envisaged in the Curriculum 2013. The responses

were collected and tabulated. The results are given under the subheadings.
I. Clarity of the features of the learning outcomes

The teachers were asked to mark their opinion regarding the clarity of different features of
the learning outcomes envisaged in the curriculum 2013 as ‘Yes’ or ‘No’. The responses

obtained from teachers are given in Table 1.1.

Table 1.1
Clarity of the features of the learning outcomes envisaged in the curriculum 2013
Responses (%)
Statement
Yes No
Clarity regarding features of the learning outcomes envisaged
‘ 79.04 20.96

by curriculum 2013

From Table 1.1, it is observed that majority of teachers (79.04%) have a clear idea

regarding the characteristic features of the learning outcomes envisaged in the curriculum
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2013. But 20.96% of teachers opined that they don’t have the clear idea of the

characteristic features of the learning outcomes envisaged in the curriculum 2013.

Therefore it can be inferred that the characteristic features of the learning outcomes
envisaged in the curriculum 2013 are clear to majority of teachers who are teaching in
class II. It should be noted that among the teachers of Class II, 20.96 percent of teachers do
not have clarity regarding the characteristic features of the learning outcomes envisaged in

the curriculum 2013.

The second standard teachers need more clarity about the features of short term and long

term achievement, activity oriented learning outcomes, and Inclusive learning.
1. Ensuring the attainment of expected learning outcomes

The teachers are asked to mark their opinion regarding the ensuring of attainment
of expected learning outcomes through the transaction of content as ‘Yes’ or ‘No’. The

responses obtained from teachers are given in Table 1.2.

Table 1.2
Ensuring the attainment of expected learning outcomes in all learners
Response (%)
Statement
Yes No
Ensuring the attainment of the expected learning outcomes in all
_ 2395 | 76.05
learners through the transaction of the content.

Majority of teachers (76.05%) teaching in standard II opined that they cannot ensure that
all learners attained the expected learning outcomes to be aimed through the transaction of
the content. Only 23.95% of teachers could ensure that all learners achieved the expected

learning outcomes through the transaction of the content.

It can be inferred that the learners of second standard couldn’t achieve the expected

learning outcomes to be aimed through the transaction of the content.

Teachers, who couldn’t ensure the attainment of expected learning outcomes in all learners
through the transaction of the content, suggested following measures to be practiced and
included in the textbook of class II-simplification of the content, extended activities, peer

teaching and special training
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2. Differentiating short term and long term learning outcomes

The teachers are asked whether they could differentiate between the short term and long
term learning outcomes imbibed in mathematics textbook and responses given by the

teachers are collected presented in Table 1.3.

Table 1.3
Differentiating short term and long term learning outcomes
Response (%)
Statement To a great To some Not at
extent extend all
i i 2.99
Differentiate be;tween the short term and 2934 67.66
long term learning outcomes

From table 1.3, it is clear that majority (67.66%) of teachers teaching in standard II could
differentiate short term learning outcomes from long term learning outcomes only to some
extent. Only 29.34% of teachers could differentiate between short term and long term

learning outcomes.

Therefore it is inferred that the teachers of standard II couldn’t differentiate between short

term and long term learning outcomes.
3. Spiraling of learning outcomes to ensure continuity and growth

The teachers are asked whether the learning outcomes are arranged in such a way to ensure
the continuity and development of it from the lower to higher classes. The responses

marked by teachers are presented in Table 1.4.

Table 1.4
Spiraling of learning outcomes to ensure continuity and growth
Statement Yes No
Arrangement of the learning outcomes in such a way to ensure the | 93 4] 6.59
continuity and development of it from the lower to higher classes

From the table, it is clear that a great majority (93.41%) of teachers of standard II agreed
that the learning outcomes are arranged in such a way as to ensure the continuity and
development of it from lower to higher classes. Thus it can be inferred that the learning
outcomes are arranged in such a way to ensure the continuity and development of it from

the lower to higher classes.
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Teachers who were against the opinion that the learning outcomes are arranged in such a
way as to ensure the continuity and development have suggested the changes such as local
text or local resources can be used, in some of the learning outcomes, spiraling is not
ensured, text should follow simple to complex method, the content of the text book has to

be reduced and teachers should be given more time to process the activities.
4. Observable and measurable learning outcomes

Teachers of standard II were asked whether the learning outcomes given in different units

are observable and measurable. The responses of the teachers are presented in Table 1.5.

Table 1.5
Observable and measurable learning outcomes given in different units
Statement Yes No
Opinion regarding observable and measurable learning outcomes 90.42 9.58

The table shows that a great majority of teachers (90.42%) teaching in II standard opined
that the outcomes given in different units are observable and measurable. Minor
percentage (9.58) of teachers opined that the learning outcomes given in different units are

not observable and measurable.

Almost all the teachers of standard II agree that the outcomes given in different units are

observable and measurable, nearly 10% of the teachers do not agree to it.
5. Acquisition of ideas/ skills from each unit through the learning outcomes

The teachers were asked whether they could understand the ideas/ skills to be acquired

from each unit through the learning outcomes. The responses of the teachers are presented

in table 1.6.

Table 1.6
Acquisition of ideas/ skills from each unit through the learning outcomes
Statement To a great To some Not at
extent extent all
Understanding the ideas/ skills to be acquired from each
‘ ‘ 65.87 32.93 1.20
unit through the learning outcomes.
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As per the table, majority (65.87%) of teachers teaching II standard opined that they could
understand to a great extent the ideas/skills to be acquired from each unit of text book
through learning outcomes. But, 32.93% responded that they could understand the ideas/
skills to be acquired only to some extent. About 1.20% of teachers opined that they Not at
all understand the ideas/ skills to be acquired from each unit of text book through the
learning outcomes.

It is observed that 34% of teachers not able to understand the ideas/skills to be acquired
from each unit through the learning outcomes.

6. Learning outcomes according to the age-level of the learners
The teachers are asked to opine whether the learning outcomes are given according to the

age- level of the learners and the responses are given in Table 1.7.

Table 1.7
Learning outcomes according to the age-level of the learners
To a great To some
Statement Notat all
extent extent
Learning outcomes are given according to the age-
65.87 32.93 1.20

level of the learners

The table 1.7 shows that, 65.87% of teachers who teach in class Il opined that learning
outcomes are age specific only to a great extent and 32.93% opined that it is some extent.
Whereas 1.2% of teachers opined that the learning outcomes are not at all age specific. It
can be concluded that the learning outcomes given in different units of II standard

textbooks are not according to the age level of learners
7. Learning outcomes helpful for self-evaluation

The teachers are asked to respond whether the learning outcomes imbibed in textbook are

helpful for self-evaluation. The responses of the teachers are given in Table 1.8.

Table 1.8

earning outcomes helpful for self-evaluation

To a great To some
Statement Not at all
extent extent

Learning outcomes are helpful for self-
_ 29.34 69.46 1.20
evaluation
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Table 1.8 shows that 29.34% of teachers opined that learning outcomes are helpful to a
great extent for self-evaluation and 69.94% opined that it is helpful to some extent. Only
1.20% of teachers opined that the learning outcomes are not at all helpful for self-

evaluation.

Result shows that majority of teachers have the opinion that the learning outcomes are

helpful to some extent for self-evaluation.
8. Time bound completion of learning outcomes

The responses regarding the possibility of time bound completion of the learning outcomes

is recorded as ‘Yes’ or * No’ and it is presented in Table 1.9.

Table 1.9
Time bound completion of learning outcomes
Statement Yes No
Time bound completion of the given learning outcomes is possible | 54.49 45.51

From Table 1.9, it is found that 54.49% of teachers of II standard reported that the time
bound completion of learning outcome are not possible. Whereas 45.51% of teachers

agreed that time bound completion of learning outcomes is possible.

It can be inferred that majority of the teachers find difficult in the time bound completion

of learning outcomes in standard II.

Majority of the teachers opined that the following are the reasons that hinder the time

bound completion of learning outcome:

e Learning activities are overloaded

e Need to carry out remedial teaching

e Different level of learners is there in the class

e Find it difficult to focus on all the learning activities given in the text book

9. Outcome focused methodology to ensure the level of learning proposed by RTE

The teachers were asked to record their opinion whether the outcome focused
methodology is helpful in ensuring the attainment of level of learning envisaged by RTE.

The responses are presented in Table 1.10.
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Table 1.10

Outcome focused methodology to ensure the level of learning proposed by RTE

Statement Yes No

Outcome focused methodology helpful in ensuring the 92.22 71.78

attainment of level of learning envisaged by RTE

Table 10 shows that a great majority of teachers (92.22%) opined that the outcome focused
methodology is helpful in ensuring the level of learning envisaged by RTE. But, 7.78%
opined that outcome focused methodology is not helpful in ensuring the level of learning

envisaged by RTE.

It is noteworthy that about majority of teachers has the opinion that the outcome focused

methodology is helpful in ensuring the level of learning envisaged by RTE Act.
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I1. Learning resources

The responses of second standard teachers regarding the learning resources are analysed

and the results are given under various subheadings.
Features of Textbook

The teachers are asked to mark their opinion regarding different features of the textbook as
'Agree" and "Disagree". The responses obtained from 500 Malayalam teachers were
tabulated and analyzed. The result showing the percent of teachers agreed or disagreed to

different features of text book are given in Table 2.1.

Table 2.1

Opinion of teachers regarding the features of Textbook

Statements Agree Disagree
Content appropriate to the level of learner 88.62 11.38
Conceptual clarity 94.61 5.39
Adequate activities are given in the text book to achieve the
learning out comes 81.44 18.56
Language appropriate to the level of learners 88.62 11.38
Pictures, lay-out, etc., arouse interest in the learners 92.22 7.78
Activities considering different level of learners 57.49 42.51
Adequate follow up activities are mentioned 86.23 13.77
Opportunity to foster the creativity of learners 93.41 6.59
Units are framed considering the possibilities of varied learning
strategies 95.21 4.79
Concepts are arranged spirally 88.02 11.98
Slots for ICT are given for effective learning 84.43 15.57

Adequate activities are given in appropriate situations to enhance
values and attitudes in learners 95.81 4.19

From the Table 2.1 it is found that a great majority of teachers reported that the text book
provides opportunity to foster creativity of learners, lessons are framed considering varied
learning strategies and opportunity for the learners to enhance their creativity and the

activities given in the text book are adequate to enhance values and attitudes in learners.
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Majority of teachers (70-89%) agreed that slots for using ICT are given for effective
learning, learning materials are arranged in a spiraling manner, specifications for required
extended activities, the learning activities given in the Text book are appropriate to achieve
the learning outcomes, clarity of lessons, suitability of pictures and lay out to arouse
interest in the learners and content appropriate to the level of the learners. Study also
reveals that 42.51% of respondents disagreed that activities considering the specially-abled

are present in the text book.

Even though majority of teachers favours the most of the characteristics of the textbook
like Content appropriate, Conceptual clarity, Adequate activities , Opportunity to foster
the creativity, Language appropriate, Pictures, lay-out, etc., But, 57.49% of teachers
opined that those activities considering different levels of students are not present in the

Malayalam text book.

The following are opinions and suggestions of the teachers of standard 2 after

analysis of the Text book and

e No special activities for CWSN students

e Include more activities in mathematics for CWSN students

e More consideration for CWSN students

e Provide simple and interesting activities

e Lack of follow-up activities

e [CT facilities are not feasible in class rooms

e Provide more learning activities

e Lack of suitable activities

e Provide separate text books to CWSN students with big font size
and pictorial representations

e Provide activities including pictures

e No spiraling in mathematics

Features of Teacher text (TT)

The teachers are asked to mark their responses regarding different features of the teacher
text as 'Yes" or "No". The responses obtained from teachers were tabulated and analysed.
The result showing the percent of teachers agreed or disagreed to different features of

teacher text are given in Table 2.2.
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Table 2.2

Responses of teachers regarding the features of teacher text

Statements Yes No

1. Text book and the teacher text are complementary to each other 97.60 2.40
2. Given hints are suitable for transacting lessons 97.01 299
3. Helpful in preparing TM 97 60 2.40
4. Instructions are given for CE and TE 9521 479
5. Suitable additional information is provided for the transaction of

the lesson 80.84 | 19.16
6. Suitable tools for evaluation are provided 9591 479

7. The reference books and sites referred in the T.T are helpful for the
teachers for the conceptual transaction of the lessons. 82.04 | 17.96
8. The division of periods for each units is suitable for its transaction 6108 | 3892

9. Gives clear cut idea about the right based education envisaged by

RTE act 94.61 5.39
10. Helps the teacher in attaining clarity in the general approach of the

curriculum 97.01 2.99
11. It provides clarity in moral and professional ethics to be practiced

by the teachers 94.01 5.99

Table 2.2 reveals that a great majority of teachers (greater than 90%) in second standard
reported that Text book and the teacher text are complementary to each other, Given hints
are suitable for transacting lessons, Helpful in preparing TM, Instructions are given for CE
and TE, Suitable tools for evaluation are provided, Gives clear cut idea about the right
based education envisaged by RTE act, Helps the teacher in attaining clarity in the general
approach of the curriculum and It provides clarity in moral and professional ethics to be

practiced by the teachers

Majority of teachers (70-89%) agreed that in the teacher text Suitable additional
information is provided for the transaction of the lesson, and the reference books and sites

referred in the T.T are helpful for the teachers for the conceptual transaction of the lessons.

It is noteworthy that 38.29% of teachers opined that the division of periods given based on

the units is not appropriate for the transaction.

From the results it can be inferred that, even though majority of teachers supports the
teacher text of standard I in many aspects 38.25% opined that the division of periods for

each units is not suitable for its transaction.
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The following are the suggestions and apprehensions shared by the teachers with regarding

to teacher text.

e Periods allotted for units are not sufficient

e Provide more simple and interesting activities to slow learners
e Lack of suitable resources

e Provide more worksheets to slow learners

e Non availability of resource books

e Lack of ICT facilities especially in English

e Precise information regarding resources and Web sites

e Insufficient time for content transaction

e Provide variety of follow-up activities’

Materials used other than the TB and TT

Responses of teachers regarding different materials used other than textbook and teacher
text for ensuring the learning outcome in the learners of second standard are presented

Table 2.3.

Table 2.3
Materials used other than the TB and TT
Materials Percentage
a. Reading materials prepared by the teacher 97.01
b. Local resources 85.03
c. Resource CD (video, audio) 7795
d. Pictures 9820
e. Tables 88.02

From the table 2.3 it is found that a great majority of teachers reported that they use
pictures (98.20%), reading materials prepared by teachers (97.01%), Resource CD (video,
audio), (77.25%), Tables (88.02%) and Local resources (85.03%) other than TB and TT.

Teachers reported that they use pictures (98.20%), reading materials prepared by teachers
(97.01%), Resource CD (video, audio), (77.25%), Tables (88.02%) and Local resources
(85.03%) other than TB and TT.
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Materials useful for the adaptation of CWSN

Responses of teachers regarding different materials useful for the adaptation of CWSN

learners of second standard are presented Table 2.4.

Table 2.4
The facilities which help for adaptation of CWSN students
Facilities Percentage
a. Text book 60.48
b. Teacher text 64.67
c. Infrastructure 58.68
d. Resource teachers 57.49

It is found from table that majority of teachers reported that resource teachers (57.49%)
helps them in the adaptation for the CWSN and the same by text book (60.48%), teacher
text (64.67%) and Infrastructure (58.68%) also used for the adaptation of the CWSN
students. From this it can be inferred that resource teachers mainly provide help in the

adaptation of CWSN.

The following are the different materials used by the teachers of second standard for the
adaptation of CWSN learners

e (Games

e Interesting learning resources

e Provide pictures for colouring to CWSN students

e Special training for teachers

e Ensure the assistance of peer group

e Ensure resource teachers

e Provide interesting worksheets

e Ensure participation of parents

Teaching learning resources for art education

Response of the teachers after the evaluation of teaching learning resources for art

education is presented in Table 2.5.
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Table 2.5

Teaching learning resources for art education

Great Some Not at
Statements extent extent all
Suitable situations for transaction are given in the textbook 62.28 36.53 1.20
Instructions are there to frame necessary resources in the TT of
different subjects 67.66 29.34 2.99
The school is well equipped to carry out these activities 3293 59.28 7.78
Able to make available local resources in these areas 19.16 68.86 11.98
Able to make use of teacher text for these areas 56.89 39.52 3.59
Able to make use of activity books 43.11 34.73 22.16

Based on the table 2.2 it is seen that Suitable situations for transaction are given in the

textbook (62.28), Instructions are there to frame necessary resources in the TT of different

subjects (67.66%) and Able to make use of teacher text for these areas (56.89%) are Great

extent. But in the case of teaching learning resources for art education, the school is well

equipped to carry out these activities and Able to make available local resources in these

areas are some extent. It can be inferred that teaching learning resources in the area of art

are present in the TT only to some extent level.

Evaluation of teaching learning resources for sports and health education

Response of the teachers after the evaluation of teaching learning resources for sports and

health education is presented in Table 2.6.

Table 2.6

Evaluation of teaching learning resources for sports and health education

Great | Some | Not at
Statements

extent | extent all
Suitable situations for transaction are given in the textbook 46.71 | 50.30 | 2.99
Instructions are there to frame necessary resources in the TT of
different subjects 50.90 | 43.71 5.39
The school is well equipped to carry out these activities 3234 | 61.68 5.99
Able to make available local resources in these areas 16.77 | 65.87 | 17.37
Able to make use of teacher text for these areas 52.69 | 40.72 6.59
Able to make use of activity books 3293 | 3892 | 28.14
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Table 2.6 reveals that the teachers are opined Suitable situations for transaction are given
in the textbook (50.30), The school is well equipped to carry out these activities (61.68%)

and Able to make available local resources in these areas (65.87%) to some extent.

Table also shows that the teachers are opined Instructions are there to frame necessary
resources in the TT of different subjects (50.90%) and Able to make use of teacher text for

these areas (52.69%) to a great extent.

It can be inferred that teaching learning resources in the area of sports and health are

present in the TT only to some extent level.
Evaluation of teaching learning resources for work experience education

Response of the teachers after the evaluation of teaching learning resources for work

experience education is presented in Table 2.7.

Table 2.7
Evaluation of teaching learning resources for work experience education
Statements Great Some | Not at all
extent extent

e  Suitable situations for transaction are given in the

textbook 52.10 4431 3.59
e Instructions are there to frame necessary resources

in the TT of different subjects 56.29 38.92 4.79
e  The school is well equipped to carry out these

activities 29.34 61.08 9.58
e  Able to make available local resources in these

areas 16.77 65.27 17.96
e  Able to make use of teacher text for these areas 51.50 3952 .08
e  Able to make use of activity books 3473 3952 2575

Based on the table- it is found that 44.31% of teachers opined that slots appropriate for
conceptual transaction are provided in the teacher textfor Work experience to some extent

dimension while 52.10% teachers opined to great extent level.

About 38.92% of teachers reported that instructions for framing necessary resources for
Work experience are there in teacher text to some extent level and 56.29% of teachers to

some extent level.

Only 29.34% teachers opined that suitable materials related to Work experience are
available in the school to great extent while 61.08% reported that to some extent. About

16.77% reported that resources are available to a great extent level while 65.27% reported
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it to some extent level. Very few (17.96%) reported that suitable materials related to Work

experience and local resources are not at all available in their schools.

About 39.52% of teachers reported that they make use of TT for the area to some extent
level while about 51.50% to great extent level. About 39.52% of teachers reported that
they make use of activity book to some extent level whereas 34.73% teachers opined to
great extent level. It can be inferred that teaching learning resources in the area of work

experience are present in the TT only to some extent level.

Art: Lack of special teachers who possess good skills and aptitude in art subjects, Lack of
resource persons and Difficulty in linking with scholastic area are the major limitation of
the art education. Provide special teachers for art education and Clubbing the schools and

appointing resource persons in art education are the suggestions given by the teachers.

Sports and Health Education: Lack of special teachers for sports and health education is
the main limitation. Providing resource persons with the co-operation of local bodies,
Appoint special teachers for sports and Ensuring regular service of health workers/nurses

in schools are the suggestions.

Work experience: Lack of trained teachers and Lack of awareness in transacting
workbook are the major limitation. Teachers suggested providing training to teachers at the

beginning of academic year.
Products of the learning activities

Opinion of the teachers regarding the products of learning activities is presented in Table

2.8.

Table 2.8
Details of the products of the learning activities
Question Yes No
a. Evaluation of products 96.41 3.59
b. Encourages learners outstanding products 97.01 2.99
c. Utilising the possibility of reusing products 92.81 7.19
d. Conducts exhibition of learners products 13.17 86.83
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Table 2.8 reveals that regarding the products of the learning activities a great majority of
teachers (96.41%) reported that they evaluated the products, encouraged the learner’s
outstanding products (97.01%) and utilized the possibility of re-using the products
(92.81%). Only very few (13.17%) of teachers opined that they conducted exhibition of

the products.

Majority of teachers (96.41%) reported that they evaluated the products, encouraged the
learners for their outstanding products (97.01%) and utilized the possibility of re-using the
products (92.81%). Only very few (13.17%) of teachers opined that they conducted

exhibition of the products.
Showcasing of classroom product

Other than the enlisted items a few teachers reported that they conduct exhibitions at
school level, BRC, CRC, level and competition like CRC, BRC, School assembly and

cultural programmes.
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II1. Learning process

The teachers were asked to mark their responses regarding the various learning processes
that take place inside the classrooms. The responses of the Teachers, in this section, for the
Quantitative items were recorded as Yes / No, and Always/Sometimes/Not at all. The
Qualitative responses were noted and listed the responses were collected and analyzed.

The results are given under the appropriate headings.

3.1 Difficulty experienced while planning learning activities in the
classrooms
The responses obtained from teachers of II standard regarding the Difficulty experienced

while planning learning activities in the classrooms were tabulated and is given in Table

3.1.

Table 3.1

Difficulty experienced while planning learning activities

Responses in Percentage
Statement
Yes No
Difficulty experienced while planning learning activities 5210 47.90

It is seen from the table that 52.10% of teachers reported that they experienced difficulties
while planning learning activities whereas 47.90% mentioned that they did not experience

any difficulty.

From this, it can be inferred that half of the teachers of standard II experienced difficulties
while planning learning activities.

3.2 Thrust areas where difficulty is experienced while planning learning
activities

The teachers, who indicated that they experienced difficulties while planning the learning
activities, were asked to indicate thrust areas where difficulty is experienced while

planning learning activities and the responses are given in Table 3.2.
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Table 3.2

Thrust areas where difficulty is experienced while planning learning activities

Thrust area Responses in Percentage

a) Learning Outcomes 17.37
b) Integrating arts, sports, health and work

experience 7.78
c) Life skills 4132
d) Utilizing learning resources 2216
e) Slots for ICT 16.17
f) Community bound activities 36.53
g) Values/attitudes 23.35
h) Learning of the different levels of learners 14.37
i) Continuous evaluation 38.32
j) Areas to develop social commitment 14.37

The thrust areas where the teachers of class II faced difficulties are Life skills (41.32%),
Continuous evaluation (38.32%), Community bound activities (36.53%) Values/attitudes
(23.35%), Utilizing learning resources (22.16%), Learning Outcomes (17.37%), Slots for
ICT (16.17%), Learning of the different levels of learners (14.37%), Areas to develop
social commitment (14.37%) and Integrating arts, sports, health and work experience

(7.78%).

Therefore it can be inferred that Life skills, Continuous evaluation, Community bound
activities, Values/attitudes, and Utilizing learning resources, are thrust areas that posed
difficulty to majority of Teachers who indicated that they experienced difficulties while

planning the learning activities.

The following are the remedial measures suggested by teachers to overcome difficulties

experienced in the various thrust areas:-

¢ Enhance infrastructure facilities
e Ensure ICT availability
e Required more training in WE and ICT

e Arts and sports teachers to be recruited
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3.3 Ensuring the development of process skills in learners through
learning process
The teachers are asked to mark their Responses regarding ensuring the development of

process skills in learners through learning process. The responses were tabulated and it is

given in Table 3.3.

Table 3.3

Ensuring the development of process skills in learners through learning process

Responses in Percentage

Statement
Always | Sometimes | Not at all

Ensure the development of process skills in

. 16.77 78.44 4.79
learners through learning process

It is seen from the table majority of teachers (78.44%) of Class II reported that they
sometimes ensured the development of Process skills in the learners through learning
process, whereas only 16.77% could always ensue it in the class. Only 4.79% of teachers
responded that they were not at all able to ensure the development of Process skills in the

learners through the learning process.

From this, it can be inferred that majority of teachers of class II (78.44%) sometimes
ensured the development of Process skills in the learners through learning process, only
16.77% could always ensue it in the class.

3.4 Planning and implementing learning activities to attain conceptual
clarity

The teachers are asked to mark their Responses regarding planning and implementing

learning activities to attain conceptual clarity through multi-sensory experiences. The

responses obtained from the teachers is given in Table 3.4
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Table 3.4
Planning and implementing learning activities to attain conceptual clarity through

multi-sensory experiences

Responses in Percentage

Statement
Yes No
Plan and implement learning activities to attain conceptual 85.63 14.37
clarity through multi-sensory experiences

It is seen from the table that a great majority of teachers (85.63%) of class II reported that
they planned and implemented learning activities to attain conceptual clarity through

multi-sensory experiences, whereas 14.37% did not do so.

From this, it can be inferred that Majority of Teachers of class II planned and implemented
learning activities to attain conceptual clarity through multi-sensory experiences. However

14.37% of the Teachers did not do so.

3.5 Appropriateness of the curriculum in enabling learners to apply the
knowledge acquired through learning process in their daily life

The teachers are asked to mark their responses regarding appropriateness of the curriculum

in enabling learners to apply the knowledge acquired through the learning process in their

daily life. The responses obtained from the teachers are given in Table 3.5.

Table 3.5
Appropriateness of the curriculum in enabling learners to apply the knowledge

acquired through learning process in their daily life

Responses in Percentage

Statement
Yes No

Curriculum is appropriate for enabling learners to
. _ 94.01 5.99
apply the knowledge acquired through Ilearning

process in their daily life

It is evident from the table a great majority of teachers (94.01%) of standard II reported
that curriculum is appropriate for enabling learners to apply the knowledge acquired
through learning process in their daily life, whereas 5.99% recorded disagreement to the

statement.
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From this, it can be inferred that the curriculum is considered appropriate for enabling
learners to apply the knowledge acquired through learning process in their daily life by

majority of teachers of class II.
3.6 Learning strategies appropriate to the content

The teachers are asked to mark their responses regarding making use of the learning
strategies appropriate to the content. The responses obtained from the teachers are given in

Table 3.6.

Table 3.6

Making use of the learning strategies appropriate to the content

Responses in Percentage

Statement
Yes No

Make use of the learning strategies appropriate to the 91.02 8.98

content

The table 3.6 shows that majority of teachers (91.02%) of Class II reported that they made

use of the learning strategies appropriate to the content.

From this, it can be inferred that majority of Teachers of Class II made use of learning

strategies appropriate to the content.
3.8 Difficulty while making use of appropriate learning strategies

The teachers were asked to express their responses regarding the reasons for experiencing

difficulty while making use of appropriate learning strategies. The responses are given in

Table 3.8

Table 3.8
Reasons for experiencing difficulty while making use of

appropriate learning strategies

Reason Responses in Percentage
a. Lack of time 70.06
b. Practical difficulty 32.93
c. Lack of facilities/materials 36.53
d. Lack of training 11.98
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The reasons that were noted by the teachers for experiencing difficulty while making use
of appropriate learning strategies as evident from the table, are Lack of time (70.06%),
Lack of facilities/materials (36.53%), Practical difficulty (32.93%) and Lack of Training
(11.98%).

Therefore it can be inferred that ‘Lack of time’ and ‘Lack of facilities/materials’ were the
major reasons that were mentioned by the teachers of class I who indicated that they faced

difficulty while making use of appropriate learning strategies.

Teachers also reported the following reasons for experiencing difficulty in utilizing

suitable learning strategies:

¢ Difficulty in considering backward learners

e Small size of class rooms

3.9 Learning activities to overcome the constraints of slow learners

The teachers are asked to mark their responses regarding planning and implementing
learning activities to overcome the constraints of slow learners and the responses are given

in Table 3.9.

Table 3.9
Planning and implementing learning activities to overcome the

constraints of slow learners

Responses in Percentage

Statement
Yes No
Plan and Implement learning activities to 71.26 28.74
overcome the constraints of slow learners

As seen from the table, majority of the teachers of class II (71.26%) planed and

implemented learning activities to overcome the constraints of slow learners, whereas

28.74% did not.

Hence it can be inferred that majority of teachers of class II (71.26%) are planned and

implemented learning activities to overcome the constraints of slow learners.
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3.10 Difficulty while planning and implementing learning activities to

overcome the constraints of slow learners

The teachers, who indicated that they experienced difficulties while planning and
implementing learning activities to overcome the constraints of slow learners, were asked
to indicate their responses regarding the difficulties they experienced. The various

difficulties are given in Table 3.10.

Table 3.10
Reasons for experiencing difficulty while planning and implementing learning

activities to overcome the constraints of slow learners

Reason for Difficulties Responses in Percentage

(a) To plan and implement the activities for different

levels of learners

21.56
(b) Remedial Teaching 479
(c) Lack of specially prepared learning materials 17.96
(d) Lack of time 2775

The reasons reported by the English teachers of class II for difficulties in planning and
implementing learning activities to overcome the constraints of slow learners are Lack of
time (22.75%), ‘difficulties in planning and implementing activities for different levels of
learners (21.56%), Lack of specially prepared learning materials (17.96%), and Difficulties
in remedial teaching (4.79%).

Therefore it can be inferred that ‘Lack of specially prepared learning materials’ and ‘Lack
of time’ were the reasons that were mentioned by majority of thet of class I who indicated
that they faced difficulty while planning and implementing learning activities to overcome

the constraints of slow learners.

3.11 Ensuring attainment of learning outcomes in different levels of

learners

The teachers are asked to mark their responses regarding ensuring attainment of learning
outcomes in different levels of learners. The responses obtained from the teachers are

given in Table 3.11.
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Table 3.11

Ensuring attainment of learning outcomes in different levels of learners

Responses in Percentage

Statement
Yes No

Ensure attainment of learning outcomes in different 38.92 61.08

levels of learners

As evident from the Table majority of the teachers of class II (61.08%) were did not ensure
the attainment of learning outcomes in different levels of learners, whereas only 38.92%

were able to do so.

Hence it can be inferred that majority of the teachers of class II did not ensure the

attainment of learning outcomes in different levels of learners.

Teachers also reported the following difficulties in ensuring learning outcomes

satisfactorily in different levels of learners.

e Time is not sufficient for exploring the possibilities necessary adaptations.
e The extra duty of teachers is a major issue.

e There is also lack of suitable learning materials.

e Parents are not providing enough support

e The class management is also very difficult.

e Teachers are lacking experience in planning the activities.

e The presence of deaf and dump students creates communication problems.

e Another difficulty felt by teachers is the continuous absence of the differently
abled.

3.12 Implementation of learning activities to enrich the abilities of gifted

learners

The teachers are asked to mark their responses regarding implementation of learning
activities to enrich the abilities of gifted learners. The responses obtained from the teachers

are given in Table 3.12.
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Table 3.12

Implementation of learning activities to enrich the abilities of gifted learners

Responses (%)

Statement
Yes No

Implement learning activities to enrich the abilities of gifted learners | g503 | 14.97

Majority of the teachers of class II (85.03%) implemented learning activities to enrich the

abilities of gifted learners, whereas 14.97% did not.

3.13 Difficulties in the implementation of learning activities to enrich the
abilities of gifted learners

The teachers, who indicated that they experienced difficulties in the implementation of

learning activities to enrich the abilities of gifted learners, were asked to indicate their

responses regarding the difficulties they had. The responses are given in Table 3.13

Table 3.13
Reasons for Difficulties in the Implementation of learning activities to enrich the

abilities of gifted learners

Reason for Difficulties Responses in Percentage
a) Difficulty in planning challenging learning activities 11.38
b) Lack of suitable learning resources 3.59
¢) Lack of time 419
d) Lack of training 0.60

The reasons that were attributed by the teachers of class II for not able to implement
learning activities to enrich the abilities of gifted learners effectively are ‘Difficulty in
planning challenging learning activities (11.38%), Lack of time (4.19%), Lack of suitable
learning resources (3.59%) and Lack of training (0.60%).

Therefore it can be inferred that difficulty in planning challenging learning activities and
‘Lack of time’ are the major reasons for the Implementation of learning activities to enrich

the abilities of gifted learners.
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3.14 Suitable learning strategies to ensure maximum participation of all
learners
The teachers were asked to mark their responses regarding applying suitable learning

strategies to ensure maximum participation of all learners. The responses obtained from

teachers are given in Table 3.14.

Table 3.14

Applying suitable learning strategies to ensure maximum participation of all learners

Responses in Percentage

Statement
Always Sometimes Not at all

Apply suitable learning strategies to ensure
i s & 29.94 67.66 2.40
maximum participation of all learners

The table reveals that majority of teachers of class II (67.66%) sometimes applied suitable
learning strategies to ensure the participation of all learners whereas 29.94% were always
able to it apply it. Only 2.40% were not at all able to apply the learning strategies which

ensured the participation of all learners.

Therefore it can be inferred that majority of teachers of class II sometimes ensured the
maximum participation of all learners, only 29.94% always ensured full learner

participation.
3.15 Transaction of the content in a learner friendly manner

The teachers were asked to mark their responses regarding transaction of the content in a

learner friendly manner and the opinions are presented in Table 3.15.

Table 3.15

Transaction of the content in a learner friendly manner

Responses in Percentage
Statement
Always Sometimes Not at all
Transact the content in a learner friendly manner 55.69 41.92 240

More than half of the teachers of class II (55.69%) are always able to transact the content
in a learner friendly manner, whereas 41.92% of teachers sometimes transacted the content

in a learner friendly way.
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IV. Evaluation

The responses based on various aspects of evaluation were collected from teachers and

analyzed. The details are given under appropriate heads.
1. Clarity in continuous Evaluation

The responses from teachers based on clarity in continuous evaluation (CE) were collected

and analyzed. The details are given in table 4.1

Table 4.1

Responses of teachers regarding clarity in Continuous Evaluation

Responses in Percentage

Aspect
Yes No

Clarity in continuous assessment 86.23 13.77

From the table 4.1 it is found that majority of teachers (86.23%) reported that they
got a clear idea about continuous evaluation. At the same time 13.77% of teachers have no

clarity regarding the continuous evaluation.

Even though majority of teachers got a clear idea about continuous evaluation,

about 13.77% teachers need clarity regarding continuous evaluation.
2. Areas which need clarity for teachers

The specific areas which need clarity regarding the Continuous Evaluation were elicited

from the teachers and it is presented in Table 4.2.
Table 4.2

Areas which need clarity regarding the Continuous Evaluation

Area Responses in Percentage
Assessment of Learning Process 7.78
Portfolio Assessment 4.19
Unit Assessment 1.20
Recording 2.99
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Table 2 reveals that very few teachers in standard II reported that they need clarity in
assessment of learning process (7.78%), portfolio assessment (4.19%), recording (2.99%)

and unit assessment (1.20%).

However majority of teachers got a clear idea about continuous assessment,
simultaneously a significant number of teachers need clarity in the area of continuous
evaluation viz. assessment of learning process (7.78%), portfolio assessment (4.19%),

recording (2.99%) and unit assessment (1.20%).

3. Continuous Evaluation to ensure learning and to provide adequate
support to learners

The data based on ability to carry out CE to ensure learning and to provide adequate

support to learners were collected from teachers and were subjected to analysis. The

details are given in table 4.3.

Table 4.3
Continuous Evaluation to ensure learning and to provide

adequate support to learners

Responses (%)
Yes No

Aspect

Ability to ensure learning and to provide support to | 67.66 | 32.34
learners though CE

From the table 4.3 it is found that teachers of standard II (67.66%) reported that they are
able to ensure learning and to give support to the learners while carrying out continuous

evaluation. At the same time 32.34% teachers reported that they couldn’t.

From the analysis it is clear that 32.34% of teachers are not able to ensure learning and to

provide support to learners though continuous evaluation.

4. Practical difficulties encountered while carrying out Continuous

Evaluation

The practical difficulties to carry out continuous evaluation to ensure learning and to

provide adequate support to learners were collected and it is given in table 4.4.
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Table 4.4

Practical difficulties to ensure learning and providing adequate support to learners

Practical difficulties Responses in Percentage
Lack of awareness 12.57
Lack of time 22.75
Complexity of learning process 12.57
Overcrowded class rooms 7.19

Analysis of table 4.4 reveals that teachers reported that Lack of time (22.75%), Lack of
awareness (12.57%), Complexity of learning process (12.57%) and Overcrowded class
rooms (7.19%) are the major practical difficulty to ensure learning and providing support

to learners while carrying out CE.

The analysis reveals that Lack of time, Lack of awareness, Complexity of learning process
and Overcrowded class rooms are the major practical difficulty to ensure learning and

providing support to learners while carrying out CE.
5. Simultaneous taking place of Learning process and Evaluation

The data based on responses of teachers regarding the simultaneous taking place of
learning process and evaluation were collected and analyzed. The details are given in

Table 4.5.

Table 4.5

Simultaneous taking place of Learning process and Evaluation

Responses (%)
Yes No

Aspects

Learning process and evaluation taking place simultaneously | 83.83 | 16.17

From the table 4.5 it is found that that majority of teachers in standard II (83.83%)
reported that learning process and the continuous evaluation process takes place
simultaneously while 16.17% of teachers reported that that learning process and the

continuous evaluation process is not taking place simultaneously.

It is clear that even though majority of teachers are able to carry out learning
process and evaluation simultaneously a significant number of teachers are not able to

undertake the task successfully.
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6. Practical difficulties encountered to carry out learning process and
evaluation simultaneously
The data based on responses of teachers regarding the practical difficulties encountered for

simultaneous taking place of learning process and evaluation were collected and analyzed.

The details are given in Table 4.6.

Table 4.6
Practical difficulties in learning process and evaluation
Practical difficulties Responses in Percentage
Lack of proper planning 16.17
Lack of awareness about suitable strategies 13.17
To give more emphasis to learning process than evaluation 1.80

From Table 4.6 it is clear that16.17% of teachers responded that the difficulty to
carry out learning process and evaluation simultaneously is due to lack of proper planning.
The other difficulties reported are: lack of awareness about suitable strategies and giving

more emphasis to learning process than evaluation.
7. Specificity of indicators related to different areas of evaluation

The data based on responses of teachers regarding specificity of indicators related to
different areas of evaluation were collected and analyzed. The details are given in Table

4.7.

Table 4.7
Specificity of indicators related to different areas of evaluation
Responses (%)
Aspects
Yes No
Specificity of indicators related to different areas of evaluation 86.23 13.77

From the table 4.7 it is found that 86.23% teachers in standard II reported that the
indicators given to the areas for evaluation are specific while 13.77% teachers reported as
not specific. It is significant to note that a significant percentage of teachers (13.77%)

reported that the indicators related to different areas of evaluation are not specific.
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8. Responses of teachers regarding the Area which needs clarity for
indicators
Responses of the teachers regarding the areas which need clarity for indicators were

collected from teachers who didn’t get a clear idea about it and were subjected to analysis.

The details are given in table 4.8.

Table 4.8
Area which needs clarity for indicators
Area Responses in Percentage
Assessment of Learning Process 6.59
Portfolio Assessment 2.40
Unit Assessment 240

From the table 4.8 it is found that a very few teachers in standard II (2.40%) reported that
they need clarity in Unit Assessment. A very few of teachers needs clarity of indicators in

assessment of learning process (6.59%) and portfolio assessment (2.40%).

9. Problems faced by teachers during the assessment of learning

process

The problems faced by teachers during the assessment of learning process were collected

and it is presented in Table 4.9.

Table 4.9
Problems faced by teachers during the assessment of learning process
Problems Responses in Percentage
Overcrowded classroom 24.55
Lack of suitable criteria 15.57
Lack of time 69.46
Lack of awareness of teachers 3.59
Lack of planning 2.99

The table 4.9 reveals that 69.46% of teachers of standard II reported that the main problem
faced by them during assessment of learning process is lack of time. Overcrowded

classrooms (24.55%), Lack of suitable criteria (15.57%), Lack of awareness to the teachers
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(3.59%) and Lack of planning (2.99%) are the other problem faced by teachers during

assessment of learning process.
10. Provision for self-evaluation and peer evaluation

The responses of teachers regarding the opportunity for self-evaluation and peer evaluation

were collected and are given in Table 4.10.

Table 4.10
Opportunity for Self-evaluation and Peer evaluation
Responses (%)
Aspects
Yes No
Self-Evaluation 97.60 2.40
Peer Evaluation 86.23 | 13.77

From the table 4.10 it is clear that a great majority of teachers reported that they provide
opportunities for self-assessment (97.60%) and (86.23%) for peer evaluation. But it is
significant to note that 13.77% of teachers are not at all providing any opportunity for peer

evaluation.
11. Preparation of indicators for Evaluation

Method of preparation of indicators for evaluation by the teachers are recorded and it is

presented in Table 4.11.

Table 4.11
Responses of teachers regarding Preparation of indicators for Evaluation
Method Responses in Percentage
Prepared by Teacher 55.09
Prepared by learners themselves 10.18
Derives from classroom discussion 61.08

The table 4.11 reveals that 55.09% of teachers in standard II reported that they prepare
indicators for evaluation by classroom discussion, while 55.09% of teachers themselves
prepare indicators for evaluation. A few of teachers (10.18%) reported that learners

prepare indicators for evaluation.
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About 30% of teachers are not preparing indicators for evaluation. It is also
significant to note that majority of teachers are not concerned with the preparation of
indicators by learners.

12. Opportunity to learners to present their products related to self-
assessment and peer assessment

The responses of teachers regarding provision of ample opportunity to learners to present

their products related to self-assessment and peer assessment are given in Table 4.12.

Table 4.12

Opportunity to learners to present their products related to self-assessment

Responses (%)
Yes No

Aspects

Opportunity provided to learners to present their 94.01 | 5.99
products related to self-assessment

From the table 4.12 it is found that majority of teachers of standard II (94.01%) reported
that they provide ample opportunity to learners to present their products related to self-
assessment and peer assessment. Majority of teachers are providing of opportunities to
present their product related to self-evaluation and peer evaluation, but 5.99% of teachers

are not providing at all.

13.  Suitable changes in the classroom process considering the learners’
assessment

The responses of teachers regarding suitable changes in the classroom process considering

the learners’ assessment are given in Table 4.13.

Table 4.13

Changes in the classroom process considering the learners’ assessment

Responses (%)
Yes No

Aspect

Suitable changes in the classroom process considering | 86-83 | 13.17
the learners’ assessment
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From the table 4.13 it is found that majority of teachers in of standard II (86.83%) reported

that they make suitable changes in the classroom process considering the learners’

assessment.

The following are the changes in the classroom process considering the learning

assessment for the last academic year.

Compositions by learners

More materials for reading are given

More group activities

Groups are arranged with different students every day

Students are given avenues for creative writings- riddles- poetry- stories —
proverbs

Group the students for evaluation

Sought the help of peer group

Special consideration is given to the learners in difficult areas

Exhibition of learner’s products

Different methods for reading are adopted

14. Tools / techniques for unit evaluation

Tools / techniques used by the teachers of standard II for unit evaluation are given in Table

4.14.
Table 4.14
Tools / techniques used by the teachers for unit evaluation
Area Percentage
a. Quiz 48.50
b. Class test 77.84
c. Others 2.99

The table 4.14 reveals that majority of teachers of standard II (77.84) reported that they use

Class test for unit wise evaluation. Whereas 48.50% of teachers are using quiz as a tools /

technique for unit evaluation.

Study reveals that majority of teachers of standard II (77.84) are using Class test for unit

wise evaluation.
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15. Records considered for continuous evaluation

Records considered for continuous evaluation are collected from the teachers and it is

given in Table 4.15.

Table 4.15
Records considered for continuous evaluation
Records Percentage

Note book 94.61
Worksheet 93.41
Writings 91.62
Short notes 89.22
Project/seminar reports 58.68
Answer sheets of unit wise assessment 69.46
Others 10.18

From the table 4.15 it is noted that vast majority of teachers of class II (89-94%) reported
that the records considered for continuous evaluation were note book, creative writings
short notes and Worksheet. Whereas 69.46% of teachers reported that they considered
answer sheets of unit wise assessment and 58.68% considered Project/seminar reports as
records for continuous evaluation.

From the analysis it is inferred that teachers of standard II are considering different records
such as Notebook, Worksheet, Project/seminar report, answer scripts, short notes and
creative writings for continuous evaluation. It is significant to note that 58.68% of teachers
are considering project/seminar reports and 69.46% of teachers are considering answer

sheets for continuous evaluation.
16. Feedback based on continuous evaluation

Opinion of teachers regarding the feedback providing based on continuous evaluation are

collected and is given in Table 4.16.

Table 4.16
Providing feedback to learners and parents based on continuous evaluation
o Responses (%)
Feedback providing
Yes No
For learners 95.81 4.19
For parents 80.84 | 19.16
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Table 4.16 reveals that a great majority of teachers of standard II (95.81%) reported that
they provide feedback based on continuous evaluation for learners, while 80.84% teachers
provide feedback for parents. It is significant to note that 19.16% of teachers are note

giving feedback to parents and very few teachers (4.19%) not to learn also.

Even though majority of teachers are giving feedback based on CE a significant number of

teachers (19.16%) are note giving feedback on CE for parents and 4.43% of teachers not

for learners too.

17. Provision for remedial instruction based on feedback from
Continuous Evaluation

The responses of teachers regarding remedial teaching based on continuous evaluation are

given in Table 4.17.

Table 4.17
Provision for remedial teaching based on continuous evaluation
Responses (%)
Aspect
Yes No
Provision for remedial instruction based on feedback from
) . 86.83 | 13.17
Continuous Evaluation

Table 4.17 reveals that a great majority of teachers (86.83%) of standard II reported that
they are providing remedial instruction based on feedback from Continuous Evaluation,

while 13.17% teachers are not providing remedial instruction.

It is significant to note that even though majority of teachers are providing remedial
instruction based on feedback from Continuous Evaluation, significant percentage of
teachers (13.17%) are not providing remedial instruction based on the feedback obtained

from continuous evaluation.
18. Methods adopted for remedial instructions

The data regarding the various strategies adopted for the remedial teaching are recorded

and are given in Table 4.18.
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Table 4.18

Various strategies adopted for remedial teaching

Strategy Percentage
a. Changing the process 46.71
b. Giving support 76.05
c. Peer tutoring 43.71
d. follow-up activities 70.06

It is evident from the table 4.18 that teachers of standard II are adopting various strategies
for remedial teaching viz. Giving support (76.05%), Follow-up activities (70.06%),
changing the process (46.71%) and Peer tutoring (43.71%). Giving support (76.05%),
Follow-up activities (70.06%), changing the process (46.71%) and Peer tutoring (43.71%)

are the various strategies adopted by the teachers of standard II for remedial teaching.
19. Accurate recording of continuous evaluation

Responses of teachers regarding the accurate recording of continuous evaluation were

collected and are given in table 4.19

Table 4.19
Accurate recording of continuous evaluation
Responses (%)
Aspect
Yes No
Recording of continuous evaluation 74.85 | 25.15

From the table 4.19 it is found that 74.85% of teachers of standard II reported that they are
accurately recording the details of the continuous evaluation. While 25.15% reported that

they are not accurately recording the details of CE.

Even though majority of teachers accurately record the details of continuous evaluation,

25.15% of teachers did not record accurately the details of continuous evaluation.
20. Different evaluation strategies for CWSN learners

Responses of teachers regarding the framing separate strategies of evaluation for CWSN

learners were collected and it is given in Table 4.20.
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Table 4.20

Framing Different evaluation Strategies for CWSN learners

Responses (%)
Yes No
Framing Different evaluation Strategies for CWSN learners | 57.49 | 42.51

Aspect

From the table 4.20 it is found that 57.49% of teachers standard II reported that they are

framing separate strategies of evaluation for CWSN learners

From the analysis it is clear that 57.49% of teachers are framing different strategies for
CWSN learners. But a significant percentage of teachers (42.51%) are not framing

different strategies for CWSN learners.
The following are the Strategies of evaluation for CWSN learners framing by the teachers.

e Worksheets are not there to assess CWSN
e Simplified evaluation, observation of learners responses growth in learning
activities understandings

e Alphabet charts, big pictures, picture charts, responses
21. Awareness and adequacy of tool related to Term Evaluation

Opinion of teachers regarding the Awareness, adequacy of tool and variety in questions in

the Term Evaluation are collected. The details are given in table 4.21.

Table 4.21

Awareness and adequacy of tool related to Term Evaluation

Statements QGreat Some Not at all
extent extent
Clear awareness about TE 89.82 7.78 2.40

The tools adopted for Term Evaluation are adequate
for evaluating learning outcomes. 75.45 22.75 1.80

Include variety questions which give emphasis to
thinking skills 73.05 22.16 4.79

Table 4.21 reveals that majority of teachers (89.82%) reported that they have a clear
awareness about TE, 75.45% of teachers reported that tools for TE is suitable to great
extent for evaluating the learning outcomes and 73.05% opined that TE includes variety of

questions which give emphasis to thinking skills to a great extent level.
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22. Difficulties related to Term Evaluation

Responses of teachers regarding the difficulties regarding Term Evaluation are recorded

and it is given in table 4.22.

Table 4.22
Difficulties related to Term Evaluation
Responses (%)
Aspect
Yes No
Teachers face Difficulties related to TE 22.16 | 77.84

Table 4.22 reveals that the majority of teachers in standard II (77.84%) not faced any
difficulty regarding TE. But 22.16 % of teachers reported that they face difficulties related
to regarding TE. Even though majority of teachers are not facing any difficulties related to

TE, a significant number of teachers (22.16%) have difficulties related to TE.
23. Difficulties reported by teachers related to TE

The data based on responses of teachers regarding the difficulties related to TE were

collected and analysed. The details are given in Table 4.23

Table 4.23
Difficulties experienced by teachers related to Term Evaluation
Percentage
a) Inadequate evaluation strategies 16.17
b) Difficulty in grading 12.57
c¢) Difficulty in recording 1.80

From the table 4.23 it is seen that 12.57% of teachers in standard II reported that the
difficulties they experienced related to term evaluation is due to difficulty in grading. The
other difficulties reported are inadequate evaluation strategies (16.17%) and difficulty in

recording (1.80%).

From the analysis it is found that few teachers reported that they experienced difficulties
related to term evaluation. The difficulties are inadequate evaluation strategies, difficulty

in grading and difficulty in recording.
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24. Evaluation related to art, sports and work experience

Responses of teachers regarding the evaluation of art, sports and work experience are

collected and it is presented in table 4.24

Table 4.24
Evaluation related to art, sports and work experience
Responses (%)
Aspect
Yes No
. ) 59.28 | 40.72
Conduct of evaluation related to art, sports and work experience

It is clear from the table 4.24 that 59.28% of teachers in second standard were conducted

evaluation related to art, sports and work experience properly.

It is significant to note that about half of the teachers are not able to conduct evaluation

related to arts, sports and work experience effectively.
25. Evaluation and recordings of Social and Emotional areas

The responses of teachers regarding Evaluation and recordings of Social and Emotional

areas are presented in table 25.

Table 4.25
Evaluation and recordings conducted in Social and Emotional areas
Area Percentage
Empathy 65.27
Intrapersonal skill 79.64
Problem solving capacity 53.29
Critical thinking 36.53
Self-awareness 65.87
Communicative skill 64.07
Coping with emotions 39.52
Decision making 80.24
Creative thinking 65.87
Coping with stress 35.93
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The table 25 reveals that majority of teachers of class II reported that they evaluated and
recorded in intrapersonal skill (79.65%), decision making (80.24%), self-awareness
(65.87%) and empathy (65.27%), Communication skill (64.07%), Problem solving
capacity (53.29%). Coping with emotions (39.52%), Critical thinking (36.53%) and
Coping with stress (35.93%) are evaluated and recorded by less than 40 percent of the

teachers.

It is important to note that a significant number of teachers are not carrying out evaluation
and recording of socio-emotional area like empathy, problem solving skill, creative
thinking, critical thinking, and coping with stress under socio emotional areas. Majority of
teachers are evaluating and recording socio-emotional areas like interpersonal skill,
decision making, self-awareness and communication skill, a significant number of teachers

are not yet carrying out evaluation and recording in these areas.
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V. Support system

The teachers of the second standard were asked to mark their responses regarding the
support system available in for the effective transaction of the content and the
developmental activities of the institution. The responses were collected and tabulated. The

results are given under the subheadings.
Individual/agencies providing support

Individual/agencies providing various types of support for the effective functioning of the

system are tabulated and it is presented in Table 5.1.

Table 5.1
Individual/agencies providing support
S1. No. Individual/Agencies Total
1 HM 98.20
2 BRC 95.21
3 DIET 55.09
4 ISM 52.10
5 SCERT 49.10
6 SMC/PTA 84.43
7 MPTA 88.62
8 SSG 76.05
9 LSG 45.51
10 | NGO 13.17
11 SSA 82.04
12 Clubs 60.48
13 SPC 11.38
14 | Alumni 10.78

From the table 5.1 it is evident that a great majority of teachers of standard II reported that
they received support from HMs (98.20%), BRC (95.21%) while majority received
support from MPTA (88.62%), SMC/PTA (84.43%), SSA (82.04%), SSG (76.05%), DIET
(55.09%), Clubs (60.48%), SCERT (49.10%), and ISM (52.10%). Less than half of the
teachers received support from LSG (45.51%) whereas a very low percentage of them

received support from Alumni (10.78%), SPC (11.38%) and NGOs (13.17%).
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From the analysis it can be inferred that great majority of teachers received support from
HMs and BRC. Majority of the teachers received support from, SMC / PTA, MPTA,
SSA,SSG, DIET ,clubs, SCERT and ISM. Support from LSG was reported by less than
half of the teachers. Only a very low percentage of teachers received support from Alumni

SPC and NGOs.
Areas of getting support

The teachers were asked to list the areas in which they got support from the agencies like
HM, BRC, DIET, ISM, SCERT, SMC/PTA, MPTA, SSG, LSG, NGO, SSA, Clubs, SPC,

and Alumni. Their responses were collected and tabulated in Table 5.2.

Table 5.2
Areas of getting support from the agencies
S1. No. Areas Total
1 Academic 95.21
2 Infrastructure (Class room facilities) 85.63
3 Financial (Grants) 88.62
4 To ensure child rights 76.65
6 To nurture life skills in children 71.86
7 Child friendly environment 85.63
8 Environmental awareness 74.25
9 Waste management 71.26
10 Health and Physical education 69.46
12 Art and Work experience education 65.87
14 Guidance and Counseling 53.29
16 Awareness against Crimes 55.69
18 | Values/Attitudes 65.87
19 Awareness against Abuses 58.68
20 Assessment (CE & TE) 78.44

From the table 5.2 it is clear the majority of the teachers opined that they got support in the
areas of Academic (95.21%), Financial Grants (88.62%), Infrastructure (Class room
facilities) (85.63%), Child friendly environment(85.63%), Assessment (CE & TE)
(78.44%), To ensure child rights (76.65%), Environmental awareness (74.25%), To
nurture life skills in children (71.86%), Waste management (71.26%), Health and Physical
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education (69.46%), Art and Work experience education (65.87%), Values/Attitudes
(65.87%), Awareness against Abuses (58.68%), Awareness against Crimes (55.69%), and
Guidance and Counseling (53.29%)

Self-improvement using feedback from monitoring

The teachers under study were asked how far the feedback from monitoring was helpful

for them for their improvement. The responses obtained are presented in table 5.3.

Table 5.3
Self-improvement using feedback from monitoring

To a great To some Not at
extent extent all
Self-improvement using feedback from 1.80
monitoring 2335 74.85

From the table it is clear that majority of the teachers (74.85%) opined that self-
improvement using feedback from monitoring is done to some extent while 23.35% opined

to a great extent dimension.
Academic improvement based on feed back

The teachers under study were asked whether they try to improve themselves on

the basis of the feedback of monitoring the responses are given in table 5.4.

Table 5.4

Academic improvement based on feedback

Yes | No | No response
Self-academic improvement based on feed back 240

94.01 | 3.59

From the table it is clear that 94.01% of the teachers agreed that self-academic
improvement was done on the basis of the feedback where as a meager percentage (3.59%)

negated it.
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Follow up activity based on monitoring

The teachers were asked whether they plan and implement follow up activities on the basis

of monitoring experience. Their responses presented in table 5.5.

Table 5.5
Follow up activity based on monitoring
Yes | No
Follow up activity based on monitoring 9581 | 4.19

From the table 5.5 it is found that majority of the teachers (95.81%) agree that follow up

activity was carried out based on the monitoring whereas 4.19% disagree to it.
Clarity in the academic areas through training

The teachers were asked to specify the area which they are getting clarity through training.

Their responses are presented in table 5.6.

Table 5.6
In which of the academic areas given below did you get clarity through training?

Areas Total
Content 90.42
Teaching learning strategies 91.02
Products 78.44
Art and work experience education 58.08
ICT 63.47
Inclusive education 37.13
CE/TE 92.81
Learning outcomes 86.83
Learning resources 68.26
Health and physical education 47.31
Guidance and counseling 32.34
Others 17.37

From the table 5.1 it is clear that a great majority of the teachers got clarity in the areas

like CE/TE (92.81%), Teaching learning strategies (91.02%), Content (90.42%), Learning
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outcomes (86.83%), Products(78.44%), Learning resources (68.26%), ICT (63.47%), Art
and work experience education (58.08%), Health and physical education (47.31%),

Inclusive education (37.13%), and Guidance and counseling (32.34%)).

From the analysis it can be inferred that not much teachers got clarity in areas of Health

and physical education, Inclusive education and Guidance and counseling.
Training helps in transacting the lessons fruitfully

The teachers were asked to specify the helps of training in transacting the lessons and the

responses are presented in table 5.7.

Table 5.7
Training helps in transacting the lessons fruitfully
Great Some Not at
extent extent all
Training helps in transacting the lessons fruitfully 47.90 4431 | 7.78

Table 5.7 reveals the fact that below fifty percentage opined that the training was helpful
for them in transacting the lessons fruitfully to a great extent. It is noteworthy that 44.31%
opined that the training was helpful only to some extent. Whereas it is noted that 7.78%

opined that training was not at all helpful for them in transacting the lessons.
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VI. Subject specific analysis

Data were collected from the teachers regarding subjects of Il standard for integration and

Mathematics and it was analyzed separately.
Integration

The responses of second standard teachers related to contents of Lesson, Suitability,
Learning activities, materials, subject based competencies and teacher text are analysed

and the results are given in Table 6.1.

Table 6.1

Responses teachers related to various aspects of Textbook

Statement Fully | Partially | Do not
agree agree agree

In the Class Two text book, ideas related to the learners'
environment are integrated with language 89.82 8.98 1.20

Preparation of a separate text book for mathematics
integrating learning experiences is helpful in improving
the mathematical learning abilities of learners 92.22 6.59 1.20

The language, pictures, layout, etc. are attractive and are
appropriate to the level Class two learners 86.23 12.57 1.20

Integration of learning activities do not obstruct the
attainment of learning outcomes of Malayalam,
Environment Study, Mathematics and art-sports-work
experience 71.86 25.75 2.40

Language skills and Scientifics skills are developed
through Integration 70.66 27.54 1.80

Integration of learning activities do not hinder the
development of Mathematical skills 82.04 15.57 2.40

Instructions given in the Teacher text are helpful in the
transaction of the textbook 82.04 14.37 3.59

The table reveals, teachers of second stand are reported that ideas related to the children's

environment are integrated with language (89.82%), preparation of a separate text book for
mathematics integrating learning experiences is helpful in improving the mathematical
learning abilities of students (92.22%), the language, pictures, layout etc. are attractive
(86.23%), Integration learning activities do not obstruct the attainment of learning
outcomes (71.86%), Language skills and Scientifics skills are developed through

Integration (70.66%), Integration of learning activities do not hinder the development of
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Mathematical skills (82.04%) and Instructions given in the Teacher text are helpful in the
transaction of the textbook (82.04).

Learning experiences required for the attainment of language and
science skills

Opinion of the teachers regarding the suitability of learning experiences required for the

attainment of language and science skills are assessed and it is presented in Table 6.2.

Table 6.2

Suitable of learning experiences required for the attainment of language

Statement Yes No Total
Does the textbook have suitable learning experiences required
for the attainment of language and science skills of a class 11 97.01 1 2.99 100.00

learner?

Table 6.2 reveals that majority of teachers (97.01%) reported that textbook have suitable
learning experiences required for the attainment of language and scientific skills of a class

II learner.
Ability to conduct learning activities by integrating arts-sports-health
work -experience

Responses of the teachers regarding the ability to conduct learning activities by integrating

arts-sports-health work -experience are given in Table 6.3.

Table 6.3
Ability to conduct learning activities by integrating

arts-sports-health work -experience

Statement Yes No Total

Are you able to conduct learning activities by | 7784 | 22.16
100.00

integrating arts-sports-health work -experience areas?

From the table 6.3 it is found that majority of teachers (77.84%) reported that they are able
to conduct learning activities by integrating arts-sports-health work-experience areas. At
the same time 22.16% of teachers are not able to carry out learning activities by integrating

arts-sports-health work-experience.
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Some teachers are opined that integration of learning activities with arts, sports, health and

work experience is possible only in some areas.
Difficulty in transaction through integration

Responses of the teachers regarding the learning materials / learning ideas in Class two

that have difficulty in transacting through integration are given in Table 6.4.

Table 6.4

Difficulty in transaction through integration

Responses (Percentage) Yes | No Total

Are there still any learning materials / learning ideas in Class | 12 57 | 87.43

two that you have difficulty in transacting through integration? 100.00

Table 6.4 reveals that, 87.43% of the teachers opined that there are no learning materials /
learning ideas in Class two that have difficulty in transacting through integration. But,
12.57% of the teachers opined that there are learning materials / learning ideas in Class

two that have difficulty in transacting through integration.

Merits and demerits in preparing a separate mathematics text book

Teachers are opined that the following are the merits in preparing a separate mathematics
text book by integrating learning experiences.

e Transaction of mathematics is done in a time bound manner.

e Parents are able to help their children

e Parents could intervene easily

e The textbook is useful for learners who are good at studies

e Extra time is used to instill mathematics skill among learners

e Excellent activities, pictures, narration, follow- up activities

Teachers are opined that the following are the demerits in preparing a separate
mathematics text book by integrating learning experiences.
e Difficulty to ensure the spiraling
e The TB is not useful for the learners who are weak in studies
e Addition- subtraction; if this method is followed, difficulties should have come
down
e Necessity to include more activities related to mathematics

e Activities that cultivate place values should be given more
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Ideas related to the daily life of a learner included in the textbook

Life related ideas included in the second standard integration textbook are mathematical
thought, scientific temper, civil sense, values, attitude communications, food cleanliness,
diseases, traffic rules, austerity, love, morality, scientific temper, social sense, discipline,

honesty, obedience, water resources, villages, towns and houses.

Life related ideas included in the second standard integration textbook are Nationalism,
Respect for suppressed, Respect towards one own profession, Fraternity, Ideas to improve
life skill and values, Moral stories, Social relations, Stories that convey love morality,

discipline and obedience and Simple stories from the life of great people
Suitable activities in the textbook for the acquisition of language skills

Responses of the teachers regarding the suitable activities in the textbook for the

acquisition of language skills by a second standard are given in Table 6.5.

Table 6.5

Suitable activities in the textbook for the acquisition of language skills

Learning strategies Yes No

Story 62.87 37.13
Poems 58.08 41.92
Riddles 64.07 35.93
Picture reading 64.67 35.33
Simple conversation 61.68 38.32
Simple description 62.28 37.72
Notes 62.87 37.13

More than 60% of teacher reported that story, riddles, picture reading, simple
conversation, simple description and notes are the suitable activities in the textbook for the
acquisition of language skills. But about 58% of teachers reported the activities related to

poems.
Suggestions given by teachers for the acquisition of language skills are:

e Opportunities for story completion and poem completion should be given more in TB
e Environmental studies that gives more importance to language too should be included
e Add some more interesting poems

e Letter of invitation and diary should be detailed more
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e Poems which the children can recite and enjoy should be included
e More models

e More activities should be given for diary entry. Poems of animals should be included
Performance based activities

Performance based activities included in the Textbook/TT to enable acquisition of

language skills are presented in Table 6.6.

Table 6.6
Performance based activities included in the Textbook/TT to

enable acquisition of language skills

Yes No
Role play 94.01 5.99
Miming 78.44 21.56
Story telling 92.22 7.78
Recitation 94.61 5.39
Choreography 83.83 16.17

It is founded that majority of teachers used a variety of performance based activities
included in the textbook. They are roll play (94%), miming (78.44%), storytelling
(92.22%), recitation (94.61%) and choreography (83.83%).

Difficulty while transacting discourses

The teachers were asked to record their difficulty while transacting discourses and the

responses is given in Table 6.7.

Table 6.7
Difficulty while transacting discourses
Statement Yes No Total
Difficulty while transacting discourses 48.50 | 51.50 | 100.00

Table 6.7 shows that 48.50% of teachers opined that they are facing difficulty while
transacting discourses. While 51.50% of teachers opined that they are not facing difficulty

while transacting discourses.

The stages of difficulties facing while transacting discourses are presented in Table 6.7.
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Table 6.7

Stages of difficulties facing while transacting discourses

Stages Yes No
Individual work 35.33 64.67
Group work 15.57 84.43
Presentation 18.56 81.44
Model presentation 13.17 86.83
Editing 25.15 74.85
Evaluation 18.56 81.44

Table 6.7 reveals that, 35.33% of the teachers are opined that they facing difficulties in the
area of individual work while transacting discourses. The other stages of difficulties facing
while transacting discourses are Group work (15.57%), Presentation (18.56%), Model
presentation (13.17%), Editing (25.15%) and Evaluation (18.56%).

Adequacy of Textbook and Teacher text for various aspects of

environment study

Adequacy of Textbook and Teacher text for various aspects of environment study are

presented in table 6.8.

Table 6.8
Adequacy of Textbook and Teacher text for various aspects of environment study
Aspects Adequate Not adequate
Observation 91.62 8.38
Comparison 91.62 8.38
Categorization 91.62 8.38
Analysis 89.22 10.78
Inference 87.43 12.57
Simple experimentation 91.02 8.98

Table 6.8 reveals that, majority of the teachers are opined that various facets of teaching
learning process like Observation (91.62%), Comparison (91.62%), Categorization
(91.62%), Analysis (89.22%), Inference (87.43%) and Simple experimentation (91.02%)

are adequate.

87



The following are the difficulties, opinions of teachers faced while transacting through
various facets of teaching learning process like observation, comparison, categorization,

analysis, inference and simple experiments

e Individual difficulties

e All the learners do not come forward to make their presentations

e Reluctance of learners to follow steps of editing

e Slow learners face difficulty while doing discourses

e Concepts, letters, symbols and punctuation marks are not instilled well
o All the learners do not actively participate in individual work.

e Lack of clarity

e Write stories and narrate

e Add more simple and attractive experiments.

e Inference and analysis could be done only by gifted learners

e Attractive activities formed from experiences should be consolidated and shared in

training programs
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Mathematics

The responses of teachers based on Contents of the Lesson, Suitability, Learning activities,
materials, subject based competencies and teacher text of class II Mathematics were
collected and analyzed. The details are given in Table 6.9.

Table 6.9
Responses of teachers based on text book and teacher text in Mathematics

Statements

extent

QGreat

Some

extent
Not at All

Able to transact the contents of Mathematics effectively to
the students 86.23 10.18 3.59

Activities are included by confirming that adequate pre-
requisites required for conceptualization are available with

the students 89.82 6.59 3.59
Learners are able to apply the ideas generated by them in
new situations 80.24 16.17 3.59

Teachers require clarity in certain areas of Mathematics 5569 2275 2156

Explanations in the textbook can be understood by the
students 77.25 19.16 3.59

Teacher text is helpful in planning classroom transaction 90.42 479 479

Teacher text is helpful in enhancing conceptual knowledge 91.02 419 479

Activities that can be done by the students themselves are

given in the text book 85.63 10.18 4.19
Able to organize classroom activities so that children can
effectively generate mathematical ideas themselves 73.65 15.57 10.78

Learners can analyse and solve problem by themselves 50.30 451 719

The learner is able to identify the mathematical idea/ task

that can be used for problem solving 58.68 36.53 4.79
Learners get opportunities for hypothesising and

generalization in the class 76.65 17.96 5.39
Learners are able to think rationally and find the cause-

effect relation 60.48 35.93 3.59
Learners are able to gather information and analyse them 72 46 2275 479

Learning activities can be completed in a time-bound
manner 65.27 31.14 3.59

The table 6.9 reveals that majority (91.02%) of teachers reported that Teacher text is
helpful to a great extent in enhancing conceptual knowledge of the content and 90.42%
reported that Teacher text is helpful to a great extent in planning classroom activities. It is
followed by activities are included by confirming that adequate pre-requisites required for

conceptualization are available with the students (89.82), students get opportunities for
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hypothesizing and generalization in the class (76.65) and able to make the students apply
the ideas generated by them in new situations (80.24). It is also found that 55.69% of
teachers reported that there are some more areas in the Mathematics content that requires
more clarity for teachers, Activities can be done by the students themselves are given to a
great extent level (50.30), Explanations in the textbook can be understood by the students
themselves (77.25). It is significant to note that, learning activities given can be completed
in a time-bound manner to some extent level by 65.27% of teachers while 3.59% reported
that learning activities given in the text cannot be completed in a time-bound manner. It is
very important to note that only half of teachers (50.30%) reported that Learners can
analyze and solve problem by themselves to great extent level using the Mathematics text

book.

The difficulties faced by the teachers while transacting mathematics to the second standard
learners are difficulty in transacting abstract mathematical ideas and too much work sheet

makes the learning process more difficult.
Class room observation

This section deals with the analysis of the data collected through class observation using
rubrics. 10 classes (standard II) each for 3 subjects — English, EVS and Mathematics were
observed. The details are given under appropriate heads. Indicator used for the class
observation are Teaching Manual, Preparation, Interest and Motivation, Learning
Activities, Learning Environment, Classroom Intervention, Reflective Thought,

Consolidation, Evaluation Process and Overview of the Class.
7.1 Classroom Observation - English

Analysis of the English classroom observation of standard II and its ratings of various

dimensions of classroom presentation are given in Table 7.1.
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Table 7.1

Ratings of various dimensions of English classroom activities

Does Not
SL. Dimensions Very Good Needs Meet Remarks
No Good Improvement
Standards
1 | Teaching Manual 2 5
2 | Preparation 4 2 1
3 Interest and Motivation 1 5 1
Nature 3 4
Continuity 3 1 2 0 1
Use of Learning 1 5 1
Materials
Learning | Knowledge
4 | Activities | Construction 5 )
through Learning
Activities
Development of 5 4 1
Attitude and Values
Involvement of
4 3
Learners
5 | Learning Environment 1 4 1
6 Classroom Intervention 3 2 1 0 1
7 | Reflective Thought 2 4 1
8 Consolidation 3 3 1
Process
: Self -Assessment
9 Evaluation 3 3 1
Process Peer Assessment
Portfolio
10 | Overview of the Class 2 4 1

Total

1. Teaching Manual (TM)

Observation of classes of 10 teachers (Table 7.1) indicated that four teachers have

prepared TM using additional resources and creative activities other than Teacher Text,

whereas five teaches prepared the TM using essential resources and activities. It is also

observed that only one TM observed needs improvement.




2. Pre-planning

It is observed that only five teachers ensured the necessary pre-requisites using variety of
creative activities, while two teachers provided a variety of learning activities to get
adequate pre-requisites to all learners. At the same time two teachers provided activities
necessary for basic pre-requisites to very few learners. But only one teacher not at all

provided any activities to ensure necessary pre-requisite.
3. Interest and motivation

Table - shows that only three teachers provided life-oriented and thought provoking
activities like description, stories and leaning materials for developing interest and
motivation among the learners. At the same time four teachers made the class interesting
using descriptions, stories and learning materials. Two of them motivated the learners by
only describing the content and asking questions. It is observed that no effort was taken by

one of the teachers to make the class neither interesting nor motivating.
4. Learning Activities

Observation of classes of 10 teachers indicated that, in two classes learning activities
suggested in TB and TT used by teachers used were highly effectivefor developing
reflective thinking among learners, where as in five classes variety of learning activities
provided were effective. In three other classes it is found that learning activities were

carried out mechanically.

Five of the teachers transacted the content in a sequential order. Spontaneous progress in
learning and timely recording in the TM were there in another three classes observed. But

in two classes continuity was losing in certain places.

Among the 10 teachers two teachers were using innovative learning aids, prepared by local
resources, for attaining conceptual clarity and six teachers used easily accessible learning
aids recommended in the curriculum and one teacher used minimum number of learning
aids already available in the school and it is pathetic to observe that one of the teachers

were not even using already available learning aids in the school.

Regarding the knowledge construction through learning activities it is found that two
teachers supported the learners to attain higher level of knowledge construction through
variety of learning strategies including reflective questioning and debating, four teachers

intervenes actively by discussion and clearing doubts where as two teachers only tries to
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clarify the doubts through explanations and two teachers was providing opportunity for

recalling facts through repeated drill and practice.

It is seen that two teachers are providing slots for learning activities to develop attitudes,
values and social responsibilities stipulated in the content for intellectual and emotional
development, three teachers provided learning activities for intellectual and emotional
development and through advice and suggestions were the measures taken by two teachers
for developing attitudes and values. It is serious to note that three teachers didn’t provide

situations for the development of attitudes and values.

It is again observed that four teachers helped learners to identify their roles and ensured
their involvement in group and individual activities, other four teachers helped learners to
identify their roles in learning situations correctly, but the involvement of all learners were
not ensured and two teachers didn’t cared for the identification of their roles and didn’t

ensure the involvement of all learners equally in learning process.
5. Learning Environment

From the classes observed it is noted that two teachers created infrastructure/ICT facilities
and independent social and emotional environment suitable for learning activities for all
types of learners, while five teachers provided learning activities based on available
infrastructure/ICT facilities and creates essential situation necessary for independent social
and emotional environment. It is serious to consider that two teachers are not even using

available infrastructure/ICT facilities and only one class observed were teacher centered.
6. Class room intervention

As per the analysis it is observed that four teachers intervened with all types of learners as
mentors rather than teachers whereas four teachers made only essential interventions as
teachers to attain learning out comes and two of them intervened only as much required to

transact the content.
7. Reflective thinking

It is observed that out of the 10 classes observed four teachers provide opportunity for
reflective thinking in the concerned class itself and provided Remedial measures and other
two teachers provided opportunity for reflective thinking. It is also noted that activities

provided by four teachers were not adequate for reflective thinking.
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8. Consolidation

It is found that in the only one class observed teacher consolidated individual and group
activities so as to ensure the learning during and at the end of the class, whereas four
teachers consolidated group activities during and at the end of the class, where as in other

five classes observed teachers consolidated only at the end of the class.
9. Evaluation

From class room observation it is found that four teachers used variety of strategies for
different types of evaluation, while three teachers were using variety of strategies for
evaluating learning outcomes based on the content. It is also seen that only three teachers
depended on certain evaluation strategies suggested in the text book. Evaluation as

envisaged by curriculum was not followed by three of the teachers.
10. Overview

From the analysis it can be tentatively concluded that among the 10 classes observed the
performance of teachers is up to the mark with regard to the components like teaching
manual preparation, learning environment, classroom intervention and evaluation process.
The above mentioned findings high light the need for empowering EVS teachers with
necessary competencies and skills for making the learning process oriented and learner

friendly.
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6.2 Classroom Observation — Integration

Analysis of the Environmental Studies classroom observation of standard II and its ratings

of various dimensions of classroom presentation are given in Table 7.2.

Table 7.2
Ratings of various dimensions of Integrationclassroom activities
Does Not
SL Dimensions Very Good Needs Meet Remarks
No Good Improvement
Standards
1 Teaching Manual 2 3 1
2 | Preparation 1 4 1
3 Interest and Motivation 1 3 2
Nature 1 4 1
Continuity 0 5 1
Use of Learning
Materials ! 2 3
L . Knowledge
Carniis | Construction
4 | Activities through Learning 0 5 1
Activities
Development of
Attitude and 2 0 4
Values
Involvement of ) 3 1
Learners
5 | Learning Environment 1 2 3
6 Classroom Intervention 1 3 1 1
7 | Reflective Thought 0 3 3
8 Consolidation 1 2 3
Evaluation Process
Process Self -Assessment
9 1 1 3 1
Peer Assessment
Portfolio
10 | Overview of the Class 1 1 4
Total
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1. Teaching Manual (TM)

Observation of classes of 10 teachers (Table 7.2) indicated that only three teachers have
prepared TM using additional resources and activities other than Teacher Text, whereas
five teaches prepared the TM using essential resources and activities. It is also observed

that two of the TMS observed needs improvement.
2. Pre-planning

It is observed that only four teachers ensured the necessary pre-requisites using variety of
creative activities, while three teachers provided a variety of learning activities to get
adequate pre-requisites to all learners. At the same time three teachers provided activities

necessary for basic pre-requisite knowledge to very few learners.
3. Interest and motivation

Table - shows that only one teacher provided life-oriented and thought provoking
activities like description, stories and leaning materials for developing interest and
motivation among the learners. At the same time seven teachers made the class interesting
using descriptions, stories and learning materials. At the same time three of them
motivated the learners by only describing the content and asking questions. It is observed
that no effort was taken by one of the teachers to make the class neither interesting nor

motivating.
4. Learning Activities

Observation of classes of 10 teachers indicated that, in three classes learning activities
suggested in TB and TT used by teachers used were highly effective for developing
reflective thinking among learners, where as in five classes variety of learning activities
provided were effective. In two other classes it is found that learning activities were

carried out mechanically.

Four of the teachers transacted the content in a sequential order. Spontaneous progress in
learning and timely recording in the TM were there in another fiv0 classes observed. But

in threeclasses continuity was losing in certain places.

Among the 10 teachers two teachers were using innovative learning aids, prepared by
local resources,for attaining conceptual clarity and four teachers used easily accessible

learning aids recommended in the curriculum and three teachers used minimum number of
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learning aids already available in the school and it is pathetic to observe that only one

teacher was not even using already available learning aids in the school.

Regarding the knowledge construction through learning activities it is found that four
teachers supported the learners to attain higher level of knowledge construction through
variety of learning strategies including reflective questioning and debating, three teachers
intervenes actively by discussion and clearing doubts where as two teachers only tries to
clarify the doubts through explanations and one of the teachers was providing opportunity

for recalling facts through repeated drill and practice.

It is seen that only one teacher was providing slots for learning activities to develop
attitudes, values and social responsibilities stipulated in the content for intellectual and
emotional development, three teachers provided learning activities for intellectual and
emotional development and through advice and suggestions were the measures taken by
five teachers for developing attitudes and values. It is serious to note that one teacher

didn’t provide situations for the development of attitudes and values.

It i1s again observed that five teachers helped learners to identify their roles and ensured
their involvement in group and individual activities, other four teachers helped learners to
identify their roles in learning situations correctly, but the involvement of all learners were
not ensured and only one teacher didn’t cared for the identification of their roles and didn’t

ensure the involvement of all learners equally in learning process.
5. Learning Environment

From the classes observed it is noted that three teachers created infrastructure/ICT
facilities and independent social and emotional environment suitable for learning activities
for all types of learners, while two teachers provide learning activities based on available
infrastructure/ICT facilities and created essential situation necessary for independent social
and emotional environment. It is serious to consider that one teacher was not even using

available infrastructure/ICT facilities.
6. Class room intervention

As per the analysis it is observed that four teachers intervened with all types of learners as
mentors rather than teachers whereas four teachers made only essential interventions as
teachers to attain learning out comes and two of them intervene only as much required to

transact the content and no proper teacher interventions were seen in another two classes.
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7. Reflective thinking

It is observed that out of the 10 classes observed three teachers provide opportunity for
reflective thinking in the concerned class itself and provided Remedial measures and only
one teacher provides opportunity for reflective thinking. It is also noted that seven teachers

mainly focused on timely evaluation and recording of performance of students.
8. Consolidation

It is found that in the three classes observed teachers consolidated individual and group
activities so as to ensure the learning during and at the end of the class, whereas the other
five consolidated group activities during and at the end of the class, where as in other two
classes observed teachers consolidated only at the end of the class, but no consolidation

was there in other two classes observed.
9. Evaluation

From class room observation it is found that two teachers used variety of strategies for
different types of evaluation, while four teachers were using variety of strategies for
evaluating learning outcomes based on the content. It is also seen that fourof the teachers

depended on certain evaluation strategies suggested in the text book.
10. Overview

From the analysis it can be tentatively concluded that among the 10 classes observed the
performance of teachers is up to the mark with regard to the components like teaching
manual preparation, learning environment, classroom intervention and evaluation process.
The above mentioned findings high light the need for empowering EVS teachers with
necessary competencies and skills for making the learning process oriented and learner

friendly.
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6.3 Classroom Observation — Mathematics

Analysis of the Mathematics classroom observation of standard II and its ratings of various

dimensions of classroom presentation are given in Table 7.3.

Table 7.3
Ratings of various dimensions of Mathematics classroom activities
Does Not
SL Dimensions Very Good Needs Meet Remarks
No Good Improvement
Standards
1 | Teaching Manual 2 7
2 | Preparation 1 8
3 Interest and Motivation 2 5 2
Nature 2 7
Continuity 3 6
Use of Learning
Materials 3 4 2
Learning Iénov:ledge
Activiti onstruction
4 ctivities through Learning 0 8 !
Activities
Development of
Attitude and 1 7 1
Values
Involvement of 4 4 1
Learners
5 | Learning Environment 2 5 1 1
6 Classroom Intervention 4 4 0 0 1
7 | Reflective Thought 1 5 3
8 Consolidation 2 6 0 0 1
Process
Evaluation
Process Self -Assessment
9 2 5 2
Peer Assessment
Portfolio
10 | Overview of the Class 1 8
Total
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1. Teaching Manual (TM)

Regarding the observation of classes of 10 teachers (Table 7.3), four teachers prepared TM
using additional resources and creative activities other than Teacher Text, whereas four
teaches prepared the TM using essential resources and activities and two of the teaching
manuals need improvement since resources and activities to be used were not at all

included in it.
2. Pre-planning

It is observed that only two teachers ensured the necessary pre-requisites using variety of
creative activities, while six teachers provided a variety of learning activities to get
adequate pre-requisites to all learners. At the same time two teachers provided activities

for acquiring necessary basic pre-requisite knowledge to very few learners.
3. Interest and motivation

Table - shows that three teachers provided life-oriented and thought provoking activities
like description, stories and leaning materials for developing interest and motivation
among the learners. Five teachers made the class interesting using descriptions, stories and
learning materials. At the same time one of them motivated the learners by only describing
the content and asking questions. It is serious to note that the activities provided by one of

the teachers were dull and boring.
4. Learning Activities

Observation of classes of 10 teachers indicated that, in three classes learning activities
suggested in TB and TT used by teachers used were highly effectivefor developing
reflective thinking among learners. At the same time in six classes variety of learning
activities provided were effective and that provided by one of the teachers were dull and

not suitable for attaining learning outcomes.

Four teachers transacted the content in a sequential order. Spontaneous progress in
learning and timely recording in the TM were there in five classes observed. It is

significant to consider that in only one class continuity was losing in certain places.

Among the 10 teachers three teachers were using innovative learning aids, prepared by

local resources ,for attaining conceptual clarity and four teachers used easily accessible
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learning aids recommended in the curriculum and four teachers were not even using

available learning aids.

Regarding the knowledge construction through learning activities it is found that two
teachers supported the learners to attain higher level of knowledge construction through
variety of learning strategies including reflective questioning and debating, two teachers
intervened actively by discussion and clearing doubts where as two teachers only tried to

clarify the doubts through explanations.

It is seen that two teachers are providing slots for learning activities to develop attitudes,
values and social responsibilities stipulated in the content for intellectual and emotional
development, five teachers provided learning activities for intellectual and emotional
development and advice and suggestions were the measures taken by three of the teachers

for developing attitudes and values.

It is again observed that regarding the intervention, four teachers helped learners to
identify their roles and ensured their involvement in group and individual activities, five
teachers helped learners to identify their roles in learning situations correctly, but the
involvement of all learners were not ensured and one teacher didn’t care for the
identification of their roles and didn’t ensure the involvement of all learners equally in

learning process.
5. Learning Environment

From the classes observed it is noted that one teacher creates infrastructure/ICT facilities
and independent social and emotional environment suitable for learning activities for all
types of learners, while three teachers provided learning activities based on available
infrastructure/ICT facilities and creates essential situation necessary for independent social
and emotional environment. It is serious to consider that three teachers are not even using

available infrastructure/ICT facilities and two classes was teacher centered.
6. Class room intervention

As per the analysis it is observed that three teachers intervened with all types of learners as
mentors rather than teachers whereas four teachers made only essential interventions as
teachers to attain learning out comes. Three of the teachers intervene only as much

required to transact the content.
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7. Reflective thinking

It is observed that out of the 10 classes observed three teachers provided variety of
opportunities for reflective thinking in the concerned class itself and provided Remedial
measures and other five teachers provided opportunity for reflective thinking. It is also
noted that activities/situations provided by two teachers were not adequate for providing

reflective thinking.
8. Consolidation

It is found that in the four classes observed teachers consolidated individual and group
activities so as to ensure the learning during and at the end of the class, whereas the three
classes consolidated group activities during and at the end of the class. But in three classes

observed, teachers consolidated only at the end of the class.
9. Evaluation

From class room observation it is found that two teachers used variety of strategies for
different types of evaluation, while three teachers were seen using variety of strategies for
evaluating learning outcomes based on the content. It is also seen that three of the teachers
depend on certain evaluation strategies suggested in the text book and in two class

evaluation envisaged by curriculum was not taking place.

10. Overview

From the analysis it can be tentatively concluded that among the 10 classes observed the
performance of teachers is almost average with regard to the components like Teaching
Manual preparation, learning environment, classroom intervention and evaluation process.
The above mentioned findings high light the need for empowering teachers in
Mathematics with necessary competencies and skills for making the learning process

oriented learner friendly.

Answer sheet analysis: Error Analysis

Answer sheets of the second standard students of all subjects were collected from selected
schools. It was revaluated by considering the learning outcomes stated in the text book and
activities given in the worksheet. Analysis was done for all the subjects Malayalam,

Mathematics and Environment Science separately.
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Answer sheet analysis — English

Activities given in the question paper to evaluate the achievement of stated outcome were
Complete the conversation, Completion of story, Prepare description, Recount riddles,
Prepare invitation letter and Poem completion. Findings derived after evaluating all the
Malayalam answer sheets of second standard students separately for each activity are
given.

Complete the conversation

Majority of the students are supposed to acquire the skills to prepare a conversation using
suitable letters and signs with clarity of ideas appropriate to the situation.

Completion of story

Children show a lack of comprehension in the usage of suitable linguistic expression,
sequence of ideas etc. There is a need to solve the problems like pervasive spelling
mistakes, shortcomings in using signs etc. Children lag behind in completion of the story
maintaining the continuity of the situation.

Prepare description

Children experience a lack of comprehension in completing the activity using letters and
signs with clarity of ideas and conforming to the sentence structure.

Recount riddles

Maintain the learners an average standard in riddles and language games. There is need to
provide children with more activities so as to present the ideas in a concise form.
Prepare invitation letter

There is a lack of clarity about simple language forms for expression of ideas including
content, structure, linguistic usages

Poem completion

Children face a practical difficulty in engaging in independent creations using appropriate
language/expression without spelling mistakes. The reasons for this include lack of
appropriate usages, spelling mistakes, lack of understanding in using signs and lack of

practice.
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Answer sheet analysis — Mathematics

Activities given in the mathematics question paper to evaluate the achievement of stated
outcome were How much (addition), Finish the house (understanding number pattern and
geometrical figures), Find the winner (number concept), Price (problem solving), Balance
(subtraction), and Complete the pattern. Findings derived after evaluating all the
Mathematics answer sheets of second standard students separately for each activity are
given.

How much (addition)

Taking this activity alone into consideration, the learner could solve the problem based on
the idea of ‘addition'.

Finishing the house and colouring (understanding number pattern and

geometrical figures)
Generally the learners faced difficulty to identify and classify the geometrical figures.
Find the winner (number concept)
When evaluation is done regarding number awareness, majority of students have got an
understanding about the idea. But, the children face difficulty in analyzing problems and
solving them.
Price (problem solving)
Even though the skills for analyzing the problem, formulation of inference, etc. have not
been achieved completely, majority of children could solve the problem given in the
activity.
Balance (subtraction)
Learners were able to solve the problem focusing on the idea of ‘subtraction’ with respect
to the activity given. But the idea of subtraction needs to be enforced in some learners.
Complete the pattern
Around 30% of students have got a clear idea about the process of completing the pattern
after identifying the number relation.
Remarks
The learners:

e Lack skills for analysis, classification etc.

e Have not got the idea to analyze number relations
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e Understanding about number awareness, problem analysis and problem solving,
formulation of inference is not up to the level.

e Inference of number relation is not up to the level.

Answer sheet analysis — Environment science
Activities given in the environment science question paper to evaluate the achievement of
stated outcome were Features of a house, Habits of hygiene and Types of workers.
Findings derived after evaluating all the environment science answer sheets of second
standard students separately for each activity are given.
e Features of a house
- The skills to be acquired by the children in relation to the skills for analysis,
inference, data collection, and classification are not fully achieved. There is a dire
need for strengthening the intervention in classroom activities of outdoor learning,
observation etc. for acquiring the above mentioned skills.
e Habits of hygiene
- Though the students are aware of personal hygiene, environmental cleanliness
etc., they reflect lack of firsthand experience (direct experience) in the skills of
observation and attitude.
e Types of workers
- The skill of observation is used at an average level, nevertheless the classroom
activity should be planned in the right manners so as to acquire the skills of
classification, inference, tabulation, analyzing etc. that should be achieved as a

result of observation.

Remarks
e The prospects of observation and outdoor learning etc. have not reached the student
e The student has not achieved the expected perceptions/skills

e Lack of understanding the skills of observation, tabulation, formulation of
interferences etc.

e Has not achieved the capability/skill to analyze and formulate inference

e Maintains an average standard in the skills for observation, outdoor leaning and
formulation of inference

e Has not achieved the skills for classification, data collection etc.
e No idea about the habits of hygiene or cleanliness
e Has observation

e Attitude is incomplete
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Text book analysis

Analysis of the textbook and teacher text of the second standard was done to find out the
suitability and relevance of the content in the constructivist approach. Analysis of text
books of English, Integration and Mathematics were done separately by considering the

following parameters (indicators).

—_—

Conformation with the constructivist paradigm
Suitability of the content in attaining learning outcomes
Suitability of the content for activity based learning
Diversity of learning activities

Child-friendly languages

Suitability and clarity of pictures, graphs and maps
Areas which need further explanation

Areas in which the explanations are to be simplified

A e A

Slots for continuous evaluation

_
e

Instances of disparity

—
—

Prospects of democratic values

._
o

Student friendly lay out

13.  Suitability of the teacher text for transaction of the lessons

The details are given below:
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Textbook Analysis - English

Analysis of the II Standard English textbook was made and the details are given under

appropriate heads.
1. Conformation with the constructivist paradigm

Some of the lessons do not go in confirmation with constructivism. Language elements are

included but there are no activities to develop or practice them.

The learning experiences given to the children are not always sufficient to lead them
through constructivist paradigm. Instead of helping the children to construct their own

ideas, in many lessons, direct ideas are given (Unit-1, 3, 5 and 6).
2. Suitability of the content in attaining learning outcomes

The reader contains vast content. It is very difficult to transact in proper way. The textual

language is not up to the level of standard 2 learners.

The reader is designed in such a way that various skill of language are integrated and
scope for constructing different discourses are not ensured. For standard 2 students the

content is be reduced.
3. Suitability of the content for activity based learning

Ample opportunities are provided in the reader, even though it restricts most of the teacher

from providing such activities in the classroom.

Much importance is not given to performance based activities. So performance based

activities like choreography, enactment of skit, role-play etc. are given least importance.
4. Diversity of learning activities
The reader has failed to provide variety of activities.

In the Unit-5, page 119 mentioning of Reading corner is seen. Such activities for all
language skills are needed in each of the unit. And in each unit activities are not arranged

from simple to complex.
5 Learner-friendly languages

Languages used in all the units are learner friendly to a great extent.
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6. Suitability and clarity of pictures, graphs and maps

Most of the pictures are not attractive and lack clarity.

7. Areas which need further explanation

All the activities given at the end of the text book need more explanation.
8. Areas in which the explanations are to be simplified

Majority of the stories given are lengthy. It is better to give short and simple stories. Need

explanations regarding the new words.
9. Slots for continuous evaluation

Learning activities related to each unit should be planned in such a way that it produces the

desired learning out-comes.

To ensure learning outcomes, we should adopt an ‘Outcome Focused Assessment
Approach’. Adequate slots for the evaluation of Critical thinking, rational thinking,

reflection of learning, inter related knowledge etc. are not included.
10. Instances of disparity

There is no possibility of any kind of discrimination while considering the lessons and

activities.
11. Prospects of democratic values

Participation of the child provision of his rights, Protection etc are to be possible in the

classrooms.

There are many opportunities for the development of democratic values in all the units.

The only thing is to ensure these aspects by the teachers.
12. Student friendly lay out

The layout of second standard reader is not attractive due to small size and congested

words.

13. Suitability of the teacher text for transaction of the lessons
The teacher text is very helpful for the transaction of the text.
Slots for ICT integration and Language activities are not given,

Less slots for conversation in English language is given in the TB.
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Textbook Analysis - Environmental Studies

Analysis of the II Standard Environmental Studies textbook was made and the details are

given under appropriate heads.
1. Conformation with the constructivist paradigm

While analyzing the lessons of environmental studies in second standard, it can be see that
the text book contains activities based on an attitude for knowledge construction. But in
some of the lessons there are possibilities for the construction of knowledge through the
activities of Observation, Comparison, Classification, Analysis and Inference throughout

the text book.
Unit 1: Public spaces- Tabulation- Activity to understand various occupations/jobs.
Unit 2: Picture observation (comparison). Textbook Page No.22, 23
Unit 3: Observation.
Unit 4: Simple Experiment, Classification, Tabulation.
Unit 5, 6, 7: Classification, Inference.
2. Suitability of the content in attaining learning outcomes

The content of almost all the units are suitable and sufficient to achieve the learning
outcomes. As the contents of environmental studies are given in integration in the text
book, the learning activities for acquiring learning outcomes are less.

Eg. Unit 1- The suggestions for conducting a survey as a part of identifying and tabulating various

occupations maybe given in the text book itself.
3. Suitability of the content for activity based learning

The content of almost all the units are suitable for activity based learning. The possibility
of its success is only when we consider the text book and Teacher text comprehensively.

Activities related to arts, sports, and work experiences are also included.

In the activity 'Find out the Public Spaces in Your Locality', mere picture observation will
not provide enough understanding. Along with this, the activity in T.T (Field Trip) should

also be planned.

Employment Survey (according to suggestions in T.T) The situations where ICT

possibilities can be used can also be included in the text book. (Unit 1- Different types of
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Houses, Unit 3,6- Hygiene, Unit 4- The parts of plants used for planting Aquatic plants,

Unit 5- Modes of locomotion of organisms, Unit 8- Vehicles)
4. Diversity of learning activities
Diversity of learning activities is ensured in almost all units

Different types of learning activities like Observation, Picture Reading, Field Trip, etc. are

dealt with in different units.

Though there was abundant possibilities for ICT enabled learning activities, there is only a

little detail about this.

5 Learner friendly languages

All the units follow a child friendly approach with respect to the use of language
6. Suitability and clarity of pictures, graphs and maps

The pictures are not fully appropriate to the lessons. In some of the units, the pictures,

graphs etc are not sufficient or clear.

Unit 1-There should be more clarity for the pictures of public spaces given in the lessons

(boards cannot be used)

Unit 4-When evaluated on the basis of the subject 'Environmental Studies' the picture

given in the lesson is not realistic. Page Nos. 57, 60, 61.

7. Areas which need further explanation

Some of the activities in the textbook need further explanation, elaboration and support.
Unit 2-It'd be better to give worksheets after including the reading note related to hygiene.

Unit 3-Infectious diseases, non-infectious diseases. (T.B. Page No. 51) Needs more

explanation.

8. Areas in which the explanations are to be simplified

No need of simplification in any of the units but needs more clarity.

Unit 6-The experiment to identify water which can dissolve salt, sugar, etc.

The experiment related to things that absorb water, activities related to things that float on

water, do not float on water, etc. should be marked precisely

9. Slots for continuous evaluation
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The text book contains possibilities for continuous evaluation in connection with

experiments, observation and other group activities.
10. Instances of disparity

There is no possibility of any kind of discrimination when considering the lessons and

learning activities throughout the textbook.

11. Prospects of democratic values

There are enough slots for the development of democratic values in almost all the units
12. Student friendly lay out

The present layout is inadequate for making a qualitative impact on children's thoughts

The child cannot understand clearly the different ways of pollution from the pictures

related to environmental pollution given in the text. (Page no. 47 of Unit 3).
13. Suitability of the teacher text for transaction of the lessons

The teacher text is suitable for the transaction of all the units. Teacher Text plays a major
role in transferring the processing skills and ideas related to environmental studies in

children. More explanations for the activities in the lessons are available in the T.T.

Activities adequate for acquiring the learning outcomes are less in environmental studies

text book as it is in an integrated version.
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Textbook Analysis - Mathematics

Analysis of the II Standard Mathematics textbook was made and the details are given

under appropriate heads.
1. Conformation with the constructivist paradigm

All the lessons do not go in conformation with constructivism. Though learning activities
suitable for construction of knowledge are given in general, some methods directly related

to Math given in some units are to be examined.

Unit 5 - The subtraction of two-digit numbers is introduced in various ways in the text book
itself. As a part of learning process, the child should find it out for himself/herself based on
the instructions of the teacher. Addition (two-digit numbers) is given directly in the same

manner. The same problem has been identified in most units.

Unit 6 - In the activity 'The Price of Water', it's not desirable to split the amount Mayakha

has with her into 10s and 1s as directly given in the activity.

Different activities given in a mixed up manner in the units are detrimental to the

continuation of learning.
2. Suitability of the content in attaining learning outcomes

The content is generally helpful for acquiring learning outcomes. Some ideas directly
given in the text book are a barrier to awakening the thinking skills of the child.

The content is suitable for acquiring the learning outcomes related to Number Awareness,
Number Interpretation, Addition, Subtraction, Practical Issues, etc.

Unit 5 - The ideas related to subtraction and addition of two digit numbers are given directly
in the text.

Unit 6 - The price of water is depicted in split pictures of notes and coins.
3. Suitability of the content for activity based learning

Almost all units contain activities suitable for acquiring processing skills. Yet, as the
activities are given in a mixed up manner, learners are forced to concentrate on the

subsequent activities before they are thorough with one processing skill.

Unit 5 - Auditing, Find Out the Length, Logs, Guess and Tell.
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Unit 6 :Measurement, Finding Out the Price. The text book in general contains learning
activities supporting the acquisition of mathematical skills. Yet, some activities given

directly can be avoided.

4. Diversity of learning activities

Diversity of learning activities is ensured in almost all units
5 Child friendly language

All the units follow a child friendly approach with respect to the use of language. The

language used is appropriate for the lessons.

6. Suitability and clarity of pictures, graphs and maps
The pictures used are appropriate for the lessons.

7. Areas which need further explanation

The parts of lessons which need more elaboration are less. Yet, it'd be better if the

activities are made self-explanatory in the following units.
Unit 1:Domino game should be made self-explanatory. E.g. 'Buy Banana' (T.B.34)

Unit 3:Balanced Diet (Page-50). It'd be better if it is changed suitably for a second standard

student. The chapter on Auditing also needs further explanation.
Unit 4:Towards Agriculture.

Unit 6: Bottled Water.

Unit 5:Motor Cycle Rally.

8. Areas in which the explanations are to be simplified

It'd be better if the explanations given in some units are simplified.

Unit 3-Nourishing Food Given in Aswin's school. The activity 'Egg and Milk Given to
Children' should be simplified. It'd be better if 'Tdentify the Patterns' given in various units

are a little more simplified.
9. Slots for continuous evaluation

There are a lot of possibilities for continuous evaluation in the text book.
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10. Instances of disparity

All students can be made to participate in learning activities only if some changes suitable
to satisfy the level of a second grade student are made in the activities given in the text

book.

An indiscriminate classroom atmosphere can be created only if some activities are made

self-explanatory along with the lessons to be simplified.
11. Prospects of democratic values

The text book has given only very little importance to the possibility of group activities.

The activities need to be planned to ensure the participation of the learners.

As there are fewer chances for group activities, TMS should be prepared to solve this
problem and give a chance to all the students to participate in learning activities. Not much

importance is given to activities for differently-abled learners.

12. Student friendly lay out

All the units invariably keep a student friendly layout

13. Suitability of the teacher text for transaction of the lessons
T.T can overcome the limits of the text book to a certain extent.

Teacher text helps the teachers to plan the learning activities enabling the acquisition of

processing skills and to take into consideration the learners of all levels.

There are no big criticisms about the Math text of second grade. Yet, the discontinuity of

learning activities negatively influences learning.
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Analysis of Data collected from HMs
Data collected from the HMs are analyzed and presented.
School Resource Group (SRG) meetings

The head teachers under study were asked how often they conduct SRG meetings at

school. Their responses are given in table 8.1.

Table 8.1
Number of SRG's conducted per month
Frequency of S.R.G's per month Number of H.M.s Percentage
1 16 8.89
2 58 32.22
3 32 17.78
4 70 38.89
More than 4 4 2.22

The table 8.1 above gives the frequency of SRG meetings conducted at schools per month,
as reported by the head teachers. Most of the head teachers conduct SRG meetings twice
(32.22%) thrice (17.78%) or even four times (38.89%). Only 8.89% of H.M.s conducts
S.R.G.s once a month whereas 2.22% of H.M.s conducts S.R.G's more than 4 timesas the

situation demands.

The above results indicate that vast majority of the schools conduct SRG meetings more
than once in a month. This shows that the schools recognize the importance of conducting
SRG meetings as a review and planning body of school activities and hence their higher

frequency.

Areas in which the H.M provides suggestions after going through

teaching manuals

After going through the teaching manuals the HMs often give suggestions regarding the
various aspects related to the classroom teaching. The HMs was asked to list the areas in

which they provide suggestions in this way, and their responses are listed in table 7.2.
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Table 8.2

Areas in which the H.M provides suggestions after going through teaching manuals

Areas where Suggestions are provided Number of H.M.s Percentage
Learning activities 173 96.11
Continuous evaluation 157 87.22
Learning materials and resources 161 89.44
Responses 166 92.22
Qualitative notes 130 72.22
Work sheets 10 5.56
Considering academically backward students 22 12.22
Portfolio 10 5.56
ICT 2 1.11
Home works 1 0.56

As the table 8.2 indicates, the main areas in which the head teachers had offered
suggestions after going through teaching manuals of teachers, were- the learning activities
to be given to students(96.11%) followed by the areas ‘responses’ (92.22%) learning
materials and resources (89.44%), continuous evaluation.(87.22%).and writing
‘Qualitative notes (72.22%). The other minor areas in which their suggestions were given
include ‘Considering academically backward students’(12.22%), on preparation and use
of “Work sheets’ (5.56% ), on Portfolios (5.56%),on ICT (1.11% ), and on Home works
0.56% .

Therefore it can be inferred that that a vast majority of H.M.s provide suggestions based on
Learning activities, Continuous evaluation, Learning materials and resources and

Responses.
Support for the development of Art-Sport-Health-Work Experience

The head teachers have to provide support to areas like Art, Sports, Health, and work
experience, irrespective of whether they have got enough expertise in these areas. This
often causes difficulties to the HMs. The HMs was asked whether they face any difficulty
in providing support for the development of Art, sports, Health, and work experience.

Their responses are consolidated below in table 8.3.
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Table 8.3

Difficulty in providing support for the development of
Art-Sport-Health-Work Experience

Opinion Number of H.M.s Percentage
Very much 52 28.89
Some 109 60.56
Not at all 15 8.33
No Response 4 2.22

From the table 8.3 it is apparent that majority of the H.M's experience (60.56%) ‘some’
difficulty in providing support for the development of arts, sports, health and work
experience while 28.89% reported that they feel 'very much' difficulty in providing
support. However 8.33% of H.M.s reported that they experience no difficulty at all in
providing support for the development of Art-Sport-Health-Work Experience.

Therefore it is interpreted that a vast majority of H.M.s need to develop a clear
understanding of the different aspects related to the development of Art-Sport-Health-
Work Experience and the resources that can be used etc, for providing support for the

same.
Areas where difficulties are observed

HM’s often face difficulties in providing support for the development of arts, sports, health
and work experience, with respect to their different areas. The following are the areas

where they face difficulties in giving support (Table 8.4).
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Table 8.4

Areas where difficulties are observed

Areas Number of H.M.s | Percentage
Financial 145 80.56
Infrastructure 127 70.56
Experts / Expertise 145 80.56
Collaboration 56 31.11
Other areas

Insufficient funds 18 10

The Rule of not to collect money from students 9 5

Lack of Art and Physical education teachers 53 29.44
Lack of adequate space 37 20.56
The huge expenditure required for exhibitions 4 2.22
Lack of services of Experts 18 10

Lack of definite and continuous curriculum 3 1.67
Lack of co-operation from parents 7 3.89
Paucity of time 21 11.67
Lack of materials 23 12.78
Lack of support from Government agencies 2 1.11
Class charge of Head masters 1 0.56
Financial backwardness of parents 1 0.56
Inadequate training 6 3.33

It is obvious from the table 8.4 that a vast majority (80.56%) of H.M.’s face difficulties in
financial aspects and in locating Experts / Expertise in providing supports for the
development of Art-Sport-Health-Work Experience. Similarly 70.56% face difficulties

related to Infrastructure while 31.11% face problems with collaboration.

The other specific areas where the H.M.'s face difficulties in providing support for the
development of Art-Sport-Health-Work Experience are Lack of Art and Physical
education teachers (29.44%); Lack of adequate space(20.56%); Lack of materials
(12.78%); Paucity of time (11.67%); Insufficient funds (10%); Lack of services of
Experts (10%); The Rule of not to collect money from students ~ (5%); Lack of co-
operation from parents (3.89%); Inadequate training (3.33%); The huge expenditure
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required for exhibitions (2.22%); Lack of definite and continuous curriculum(1.67%);
Lack of support from Government agencies (1.11%);Class charge of Head masters

(0.56%) and Financial backwardness of parents(0.56%).

From the above results it becomes clear that the major areas in which the HMs face
difficulties in providing support for the development of arts, sports, health and work
experience, are financial aspects, locating experts and procuring the necessary

infrastructure.
Conducting class observation and providing necessary suggestions

The head teachers are expected to conduct class observation and provide
suggestions for the improvement of the classroom teaching, when and where necessary.
But how far this is going on in schools depends on different factors like the attitude of the
HM, his\ her managerial skills and expertise, frequency of administrative duties and the
like. Hence it is necessary to see how often the HMs conduct class observation and provide

necessary suggestions. The responses of the HMs in this regard are provided in table 8.5.

Table:8.5
Conducting class observation and provide necessary suggestions
Number of H.M.s Percentage
Always 64 35.56
Sometimes 112 62.22
Never 2 1.11
No Response 2 1.11

From the table 8.5 it is evident that majority (62.22%) of the head teachers could conduct
class observation only ‘sometimes’-may be because they are busy with other official
works at school and outside. .Yet more than a third (35.56 %) of H.M.s reported that they *
always’ conduct class observation and provide necessary suggestions. However a
negligible proportion (1.11%) of H.M.s said that they do not conduct class observations at
all.

These results are in agreement with common observation. In schools, a good number of
headmasters try to conduct class observations and provide necessary suggestions to the

teachers as and when possible.
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Ensuring attainment of learning outcomes

All the learning activities in and out the classroom are focused towards the attainment of
student learning outcomes.Hence, the teachers are to focus on this and the HMs have to
ensure whether the students of each class attain prescribed learning outcomes. The HM’s
understudy were asked whether they try to ensure the attainment of learning outcomes and

their responses are given below in table 8.6.

Table 8.6
Ensuring that students attain learning outcomes
Number of HM.s Percentage
Always 105 5833
Sometimes 70 38.89
Never 2 1.11
No Response 3 1.67

The Table 8.6 suggests that a majority of the H.M.s (58.33%) always ensure that students
attain learning outcomes whereas 38.89% sometimes do it. 1.11% of H.M.s do notensure

that students attain learning outcomes at all.

This result indicates that vast majorities of H.M.s are much concerned about the students’

excellence and hence try to ensure that students attain learning outcomes.
Making use of services-Experts and Local resources

Making use of the resource support from sources outside the school is now a day a
common practice among the schools which aim for more excellence. The HMs were asked
whether they make use of the service of experts and local resources and their responses are

given in table 8.7.

Table 8.7
Making use of Services
Number of H.M.s Percentage
Services of Experts 138 76.67
Local resources 115 63.89
No response 4 2.22
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The Table 8.7 reveals that a majority of the H.M.s under study use the services of Experts
(76.67%) and Local resources (63.89%). This indicates that the excellence of the students
as well as teachers is an important concern of majority of the head teachers and hence they

are willing to seek maximum resource support for them from experts and local resources.
Details of use of Services of Experts and Local resources

Services of Experts and Local resources are often adopted for giving additional support in
areas where the teachers of the schools cannot support the students adequately .This is
made use of in schools related to different areas as required. The areas in which their

services are used, as reported by the head teachers are given in table 8.8.

Table 8.8
Details of use of Services of Experts and Local resources

Areas Number of H.M.s Percentage
Day celebrations 12 6.67
Arts and sports 18 10
Parental help and support 4 2.22
Agriculture 25 13.89
Awareness programs 60 33.33
Experts classes for students 25 13.89
Experts classes for teachers 68 37.78
Interviews 22 12.22
Strengthening of PTA 4 2.22
Health activities 18 10
Workshops 7 3.89
Field trips 12 6.67

The table above shows that the various areas where the H.M.'s use the services of experts
and local resources are, for giving experts’ classes for teachers (37.78%);  awareness
programs (33.33%); Agriculture (13.89%); Experts’ classes for students (13.89%);
Interviews (12.22%); Arts and sports ~ (10%); Health activities (10%); Day
celebrations (6.67%); Field trips (6.67%); Workshops (3.89); Parental help and support
(2.22%) and Strengthening of PTA(2.22%).
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The results shows that the head teachers are much aware about the excellence that can be
brought to their institution availing services of Experts and Local resources and the

different areas in which they can be availed .
6 (b) Reasons for not availing services

Most of the schools in Kerala try to avail Services of Experts and Local resources. If at all
they do not avail them, there are specific reasons for it. The responses of the head teachers
regarding the reasons for not availing of services of experts and local resourcesare as
follows:-

Lack of services of experts

Over-workload of Teachers

Over-workload of Head teachers.

Financial constraints

The contexts of availing the services of SMC/PTA

SMC/PTA is a statutory body for giving support to the schools in various contexts. In
almost all the schools it is functioning effectively too. The different contexts, in which the
services of the SMC / PTA are availed, as reported by the headmasters, are given below in

table 8.9.

Table 8.9

Contexts of availing the services of SMC/ PTA
Context Number of H.M.s Percentage
Re-opening festival 179 99.44
Day celebration 162 90
Noon-Meal 152 84.44
Club activities 138 76.67
Anniversary 152 84.44
Festivals (Mela) 154 85.56
Other Contexts
Celebrations 8 4.44
Agriculture 11 6.11
Seminar Workshops 5 2.78
Awareness programmes 12 6.67
Health activities 8 4.44
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Infrastructure 23 12.78
Field trips 60 33.33
Camps 6 3.33

The table 8.9 makes it clear thata vast majority of the H.M.s make use of the services of
SMC/PTA in the following contexts - Re-opening festival (99.44%); Day
celebration(90%); Festivals (Mela) (85.56%); Noon-Meal (84.44%); Anniversary
(84.44%) andmajority of them forClub activities(76.67%). The other contexts where the
services of SMC/ PTA are availed are Field trips (33.33%); Infrastructure (12.78%);
Awareness programmes (6.67%); Agriculture (6.11%); Celebrations (4.44%); Health
activities (4.44%); Camps (3.33%) and Seminar Workshops (2.78%).

Therefore it can be interpreted that a vast majority of the H.M.s make use of the services of
SMC/PTA in different occasions as and when required and their service is mostly availed

during the re-opening festival-the pravesanotsavam- and day celebrations.

Table 8.10
Contexts of availing the services of MPTA
Context Number of H.M.s | Percentage
Re-opening festival 169 93.89
Day celebration 147 81.67
Noon-Meal 156 86.67
Club activities 110 61.11
Anniversary 151 83.89
Festivals (Mela) 142 78.89
Other Contexts
Celebrations 9 5
Agriculture 10 5.56
Seminar Workshops 5 2.78
Awareness programmes 11 6.11
Health activities 10 5.56
Infrastructure 15 8.33
Field trips 50 27.78
Camps 6 3.33

Mother PTA is one of the most effective agencies rendering support to the school

activities. The table conveys that a vast majority of the H.M.s make use of the services of
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MPTA in the following contexts - Re-opening festival (93.89%); Noon-Meal (86.67%);
Anniversary (83.89%); and Day celebration(81.67%); andmajority of them for Festivals
(Mela) (78.89%) and Club activities(61.11%). The other contexts where the services of
MPTA are availed are Field trips (27.78%); Infrastructure (8.33%); Awareness
programmes (6.11%); Agriculture (5.56%); Health activities (5.56%); Celebrations (5%);
Camps (3.33%) and Seminar Workshops (2.78%).

It can be inferred that vast majority of the H.M.s make use of the services of MPTA for
their school in various occasions especially there-opening festival, Noon-Mealprogramme,
school anniversary and Day celebration whereas majority of them avail its services for

Festivals (Mela) and Club activities.
Contexts of availing the services of Local Self Government (LSG)

Local Self Government Play an important role in promoting school education. The
different contexts in which the services of the LSG is made use of, as reported by the HMs

are given below in Table 8.11.

Table 8.11

Contexts of availing the services of LSG
Context Number of H.M.s Percentage
Re-opening festival 123 68.33
Day celebration 83 46.11
Noon-Meal 67 37.22
Club activities 52 28.89
Anniversary 128 71.11
Festivals (Mela) 68 37.78
Other Contexts 0
Celebrations 3 1.67
Agriculture 4 2.22
Seminar Workshops 2 1.11
Awareness programmes 4 2.22
Health activities 4 2.22
Infrastructure 17 9.44
Field trips 11 6.11
Camps 4 2.22
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The table8.11 represents that a majority of the H.M.s make use of the services of LSG for
Anniversary (71.11%) and Re-opening festival (68.33%). L.S.G is also made use of, by
H.M.s, for Day celebration(46.11%); Festivals (Mela) (37.78%); Noon-Meal (37.22%)
andClub activities(28.89%).

The other contexts where the services of LSG availed are, for the development of
Infrastructure (9.44%); Field trips (6.11%); Awareness programmes (2.22%); Agriculture
(2.22%); Camps (2.22%), Health activities (2.22%);Celebrations(1.67%); and Seminar
/Workshops (1.11%).

Therefore it can be inferred that a majority of the H.M.s make use of the services of LSG

for Anniversary and Re-opening festivals.
Contexts of availing the services of Alumni

Alumni associations are nowadays on stage rendering support to school in various ways as
all the members have a favourite feeling about their school. The different contexts in
which the services of the alumni association is availed, as listed by the HMs are given

Table 8.12.

Table 8.12

Contexts of availing the services of Alumni
Context Number of H.M.s Percentage
Re-opening festival 57 31.67
Day celebration 38 21.11
Noon-Meal 14 7.78
Club activities 29 16.11
Anniversary 103 57.22
Festivals (Mela) 57 31.67
Other Contexts
Celebrations 2 1.11
Agriculture 2 1.11
Seminar Workshops 2 1.11
Awareness programmes 3 1.67
Health activities 3 1.67
Infrastructure 11 6.11
Field trips 7 3.89
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Camps 3 1.67

It is evident from the table 8.12 that the services of the alumni of the school is availed by
majority of the H.M.s for Anniversary (57.22%), whereas alumni support is also utilised
by H.M's for Re-opening festival (31.67%); Festivals (Mela) (31.67%); Day celebration
(21.11%); Club activities(16.11%) and Noon-Meal (7.78%).

The other contexts where the services of alumni are availed are, Infrastructure (6.11%);
Field trips (3.89%); Awareness programmes (1.67%); Health activities (1.67%); Camps
(1.67%); Agriculture (1.11%); Celebrations (1.11%); and Seminar Workshops (1.11%).

It can be inferred from the above results that although majority of the H.M.s make use of
the services of alumni for Anniversary, the services of alumni is not properly utilised with

regard to other aspects.
Ensuring sharing of ideas received by teachers from training

The teachers are expected to have up to date knowledge about the different subjects,
strategies that can be adopted to transact the curriculum , innovations made in the
education field, and programmes implemented by agencies like DIET, SSA, SCERT,
SIEMAT etc related to school education. Hence it is very important to ensure that the
sharing of ideas takes place in school, following each training. It is the Headmaster who
has to take initiative to ensure such sharing. The responses of the HMs on ensuring sharing

of ideas by teachers are given in table below:

Table 8.13
Ensuring that teachers share ideas they receive from training programmes
Number of H.M.s Percentage
Yes 175 97.22
No 4 2.22
No Response 1 0.56

From the table 8.13 it is evident that a vast majority of the H.M.s (97.22%) ensure that

teachers share ideas they receive from training programmes whereas 2.22% do not do so.

It is imperative from the results that vast majority of H.M.s recognize the need for sharing

of ideas by teachers following all training and they ensure it.
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Learning situations for different level of students

While focusing on the majority of average students, the gifted students and students with
learning difficulty are often ignored. This cause serious effects as the talents of the gifted
students often go unreaped while the problems of slow learners remain unsolved. Hence it
is the duty of the HMs to take necessary steps to ensure that proper learning situations are
provided to each children according to their ability. The responses of HMs regarding the
Steps taken by them to provide proper learning situations for students who face difficulties

in learning and for gifted children are provided in the tables below:

Table 8.14
Steps taken by HMs to provide proper learning situations for students who face

difficulties in learning

Number of H.M.s | Percentage
Special class for those who do not know to read and 144 80
write
Use of ICT resources 4 2.22
Use special learning materials and resources 7 3.89
Providing learning materials 8 4.44
Providing work sheets 9 5
Providing special support 3 1.67
House visits and arranging conducive facilities at home 29 16.11
Peer group study 20 11.11
Providing financial support 4 2.22

It is understood from the table 8.14 that a vast majority of the H.M.s (80%) organize
special classes for those who do not know how to read and write. Similarly, to provide
proper learning situations for students who face difficulties in learning, H.M.s take the
following measures - House visits and helping to arranging conducive facilities at home
(16.11%); Peer group study (11.11%);Providing work sheets(5%);Providing learning
materials (4.44%);Use special learning materials and resources(3.89%);Use of ICT
resources(2.22%); Providing financial support (2.22%) and Providing special support
(1.67%).

The results indicate that different measures are adopted by the schools for providing
proper learning situations to children with learning difficulties , the most common

programme being arranging Special class for those who do not know to read and write.

127




Table 8.15
Steps taken by HMs to provide proper learning situations for gifted students

Number of H.M.s Percentage
Quiz and other competitions 40 22.22
Encouragement 24 13.33
Library and extra reading materials 39 21.67
Additional work 10 5.56
Debates/ Seminars 1 0.56
Competitive examinations training 60 33.33
Expert classes 14 7.78
Use of Labs 8 4.44
Special (Extra) training 30 16.67
Scholarships 10 5.56
Giving more opportunities 12 6.67
Motivation classes 2 1.11
Supporting those who are backward 13 7.22
Field trips 2 1.11
Camps 4 2.22

It is understood from the table 8.15 that H.M.s take the following steps to provide proper
learning situations for students who are gifted/ talented:- Competitive examinations
training (33.33%); Quiz and other competitions (22.22%);Library and extra reading
materials(21.67%);Special (Extra) training(16.67%); Encouragement (13.33%); Expert
classes (7.78%); Supporting those who are backward(7.22%); Giving more
opportunities(6.67%); Additional work(5.56%); Scholarships(5.56%);Use of Labs(4.44%);
Camps(2.22%);Motivation classes  (1.11%); Field trips (1.11%) and Debates/ Seminars
(0.56%).

Therefore it is deduced that not much steps are taken by H.M.s for providingproper
learning situations for students who are gifted/ talented. It is a sad truism that while the
schools take up manyprogrammes for the uplifting students with learning difficulties,

enrichment of gifted students to enhance their talents is not given much importance
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It is startling to note that 1.67% of the H.M.s do not take any steps to provide proper
learning situations for students who face difficulties in learning for various reasons as well

as those who are gifted and talented.

Effectiveness of ISM Monitoring at school

Table 8.16
Effectiveness of ISM monitoring in school
Number of H.M.s Percentage
Yes 52 28.89
No 128 71.11

As seen in table 8.16, 71.11 % of HMsreported that ISM team had not paid monitoring

visit to their school, while 28.89% replied in the affirmative.

Therefore it is interpreted that ISM visit was not paid in a vast majority of schools

Effectiveness of ISM monitoring visit

Table 8.17
Effectiveness of ISM monitoring visit
Number of H.M.s Percentage
Yes 51 98.08
No 1 1.92

Out of those HMs who reported that ISM team had paid visit to their schools, 98.8 %
reported that the ISM monitoring visit was effective. This indicates that the ISM team
could have given academic support to the school giving clarifications and suggestions

regarding the various aspects of school activities.
Help and support received from ISM

As the name implies, Internal Support mission (ISM)is intended to give feedback and
academic support on the school functioning. Suggestions and directions are expected to be
given for making the school activities effective, if necessary. The responses of those head
teachers, who reported that ISM team had paid visit to their schools, are given in table

8.18.
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Table 8.18
Help and support received from ISM

Number of H.M.s | Percentage
Got directions for Quality improvement 10 19.61
Possibilities /Scope of TLM became clear 5 9.80
Improvement of Infrastructure 1 1.96
Improvement of Noon-meal 2 3.92
Started special training for backward students 10 19.61
Pointed out the deficiencies 9 17.64
Got directions for making classes effective 8 15.69
Empowerment of Teachers 5 9.80
School became disciplined and in order 1 1.96
Got directions for Activity- based learning 3 5.88
Enhancement of confidence of teachers 3 5.88
Enhancement of efficiency 2 3.92
Clearing of doubts 2 3.92
Got directions for conducting SRGs effectively 4 7.84

The table 8.18 offers the opinions of H.M.s regarding the help and support that they had
received from ISM teamin the following ways:- Got directions for Quality improvement
(19.61%)Started special training for backward students(19.61%);Pointed out the
deficiencies(17.64%);Got directions for making classes effective(15.69%)Possibilities
/Scope of TLM became clear (9.80%); Empowerment of Teachers (9.80%);Got directions
for conducting SRGs effectively (7.84%);Got directions for Activity- based learning
(5.88%);Enhancement of confidence of teachers (5.88%); Improvement of Noon-meal
(3.92%);Enhancement of efficiency(3.92%) Improvement of Infrastructure (1.96%);and
School became disciplined and in order(0.56%).

Therefore it can be interpretedthat the ISM team visit is effective in the sense that it helps
for the improvement of school by rendering support in different areas , mostly giving
directions for quality improvement, special training to backward students, and pointing

out the deficiencies.
Suggestions given by the HMs for the improvement of ISM are as follows:-

e [SM should be conducted in all classes

e ISM should be conducted in all the three terms
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e Follow-up Supervisions should be conducted

e [SM should be linked with Clusters and Teacher trainings

e [SM should include expert teachers

e Discussions based on evaluation should be conducted after (outside) school

hours
Social relationship activities carried out in your school this academic

year

The school curriculum envisages the extension of student activities to the society related to
the knowledge and skills they had acquired at each stage. This gives practical experience
to the students as well as helpsthem to be the useful citizen of the society. There are
different areas in which the students can be indulged as a social relationship activity.
Responses of the HMs regarding the social relationship activities conducted at school are

given in table 8.19

Table 8.19
Social relationship activities carried out in school
Number of H.M.s | Percentage
Cleanliness drive 161 89.44
Environment protection activities 150 83.33
Water resource management 53 29.44
Energy conservation activities 43 23.89

The table 8.19 shows that a vast majority of H.M.s took initiative to carry out Cleanliness
drive (89.44%) and Environment protection activities (83.33%) whereas Water resource
management and Energy conservation activities were done by 29.44% and 23.89%

respectively.

Therefore it can be inferred that a vast majority of H.M.s carried out Cleanliness drive and
Environment protection activities in their schools whereas other areas seem more or less
given lesser importance. There are also minor areas suggested by very negligible

proportion of the HMs under study which include:-

Distribution of learning materials
Distribution of Uniform
Sports meet for parents

Annual day celebrations/ other celebrations
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Vacation programmes

Development of Infrastructure

Activities against the use of drugs and intoxicants

Rally against wars

Awareness classes for parents

Agriculture activities

Opening day festival

Field trips

Home visits

Rendering help to old age homes

Charity works

Awareness on Road safety

Motivation classes

Drama camps

Reading by mothers

Discussion with PTA/LSG

PTA Members reported that general body meeting will be conducted at the beginning
of the academic year and executive committee meetings are conducted as and when
required. Most of the executive members attend the executive meetings along with the
teachers.

MPTA and CPTA meetings are conducted for ensuring the security, quality of noon
meal and to provide suggestions for academic improvement.

MPTA and CPTA meetings are to be convened asper the convenience of parents. In
addition to this awareness programmes are to be conducted.

It is reported that the facilities such as classrooms/smart classroom, toilets, facilities
for the differently abled, lab and library are available in most of the schools. But not
sure about the utilization of smart classroom, lab and library.

The major interventions made by them are donating books to the library

Regarding the revised textbook, they reported that the text books are learner friendly,
attractive and suitable for intellectual level to a certain extent. The activities included
in the text book are learner friendly and practicable.

They are unaware of the learning outcomes.
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Since there are no teachers to handle the subjects like art education, physical
education and work experience, mostly students are exposed to playgrounds during
these periods.

No support is rendered by PTA for the CWSN students.

PTA renders services to solve problems, if any.

PTA is one of the essential components of school management

PTA plays an important role in the availability and utilization of funds.

Discussion with AEO

Majority of the AEOs (more than 80%)reported that they conduct monitoring of the
academic activities and give support wherever and whenever needed. In addition to
this they motivate teachers by appreciating their excellence.

According to them majority of the teachers do not prepare teaching manual as
envisaged in the teacher text. It is found that majority of the teachers feel difficulty in
writing reflective notes and support is needed for

Many of the teachers use teaching learning materials for making the classroom
teaching effective. But some of the teachers are not even using the learning materials
available in the school

It is found that the major learning material used in the classroom is the textbook itself
In more than half of the classes the teaching learning process takes place effectively. It
is significant to note that certain classes are not at all effective.

In majority ofclasses learning products are displayed. But only in certain schools the
display of products are periodically updated. It is found that the majority of the
teachers are not making use of these products later.

Service of the teachers in a school is permitted for the smooth conduct of programmes
like Youth festival and science fairs in other schools

AEOs reported that during monitoring, they ensure whether due consideration is
given to differently abled, slow learners, gifted students,

Constant and continuous monitoring and support in organizing programmes and fairs
related to art and physical education.

AEOs reported that they give creative and valuable suggestions for the smooth
conduct of PTA and SMC
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AEOs are involved in the programmes of village education committees actively

All the AEOs reported that the internal Support Mission (ISM) visits were very much
effective in enhancing the academic as well as administrative excellence.

AEOs participate in the DRG training of the Cluster, and they monitor each cluster
and make sure that the cluster is conducted as per the module

The infrastructure facilities of the school as well as the classroom facilities are
monitored and necessary suggestions are given for their improvement.

AEOs ensure that the funds allotted to schools are properly utilized and the records are
kept

They monitor the noon meal programme and ensure that nutritious and hygienic food
is given to the students without fail.

Majority of the AEOs feel that team monitoring is more effective than individual
monitoring as both administrative and academic aspects could be monitored within a

single visits
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Chapter 3
FINDINGS AND SUGGESTIONS

The aim of the present study is to assess the implemented curriculum in second standard of

the Kerala state. This part presents the major findings of derived from the study based on

the data collected using various methods. Data were collected for the teachers,

headmasters, students, PTA/LSG members and AEOs and analysed separately. Classroom

observations were also conducted by using the schedule. An in-depth analysis of textbook

and teacher text was also analysed and presented the findings.

Data collected from the teachers are analysed and findings derived from it are presented in

the learning outcome, learning resources, learning process, evaluation and support system.

Learning outcome

Study revealed that the characteristic features of the learning outcomes envisaged in
the curriculum 2013 were clear to majority of teachers who were teaching in class II.
But, 20.96 percent of teachers do not have clarity regarding the characteristic features
of the learning outcomes envisaged in the curriculum 2013.

The learners of second standard couldn’t achieve the expected learning outcomes to be
aimed through the transaction of the content. Simplification of the content, special
training and extended activities are the suggestions given by the teachers of class II.

It is inferred that the teachers (67.66%) of standard II couldn’t differentiate between
short term and long term learning outcomes.

The learning outcomes of second standard were arranged in such a way to ensure the
continuity and development of it from the lower to higher classes.

Almost all the teachers of standard II agree that the outcomes given in different units
are observable and measurable; nearly 10% of the teachers disagree with it.

Study reveals that 34% of teachers were not able to understand the ideas/skills to be
acquired from each unit through the learning outcomes.

Learning outcomes given in different units of II standard textbooks were according to
the age level of learners.

Result shows that majority of teachers have the opinion that the learning outcomes are
helpful to some extent for self-evaluation and outcome focused methodology is helpful

in ensuring the level of learning envisaged by RTE Act.
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Learning resources

Majority of teachers favours the most of the characteristics of the textbook like content
appropriate, conceptual clarity, adequate activities, opportunity to foster the creativity,
language appropriate, pictures, lay-out, etc., but, 57.49% of teachers opined that
activities considering different levels of learners are not present in the text book.
Majority of teachers supports the teacher text of standard II in many aspects like text
book and teacher text are complementary to each other(97.60%), hints given are
suitable for transacting the content(97.01%), helpful in preparing the TM(97.60%),
instructions given for CE and TE(95.21%), provided suitable tools for evaluation
(95.21% ) and helps the teacher in attaining clarity in the general approach of the
curriculum.

Majority of teachers reported that they are using pictures (98.20%), reading materials
prepared by teachers (97.01%), Resource CD (77.25%), Tables (88.02%) and Local
resources (85.03%) other than TB and TT.

It is found that 57. 49% teachers reported that it is the Resource teachers who mainly
provide help in the adaptation of CWSN.

It is found that school is equipped to carry out the activities related to arts
education(59.28%), health education(61.68%) and work experience (61.08%) to some
extent level. They also reported that they are able to make available local resource to
some extent level in the areas related to arts education(68.86%), health
education(65.87%) and work experience (65.27%). It is significant to note that only
around 50% of teachers opined that they are able make use of TT for arts
education(56.89%), health education(52.69%) and work experience (51.50%) to great
extent level.

Art: Lack of special teachers who possess good skills and aptitude in art subjects, Lack
of resource persons and Difficulty in linking with scholastic area are the major
limitation of the art education. Provide special teachers for art education and Clubbing
the schools and appointing resource persons in art education are the suggestions given
by the teachers.

Sports and Health Education: Lack of special teachers for sports and health education
is the main limitation. Providing resource persons with the co-operation of local
bodies, Appoint special teachers for sports and Ensuring regular service of health

workers/nurses in schools are the suggestions.
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Work experience:Lack of trained teachers and Lack of awareness in transacting
workbook are the major limitation. Teachers suggested providing training to teachers
at the beginning of academic year.

Majority of teachers (96.41%) reported that they evaluated the products, encouraged
the learnersoutstanding products (97.01%) and utilized the possibility of re-using the
products (92.81%). Only very few (13.17%) of teachers opined that they conducted

exhibition of the products.

Learning process

Half of the teachers of class II experienced difficulties while planning learning
activities. Life skills, Continuous evaluation, Community bound activities,
Values/attitudes, and Utilizing learning resources, are thrust areas that posed difficulty
while planning the learning activities. Enhance infrastructure facilities, Ensure ICT
availability, Provide training in ICT and WE , recruit teachers in Arts and sports are
the remedial measures suggested by teachers to overcome difficulties experienced in
the various thrust areas

Enhance infrastructure facilities, Ensure ICT availability, Required more training in
WE and ICT and Arts and sports teachers to be recruited are the remedial measures
suggested by teachers to overcome difficulties experienced in the various thrust areas
Teachers of class II (78.44%) sometimes ensured the development of Process skills in
the learners through learning process.

Majority of Teachers of class II planned and implemented learning activities to attain
conceptual clarity through multi-sensory experiences. However 14.37% of the teachers
did not do so.

Majority of teachers (94.01%) reported that curriculum is considered appropriate for
enabling learners to apply the knowledge acquired through learning process in their
daily life.

‘Lack of time’ (70.06%) and ‘Lack of facilities/materials’ (36.53%) are the major
reasons for experiencing difficulty while making use of appropriate learning strategies.
Majority of Teachers of class II (71.26%) are planned and implemented learning
activities to overcome the constraints of slow learners, whereas 28.74% did not.

The reasons for difficulty while planning and implementing learning activities to
overcome the constraints of slow learnersare ‘Lack of specially prepared learning

materials ( 17.96%) and ‘Lack of time’ (22.75%). The other difficulties pointed
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out are overcrowded classroom, lack of interest of learners, non-cooperation of parents
and unsuitable textbook.

Majority (961.08) of the Teachers did not ensure the attainment of learning outcomes
in different levels of learners.

Even though majority of teachers (95.03%) implemented learning activities to enrich
the abilities of gifted learner, 14.97% of them did not do so due to difficulty in
planning challenging learning activities and lack of time.

Difficulty in planning challenging learning activities and ‘Lack of time’ are the major
reasons for the Implementation of learning activities of gifted learners

Majority of teachers(67.66%) sometimes ensured the maximum participation of all
learners. Only 29.94% always ensured full learner participation.

It is serious note that only 55.69% of teachers always transacted the content in a

learner -friendly manner while 41.92% teachers sometimes.

Evaluation

Even though majority of teachers got a clear idea about Continuous Evaluation, about
13.77% teachers need more clarity regarding Continuous Evaluation.

A significant number of teachers need more clarity in the area of Continuous
Evaluation viz. Assessment of Learning Process (7.78%), Portfolio Assessment
(4.19%), Recording (2.99%) and Unit Assessment (1.20%).

From the analysis it is clear that 32.34% of teachers were not able to ensure learning
and to provide support to learners though continuous evaluation. Lack of time, Lack of
awareness, Complexity of learning process and Overcrowded class rooms are the
major practical difficulties faced while ensuring learning and providing support to
learners while out CE.

Majority of teachers are able to carry out learning process and evaluation
simultaneously, a significant number of teachers (16.17%) are not able to undertake the
task successfully. Practical difficulties in learning process and evaluation are due to
lack of awareness about suitable strategies and giving more emphasis to learning
process than evaluation.

Significant percentage of teachers (13.77%) reported that the indicators related to

different areas of evaluation are not specific.
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Overcrowded classrooms (24.55%), Lack of suitable criteria (15.57%), Lack of
awareness to the teachers (3.59%) and Lack of planning (2.99%) are the other problem
faced by teachers during assessment of learning process

Teachers reported that they provide opportunities for self-assessment (97.60%) and
(86.23%) for peer evaluation.

It is found that result of the study shows that 30% of teachers were not preparing
indicators for evaluation.

Majority (94.01%)of teachers are providing opportunities to exhibit their products
related to self-evaluation and peer evaluation, but a very few of teachers are not
providing at all.

Majority of teachers (77.84%) are using Class test for unit wise evaluation. Teachers
are considering different records such as Notebook, Worksheet, Project/seminar report,
answer scripts, short notes and creative writings for continuous evaluation. It is
significant to note that 58.68% of teachers are considering project/seminar reports and
69.46% of teachers are considering answer sheets for continuous evaluation.

Even though majority of teachers are giving feedback based on CE a significant
number of teachers (19.16%) are note giving feedback on CE for parents

Teachers are providing remedial instruction based on feedback from Continuous
Evaluation, significant percentage of teachers (13.17%) are not providing.

Giving support (76.05%), Follow-up activities (70.06%), changing the process
(46.71%) and Peer tutoring (43.71%) are the various strategies adopted by the teachers
for remedial teaching.

Majority of teachers(74.85%) accurately record the details of continuous evaluation,
25.15% of teachers did not record accurately the details of continuous evaluation.
From the analysis it is clear that 57.49% of teachers are framing different strategies for
CWSN learners. But a significant percentage of teachers (42.51%) were not framing
different strategies for CWSN learners.

Majority of teachers were not facing any difficulties related to TE, a significant
number of teachers (22.16%) have difficulties related to TE.It is found that a few
teachers reported that they experienced difficulties related to term evaluation. The
difficulties are inadequate evaluation strategies, difficulty in grading and difficulty in

recording.
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About half of the teachers are not able to conduct evaluation related to arts, sports and
work experience effectively.

A significant number of teachers are not carrying out evaluation and recording of
socio-emotional areas like empathy, problem solving skill, creative thinking, critical
thinking, and coping with stress. Majority of teachers are evaluating and recording
socio-emotional areas like interpersonal skill(79.64%), decision making(80,24%), self-

awareness(65.87%) and communication skill (64.07%).

Support system

From the analysis it can be inferred that great majority of teachers received support
from HMs(98.20%) and BRC(95.21%). Majority of the teachers received support
from, SMC/ PTA(84.43%), MPTA(88.42%), SSA(82.04%), SSG(76.05%),
DIET(55.09%), SCERT(49,10%) and ISM (52.10%). Support from LSG was reported
by less than half of the teachers. Only a very low percentage of teachers received
support from Alumni,SPC and NGOs.

Teachers opined that they get support from various agencies for enhancing
infrastructure, ensuring child rights, nurturing life skills, creating environmental
awareness , waste management, health and physical education , art and work
experience and guidance and counseling.

Majority of the teachers (74.85%) opined that self- improvement using feedback based
on monitoring is done to some extent. It is clear that 94.01% of the teachers agreed that
academic improvement was done one-self on the basis of the feedback

Most of the teachers (95.81%) agree that follow up activity was carried out based on
the monitoring

Teachers reported that they are getting training in areas related to content, teaching
learning strategies, products , art and work experience education, ICT, /TE, Inclusive
education, learning outcome, learning resource, health and physical education and
guidance and counseling.But is serious to consider that they need more clarity in areas
related to Health and Physical education, Inclusive Education and guidance and
Counseling.

Below fifty percentage teachers opined that the training was helpful for them in
transacting the lessons to a great extent level while 44.3% training was helpful only to

some extent level.
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Findings based on adequacy of resources in the text book

Integration

It is revealed that majority of teachers agreed that ideas related to the learners
environment are integrated with language (89.82%), preparation of a separate text book
for mathematics integrating learning experiences is helpful in improving the
mathematical learning abilities of learners (92.22%), the language, pictures, layout etc.
are attractive (86.23%), Integrating learning activities do not obstruct the attainment of
learning outcomes (71.86%), Language skills and Scientifics skills are developed
through Integration (70.66%), Integration of learning activities do not hinder the
development of Mathematical skills (82.04%) and Instructions given in the Teacher
text are helpful in the transaction of the textbook (82.04%).

Majority of teachers (97.01%) opined that textbook have suitable learning experiences
required for the attainment of language and scientific skills. Same time, 22.16% of
teachers were not able to carry out learning activities by integrating arts-sports-health
and work-experience. It is serious to consider that Some teachers opined that
integration of learning activities with arts, sports, health and work experience is
possible only in some areas.

According to 12.57% teachers certain learning materials / learning ideas in Class two
are difficult to transact through integration.

Transaction of mathematics is done in a time bound manner, Parents were able to help
their children and at the same time they could intervene easily, he textbook is useful
for learners who are good at studies, and extra time may be used to instill mathematics
skill among learners are the merits in preparing a separate mathematics text book by
integrating learning experiences

Difficulty in ensuring spiraling, TB not useful for the learners who are weak in studies,
and necessity in including more activities related to Mathematics are the demerits in
preparing a separate mathematics text book by integrating learning experiences.

Life related ideas included in the second standard integration textbook are Nationalism,
Respect for suppressed, Respect towards one’s own profession, Fraternity, Ideas to
improve life skill and values, Moral stories, Social relations, Stories that convey love,

morality, discipline and obedience and Simple stories from the life of great people.
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It is revealed that 48.50% of teachers  were facing difficulty while transacting
discourses through Group work (15.57%), Presentation (18.56%), Model presentation
(13.17%), Editing (25.15%) and Evaluation (18.56%).

Majority of the teachers responded that adequate slots are there in the TB and TT for
learning process like Observation (91.62%), Comparison (91.62%), Categorization
(91.62%), Analysis (89.22%), Inference (87.43%) and Simple experimentation
(91.02%).

Mathematics

Only half of teachers (50.30%) reported that Learners can analyze and solve problem
by themselves to great extent level using the Mathematics text book.

The difficulties faced by the teachers while transacting mathematics to the second
standard learners are in transacting abstract mathematical ideas (41.32%), analyzing
and solving problems by learners themselves(49.70%) , lack of clarity in certain areas

of Mathematics and inability to complete worksheets (44.31%) .

Classroom observation: English

Analysis of the English classroom observation reveals that Teaching Manual,
Preparation, Interest and Motivation, Learning Activities, Learning Environment,
Classroom Intervention, Reflective Thought, Consolidation, Evaluation Process and

Overview of the Class are very good or good in most of classes.

Classroom observation: Environmental Studies

Analysis of the Environmental Studiesclassroom observation reveals that Teaching
Manual, Preparation, Interest and Motivation, Learning Activities, Learning
Environment, Classroom Intervention, Reflective Thought, Consolidation, Evaluation

Process and Overview of the Class are need improvement.

Classroom observation: Mathematics

Analysis of the Mathematics classroom observation reveals that Teaching Manual,
Preparation, Interest and Motivation, Learning Activities, Learning Environment,
Classroom Intervention, Reflective Thought, Consolidation, Evaluation Process and

Overview of the Class are very good or good in most of classes.

Analysis of Answer sheet of Malayalam: Error analysis

Complete the conversation:Majority of the students are supposed to acquire the skills
to prepare a conversation using suitable letters and signs with clarity of ideas

appropriate to the situation.
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Completion of story:Children show a lack of comprehension in the usage of suitable
linguistic expression, sequence of ideas etc.

Prepare description:Children experience a lack of comprehension in completing the
activity using letters and signs with clarity of ideas

Recount riddles: Maintains the learners an average standard in riddles and language
games.

Prepare invitation letter:There is a lack of clarity about simple language forms for
expression of ideas including content, structure, linguistic usages.

Poem completion:Children face a practical difficulty in engaging in independent

creations using appropriate language/expression without spelling mistakes.

Analysis of Answer sheet of Mathematics: Error analysis

The learners Lack skills for analysis and classification .
Learners are not able to identify number relations.
Difficulty in identifying number pattern and geometrical figures

Difficulty in problem analysis and problem solving

Analysis of Answer sheet of Integration: Error Analysis

Skills for analysis , inference, data collection and classification were not attained
Have not achieved the capability/skill to analyze and formulate inference

No idea about the habits of hygiene or cleanliness

Textbook Analysis - English

Some of the lessons in units 1, 3 and 5 are not suitable for constructivism. Language
elements are included in the context only but there are no activities to develop or
practice them.

The vastness of the content hinders proper transaction. The language used is not up to
the level of standard 2 learners.

Ample opportunities for process oriented learning are given in the text book.

The text book has failed to provide variety of activities.

With respect to the use of language, all the units follow learner friendly approach, but
the vocabulary used in the text is quite unfamiliar.

Most of the pictures are not attractive and lack clarity.

Some of the lessons in the text require more clarity and explanation.

Slots ensuring evaluation are not given in each unit.
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There is no possibility of any kind of discrimination throughout the textbook.

The lessons help to inculcate democratic values among learners.

The layout of the text book is neither child friendly nor attractive.

The teacher text facilitates proper planning and creativity.

ICT integration is a challenging task for practicing teachers. Language activities are

not given much importance.

Textbook Analysis - Integration

While analyzing the lessons of environmental studies in second standard, it can be see
that the text book contains activities in tune with constructivist approach.

The content of almost all the units are suitable and sufficient to attain the learning
outcomes.

The content of almost all the units are suitable for activity based learning.

Diversity of learning activities is ensured in almost all units

All the units follow a child friendly approach with respect to the use of language.

The pictures are not fully appropriate to the lessons. In some of the units, the pictures,
graphs etc. are not sufficient or clear (Unit 1: need more clarity for the pictures of
public spaces; Unit 4: the picture is not realistic. Pages 57, 60, 61).

Some of the activities in the textbook need further explanation, elaboration and support
(Unit 2: needworksheets after including the reading note related to hygiene; Unit 3:
Infectious diseases, non-infectious diseases (Page 51) need more explanation).

No need of simplification in any of the units but needs more clarity.

The text book contains possibilities for continuous evaluation in connection with
experiments, observation and other group activities.

There is no possibility of any kind of discrimination while considering the lessons and
learning activities throughout the textbook.

There are enough slots for the development of democratic values in almost all the units
The present layout is inadequate for making a qualitative impact on children's thoughts
The teacher text is suitable for the transaction of all the units.

The hints for ICT enabled learning are not included in the textbook. Activities
adequate for acquiring the learning outcomes are less in environmental studies text

book as it is in an integrated version.
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Textbook Analysis - Mathematics

All the lessons do not go in conformation with constructivism. Though learning
activities suitable for construction of knowledge are given in general, some methods
directly related to Math given in some units (Unit 5 and 6) are to be examined.

The content is generally helpful for acquiring learning outcomes. Some ideas directly
given in the text book are a barrier to awakening the thinking skills of the child.
Almost all units contain activities suitable for acquiring processing skills.

Diversity of learning activities is ensured in almost all units

All the units follow a child friendly approach with respect to the use of language. The
language used is appropriate for the lessons.

The pictures used are appropriate for the lessons.

The parts of lessons which need more elaboration are less.

Most of the activities in the units are in the simplified form. But, in Unit 3,Nourishing
Food Given in Aswin's school and the activity 'Egg and Milk Given to Children' should
be simplified.

Possibilities for continuous evaluations are there in the text book.

There is no possibility of any kind of discrimination when considering the learning
activitiesgiven in the lessons throughout the textbook.

The text book has given only very little importance to the possibility of group
activities.

All the units invariably keep a student friendly layout

Teacher text helps the teachers to plan the learning activities enabling the acquisition
of processing skills and to take into consideration the learners of all levels.

The overall result reveals that there is no drastic or vehement criticism against second

standard Mathematics textbook.

Major findings derived from the analysis of responses of HM

Great majority of the schools conduct SRG meetings more than once in a month.

The main areas in which the head teachers had offered suggestions to teachers after
going through teaching manuals of teachers, were -the learning activities to be given
to students (96.11%), ‘responses’ (92.22%), learning materials and resources
(89.44%), continuous evaluation ( 87.22%) and writing ‘Qualitative notes (72.22%)
Majority of the HM's experience (60.56%) ‘some’ difficulty in providing support for

the development of arts, sports, health and work experience while 28.89% reported
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that they feel 'very much' difficulty in providing support. The major areas in which the
HMs face difficulties in providing support for the development of arts, sports, health
and work experience, are financial aspects, locating experts and procuring the
necessary infrastructure.

Majority (62.22%) of the head teachers could conduct class observation only
‘sometimes’-may be because they are busy with other official works at school and
outside. Yet more than a third (35.56 %) of H.M.s reported that they ‘always’ conduct
class observation and provide necessary suggestions

It is found that 58.33% H.M.s always ensure that students attain learning outcomes
whereas 38.89% sometimes do it.

Majority of the H.M.s under study use the services of Experts (76.67%) and Local
resources (63.89%). The various areas where the H.M.'s use the services of experts
and local resources are, for giving experts’ classes for teachers (37.78%); Awareness
programs (33.33%). The other areas include Agriculture, Experts’ classes for students,
Interviews, Arts and sports, Health activities, Day celebrations, Field trips,
Workshops, Parental help and support and Strengthening of PTA.

HMs make use of the services of SMC/PTA/ MPTA /LSG in the following contexts -
Re-opening festival (99.44%); Day celebration (90%); Festivals (Mela) (85.56%);
Noon-Meal (84.44%); Anniversary (84.44%) and majority of them for Club activities
(76.67%). The other contexts where the services of SMC/ PTA are availed are Field
trips, Infrastructure, Awareness programmes, Agriculture, Celebrations, Health
activities, Camps and Seminar Workshops.

The services of the alumni of the school are availed by majority of the H.M.s for
Anniversary (57.22%), whereas alumni support is also utilized for Re-opening festival
(31.67%); Festivals (Mela) (31.67%); Day celebration (21.11%); Club activities
(16.11%) and Noon-Meal (7.78%).

Majority of the H.M.s (97.22%) ensure that teachers share ideas they receive from
training programmes.

HM.s (80%) organizes special classes for those who do not know how to read and
write and who face difficulties in learning.

The HMs reported that for gifted children, training for Competitive examinations

(33.33%); Quiz and other competitions (22.22%); Library and extra reading materials
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(21.67%); Special (Extra) training (16.67%); Encouragement (13.33%); Expert classes
(7.78%).

e [Itisseen that 71.11 % of HMs reported that ISM team had not paid monitoring visit to
their school. Out of those HMs who reported that ISM team had paid visit to their
schools, 98.8 % reported that the ISM monitoring visit was effective.

e H.M.s reported that that they had received help and support from ISM team in the
following ways:- Got directions for Quality improvement (19.61%) Started special
training for backward students (19.61%); Pointed out the deficiencies (17.64%); Got
directions for making classes effective (15.69%) Possibilities /Scope of TLM became
clear (9.80%); Empowerment of Teachers (9.80%); Got directions for conducting
SRGs effectively (7.84%).

e Suggestions offered by HMs for improvement of ISM are to be conducted in all
classes in all the three terms, conduct follow-up Supervisions, linked with Clusters
and Teacher trainings, include expert teachers and evaluation should be conducted
after (outside) school hours

e Vast majority of H.M.s took initiative to carry out Cleanliness drive (89.44%) and
Environment protection activities (83.33%) whereas Water resource management and

Energy conservation activities were done by 29.44% and 23.89% respectively.

Analysis based on Focus group Discussion with AEOs

e Majority of the AEOs reported that they conduct monitoring of the academic
activities and give support wherever and whenever needed. In addition to this they
motivate teachers by appreciating their excellence.

e According to them majority of the teachers do not prepare teaching manual as
envisaged in the teacher text. It is found that majority of the teachers feel difficulty
in writing reflective notes and support is needed for

e Many of the teachers use teaching learning materials for making the classroom
teaching effective. But some of the teachers are not even using the learning
materials available in the school

e [t is found that the major learning material used in the classroom is the textbook
itself

e In more than half of the classes the teaching learning process takes place

effectively. It is significant to note that certain classes are not at all effective.
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In majority of classes learning products are displayed. But only incertain schools
the display of products are periodically updated. It is found that the majority of the
teachers are not making use of these products later.

Service of the teachers in a school is permitted for the smooth conduct of
programmes like Youth festival and science fairs in other schools

AEOs reported that during monitoring, they ensure whether due consideration is
given to differently abled, slow learners, gifted students,

Constant and continuous monitoring and support in organizing programmes and
fairs related to art and physical education.

AEOs reported that they give creative and valuable suggestions for the smooth
conduct of PTA and SMC

AEOs are involved in the programmes of village education committees actively

All the AEOs reported that the internal Support Mission (ISM) visits were very
much effective in enhancing the academic as well as administrative excellence.
AEOs participate in the DRG training of the Cluster, and they monitor each cluster
and make sure that the cluster is conducted as per the module

The infrastructure facilities of the school as well as the classroom facilities are
monitored and necessary suggestions are given for their improvement.

AEQOs ensure that the funds allotted to schools are properly utilized and the records
are kept

They monitor the noon meal programme and ensure that nutritious and hygienic
food is given to the students without fail.

Majority of the AEOs feel that team monitoring is more effective than individual
monitoring as both administrative and academic aspects could be monitored within
a single visits

Analysis based on Focus Group Discussion with PTA

PTA Members reported that general body meeting will be conducted at the
beginning of the academic year and executive committee meetings are conducted
as and when required. Most of the executive members attend the executive
meetings along with the teachers.

MPTA and CPTA meetings are conducted for ensuring the security, quality of

noon meal and to provide suggestions for academic improvement.
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It is reported that the facilities such as classrooms, toilets, differently abled are
available in most of the schools.

Regarding the revised textbook, they reported that the text books are learner
friendly, attractive and suitable for intellectual level to a certain extent. The
activities included in the text book are learner friendly and practicable.

They are unaware of the learning outcomes.

No support is rendered by PTA for the CWSN students, but renders services to
solve problems, if any.

PTA plays an important role in the availability and utilization of funds.

Difficulties experienced reported by teachers while implementing the curriculum

The difficulties reported by the teachers for attaining all learning outcomes are lack
of time, excess content, day celebration and co-curricular activities, involvement of
teachers in duties other than class room teaching, excess activities and presence of
different level of learners. Some other areas are higher level of the content, difficult
vocabulary and language ambiguity, lack of appropriate activities for differently
abled students, insufficient extended activities for enhancing creativity,
inaccessible links and hints and lack of resources and lack of slots to make use of
local resources, library and laboratory.

The difficulties with respect to art education pointed out by teachers are lack of
special teachers to deal with art, lack of training, lack of time, lack of financial
support, lack of materials and opposition from certain religions section. The
suggestions given by the teachers for overcoming these limitations are to appoint
specialized teachers for art. to provide support from LSG and to conduct training
programmes for other subject teachers to equip them to handle Art classes.

Some of the teachers experienced difficulties in using the strategies such
asInvestigative learning, metacognition and critical thinking.

‘Lack of time’ and ‘Lack of facilities/materials’ were the major difficulties
mentioned by the teachers to make use of appropriate learning strategies. The other
genuine difficulties reported by teachers are in considering backward learners .
Difficulties reported by teachers in the implementation of learning activities to
enrich the abilities of gifted learners are difficulty in planning challenging learning

activities and Lack of time.
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e The difficulty faced by the teachers to carry out learning process and evaluation
simultaneously is lack of proper planning. The other difficulties reported are giving
more emphasis to learning process than evaluation and lack of awareness about
suitable strategies.

e The practical difficulties mentioned by teachers in the recording of continuous
evaluation are lack of sufficient time, excess number of students, lack of timely
availability of records, complexity in recording and lack of awareness of recording
procedure. The other difficulties reported are inadequate evaluation strategies,
difficulty in grading and difficulty in recording,in framing questions suiting
different level of learners, lack of time, over loaded content and abundance of

students.

Suggestions

The following are the suggestions derived from the study.

Learning outcome

Provide more clarity to the teachers regarding the characteristic features of the learning
outcomes envisaged in the curriculum 2013.

Simplification of the content, Special Training to teachers and provision for extended
activities are the suggestions given by the teachers of class II to achieve the expected
learning outcomes.

Strengthen the training by emphasizing the ideas/skills to be acquired from each unit

through the learning outcomes.

Learning resources

Teachers (57.49%) of second standard opined that activities considering different
levels of learners are not present in the text book. Provide the activities considering
different levels of learners.

Resource teachers mainly provide help in the adaptation of CWSN, so ensure the
authorities the service of resource teachers in all needed schools.

Teaching learning resources in the area of art, sports and health and work experience
are present in the TT only to some extent level.

Provide resource persons with the co-operation of local bodies; appoint special

teachers for sports and ensure regular service of health workers/nurses in schools are

150



the suggestions given by the teachers to overcome the limitation of sports and health
education.
Provide special teachers for art education in each school or clubbing the schools are the
suggestions given by the teachers to solve the difficulty faced by the teachers in art
education.
Teachers suggested for providing training to teachers at the beginning of academic

year in transacting activities related to work experience.

Learning process

Half of the teachers of class II experienced difficulties while planning learning
activities. It necessitates the intensive training especially thrust areas like Life skills,
Continuous evaluation, Community bound activities, Values/attitudes, and utilizing
learning resources.

Limit the classroom strength and provide specially prepared learning materials to

overcome the constraints of slow learners and gifted learners.

Evaluation

Provide more clarity regarding Continuous Evaluation especially Assessment of
Learning Process, Portfolio Assessment, Recording and Unit Assessment.

Provide learning activities which can be executed in the classroom to ensure learning
and providing support to learners while carrying out learning process and continuous
evaluation simultaneously.

The result of the study shows that teachers were not preparing indicators for
evaluation. So provide proper indicators related to different areas of evaluation.

Give emphasis in Training on various strategies suitable for remedial teaching based
on feedback from Continuous Evaluation of second standard.

Frame the different Continuous Evaluationstrategies for CWSN learners.

Provide training to teachers for conducting evaluation related to arts, sports and work

experience and socio-emotional areas.

Subject specific analysis: Integration

Teachers opined that there are learning materials / learning ideas in Class two that have
difficulty in transacting through integration. So provide necessary instructions to
conduct learning activities by integrating subjects as well as arts-sports-health and

work-experience.
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e Teachers opined that they were facing difficulty while transacting discourses through
Group work, Presentation, Model presentation, Editing and Evaluation. Make
necessary steps to overcome these difficulties.

Adequate resources in the text book

Mathematics

e Abstract mathematical ideas and too much work sheet make the learning process more
difficult, it necessitates the simplification of abstract mathematics.

Answer sheet analysis: Malayalam

Even though the learners of second standard show ability in oral communication, they

show average standard in written communication. So, more activities should be given to

reinforce letters and signs.

Answer sheet analysis: Environment science

Learners maintain an average level in the skills for observation, outdoor learning and

formulation of inference. Answer sheet analysis revealed that this may be due to lack of

written communication, firsthand experience in the class room and similar activities. So
provide necessary steps to improve language skills, firsthand experience in the class room,
etc.

Textbook Analysis - English

e Make sure that all the lessons are suitable for constructivism.

e The vastness of the content hinders proper transaction. The language used is not up to
the level of standard 2 learners.

e Ample opportunities for process oriented learning like choreography, enactment of
skit, role-play are given in the text book.

e Provide variety of activities in the text book.

e With respect to the use of language, all the units follow learner friendly approach, but
the vocabulary used in the text is quite unfamiliar.

e Make use of familiar vocabulary and make sure the pictures are attractive and clear.

e Clarity and explanation needed in the lessons of text. Provide slots ensuring evaluation
in each unit.

e Make the layout of the text book child friendly and attractive.

e More performance based activities should be ensured in English class rooms. And the
reader should include more worksheets based on games.

e Give short and simple stories in all the units.

152



Textbook Analysis - Environmental Studies

e Provide pictures fully appropriate and realistic to the lessons.

e Some of the activities in the textbook need further explanation, elaboration, more
clarity and support.

e Provide adequate layout for making a qualitative impact on children's thoughts

e Include hints for ICT enabled learning in the textbook.

e The hints of lessons where ICT enabled learning is possible can be included in the T.T.

Textbook Analysis - Mathematics

e All the lessons do not go in conformation with constructivism. Provide learning
activities suitable for construction of knowledge.

e In Unit 3,Nourishing Food Given in Aswin's school and the activity 'Egg and Milk
Given to Children' is to be simplified.

e Provide much importance to the possibility of group activities.

e [t'd be better to give activities for the same learning outcomes continuously in one unit
for the proper development of processing skills. E.g. In order to enforce the idea of
addition in the child in different ways, it can be limited to one or two units. The lessons
like Place Value, Practical Issues, etc. which needs rearrangement and everything else

related to addition can be included in one unit.
Conclusion

From the findings it can be concluded that the teachers participating in this study were
generally in favour of the new curriculum. According to the teachers the structure and
organization of the new curriculum at Primary level shows that they find the goals of the
curriculum appropriate for primary education. The curriculum content was selected and
organized appropriately to the level of learners: they agreed that the suggested
experiments, field trips, observations, projects and instructional materials in the curriculum
were adequate and appropriate to a great extent. The teachers reported that the suggested
teaching and learning activities in the curriculum helped them during teaching -learning
process . Textbooks are prepared in tune with the curriculum, but to be revised timely .
The study revealed that students’ active participation and interest in the subject matter has
increased with the new curriculum. The curriculum content has a good sequence and that
the subject matter is related to real life issues. However, it is found that subject matter is
too detailed that orient students to rote learning especially in Social Science . They also

think that the time allocated for the loaded curriculum content is not enough to carry out
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intended curriculum tasks. Although the teachers seemed to approve the major aspects of
the new curriculum in general, there were some differences in the ways of transaction due
to certain constraints like lack of time, overloaded content and lack of facilities. Although
certain teachers seemed to use instructional technology, field trips and observations more
often, it was observed that these teaching methods and techniques were rarely or never
used during instruction in general. Although the instructional materials used by these
teachers show variety (written materials, examples and models, diagrams and graphs,
living things,), the findings of this study show that written materials and text book were
the most commonly used instructional materials in classes. Even though there is provision
for the use of ICT materials in learning process, majority of teachers are not using ICT
facilities. Since the physical structure and facilities of the schools emerged as one of the
major factors constraining the implementation process of the new primary curriculum, the
first focus is to be given to facilities, resources &materials and existing and emerging
technologies. In order to use inquiry-based practices, teachers should be supported with
rich and satisfactory facilities and resources. However, the results of this study show that
teachers working in different schools do not have access to the same satisfactory
conditions to use the desired implementation tasks in their classrooms. Situation is far
from ideal in many schools trying to implement the new curriculum in the way it is

intended.

It is seen that the findings of this study can be used to help curriculum developers in
planning strategies for improving the present Primary school curriculum. Findings were
varied in relation to parents’ involvement in supporting the implementation of the
curriculum and in their active participation in school. It was found that effective
consultation and parental involvement to enhance their children’s learning is being
encouraged. Textbooks exert a dominant influence on teaching and learning in a
significant number of classrooms. Also the teacher text is suitable for transaction of all
units. There was an overdependence on text book and workbook activities, which often
resulted in pupils engaging in unchallenging and repetitive tasks. There was little emphasis
on the development of higher-order thinking skills, on nurturing pupils’ creativity, or on
encouraging pupils to respond emotionally and imaginatively. The findings suggest
strongly that teachers require additional supports to broaden their teaching strategies and
approaches and to further focus on the process approach. There is a need for additional

guidance for schools on how to adapt the curriculum to meet the diverse needs of learners.
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It is serious to consider the instruction and evaluation of Arts, Physical and Health
Education and Work experience. Serious improvement is needed in these areas. Most
schools had not developed whole-school plans for assessment. Monitoring is made by
AEOs, but needs effective feedback and follow up. Although the teachers moderately or
fully approved many characteristics of the new curriculum at primary level, they pointed to
make necessary changes for the language and subject curriculum.

The learners of second standard show ability in oral communication, but they show
average standard in written communication. So, more activities should be given to
reinforce letters and signs. Learners maintain an average level in the skills for observation
and formulation of inference. Answer sheet analysis revealed that this may be due to lack
of written communication, firsthand experience in the class room and similar activities. So
provide necessary steps to improve language skills and firsthand experience in the class
room. The study highlighted the need for simplified and reorganized curriculum for the
attainment of full vision of the constructivist approach. Working together and sharing ideas

and experiences help teachers implement the curriculum more successfully.
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Preface

The study entitled “An Assessment of the Implementation of Kerala
Curriculum 2013 at Primary Level: Standard II” is aimed to determine how the new
Kerala Primary school curriculum(standard II) is implemented in classes and to identify
the factors influencing its implementation. The necessary data were collected using the
tools and techniques prepared by a team of experts and teachers under the leadership of

SCERT faculty.

Great effort was taken to collect, compile, classify and analyse data in order to arrive at
proper findings and conclusions. The study helps us to visualize how curriculum
developers’ decisions are interpreted and practiced by teachers in classrooms. The rich
information collected through the survey questionnaire also helps us to identify the forces
applying to the process of implementation. In turn what does or does not get implemented
in the curriculum can be determined and the reasons for the differences between intended
and implemented curricula can be recognized. It helps us to comprehend the process of,
and the problems experienced during curriculum implementation in our state.This study
also helps to identify the practical problems faced by teachers. The findings of this study

can help teachers to improve their performance and instructional practices.

Hope that this study will provide valuable information in turn can help teachers,
curriculum planners, authorities and decision makers to develop better-designed materials
and make further progress in the curriculum design during every curriculum restructuring

and reification.

I owe my sincere gratitude to all involved in the study without which this research study

would not have been a grand success.

Dr. J.Prasad

Director

SCERT Kerala
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ASSESSMENT OF THE IMPLEMENTATION OF
KERALA CURRICULUM 2013 AT PRIMARY
LEVEL: STANDARD IV

EXECUTIVE SUMMARY



Introduction

The prime objective of education is the socialization of human beings and the
school is the pivotal agency to organize and transmit all the cultural and social values to
individuals. Curriculum is the most effective tool to disseminate all these values to the
society and individuals. To assessa curriculum a breathless effort is needed. Assessment of
the process of curriculum development plays a vital role in channelizing and keeping the
direction of young generation on the desired way for the achievement of national
objectives and keeping the system update with respect to the changing scenario of time.
Curriculum development process also undergoes transformation due to newer
developments in education and its evaluation keeps it valid, reliable and keeps it in the
right direction. Recommendations through evaluation for any process have a message of
eternity for it. Therefore the curriculum development process is organized in such a way to
prepare young men and women for pursuing higher education and also to make them able
to adjust with their practical life meaningfully and productively . The goals of education
can be attained only through valid reliable curriculum and proper evaluation process for

updating and fulfilling required social needs.

Current reconceptualization of curricular frameworks place the curriculum content in more
ecologically valid contexts, making it more inquiry based, and urging the adoption of
outcomes assessment measures which tap students’ abilities to engage in activities rather
than test their abilities to regurgitate rote learnt facts. Such reconceptualization also place
greater emphasis on the need to develop students’ critical thinking and problem solving
skills so that they will be prepared for the challenges and opportunities of the new
millennium. With the aim of maximizing the efforts to bring about the proposed curricular
reforms and to increase the success of the curriculum implementation process , there
arisethe need to make careful descriptions of what transpires in classrooms on a daily basis
and why this happens. This will allow educationalists to find ways to support teachers, as
they are required to adopt retooled and reformed curricula. If this is not done, teachers will
continue with their routines: their previous experiences, what has worked in the past. As a
result, change does not occur and the implementation of a new curriculum does not

conform to the curriculum intended by the curriculum designers.



The Kerala Curriculum Framework, adopted in 2007 (KCF 2007), was recognized by far
and wide, as it was an exemplarily, modified and progressive document that the state had
to offer .KCF 2007 isapt for the present Kerala social and educational scenario, after the
National Curriculum framework (NCF 2005) guidelines laid down by the NCERT. The
Curriculum developed on the basis of KCF 2007 —from the primary to the higher
secondary level - which thrusts the philosophical and psychological premises of Social
Constructivism, Critical Pedagogy, Multiple and Emotional intelligences, Inclusion in

Education, etc., and also it is stressed on the ‘Mental process of the learners.

Primary school curriculum was always considered as the cornerstone of any educational
progressbecause it had direct influence on the ‘making’ process of the learner. The Right
of Children to Free and Compulsory Education Act (RTE Act, 2009/2010) underlines the
important aspects of the primary school curriculum. The Primary School curriculum in

Kerala after curricular revision of KCF 2007 already had conformed to these aspects.

Curriculum evaluation is an essential phase in the development of a progressive
curriculum. Curriculum development is an evolving process which makes curriculum
suitable to the individual and social needs as well as the goals of the nation. Curriculum at
school education revises in Kerala after every five years. The curriculum and textbook
prepared as per the Kerala Curriculum Framework (KCF, 2007) has been reviewed by an
expert committee appointed by the Government of Kerala and an approach paper is also
developed to change the curriculum and textbooks of School education in Kerala. As a
result the text book of class I, III, V, VII, XI were revised in the academic year 2014-15.
The text books of class II, IV, VI, VIII, and XII revised in 2015-16 and textbook of class
IX and X revised in 2016-17 academic years. A status survey at higher secondary level and

a baseline study at primary and secondary levels have been conducted during this period.

The present study is conducted after the implementation of current cycle of curriculum
development. The investigation covers Standard 4 on the subjects such as English,
Malayalam, Mathematics and Environmental Science. The study focused on five major
dimensions of curriculum, i.e., learning outcomes, learning resources and materials,
learning process, evaluation system and teacher support mechanisms. Data were collected
from the different stakeholders of educational system including students, teachers, parents,
and heads of institutions, AEOs and members of the local bodies. Concurrent review and
assessment of the Curriculum being followed would help to assess the merits and demerits

of the existing curriculum as well as to offer suggestions to implement it in a better manner
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or to fill the gap, if any. Review of the curriculum is to evaluate its effectiveness after it
has been implemented and reflect on what students, teachers and the society did and did

not get out of it. Hence, the study, An Assessment of Kerala Curriculum at Primary Level

The study was carried out by considering the following objectives:
Objectives

e To assess the Revised Kerala curriculum (Class- IV) with respect to
1. Learning Outcomes
ii.  Learning Resources
iii.  Learning Process
iv.  Support System
v.  Evaluation
e To find out the practical difficulties encountered by teachers in
implementing the revised curriculum.

e To suggest measures for making further revision effective.

Methodology

Method

Survey method and Document analysis are the major methods used for collecting data for

the present study.
Sample of the study

The present study was conducted in Class IV of six Revenue districts
(Thiruvananthapuram, Idukki, Palakkad, Ernakulam, Malappuaram, and Kannur). From
each Revenue district,two sub districts were selected for the collection of data. The sub
districts selected were: Thiruvananthapuram South and Attingal from Thiruvananthapuram
district, Munnar and Arakkulam from Idukki District, Ernakulam and
ThrippunithurafromErnakulam District, Mannarkkad and Ottappalam from Palakkad
district, Panoor and Iritty from Kannur district and Parappanangady and Vengara from
Malappuram district. The sample for the study consisted of 12 AEOs (2 AEOs
fromeachRevenue District), 180 Headmasters/ Headmistresses ( 15 Headmasters from

each sub district) and720 Primary school teachers (60 teachers from each sub district).



Tools and techniques used for the Study:
The major tools and techniques used for the study were:

1. Questionnaire for teachers (General as well as specific questionnaire for
teachers)

Questionnaire for head teachers

Answer sheet analysis — Error analysis

Text book analysis (Integration, English and Mathematics of Standard II)
Class Observation Schedule

Group discussion schedule for Students, AEO and PTA

AN I

Description of the tools and Techniques
Questionnaire for teachers

General as well as specific questionnaires were given to fourth standard school
teachers. The questionnaires contain both closed and open ended questions. The
questionnaires are used to collect views and suggestions of teachers regarding assessment
of Revised Kerala curriculum (Malayalam, English, Mathematics and Environmental
Science) with respect to its Learning Outcomes, Learning Resources, Learning Process,
Evaluation and Support System. Moreover, the practical difficulties encountered by
teachers in implementing the revised curriculum andtheir suggestions regarding
differentmeasures for making further revision of thecurriculum more effective were also

collected by using the questionnaire for teachers.
Questionnaire for Head Teachers

A questionnaire was prepared to collect data from Head teachers to assess the
different aspects of revised curriculum such as learning outcomes, learning resources,
learning process, support system and evaluation. The questionnaire include questions
related towhether they are checking the teaching manual of teachers, what are the
difficulties they are experiencing in giving supports to different areas of Art, Physical
Education-Health and work experience, whether they are getting support from different
agencies such as SMC/PTA, MPTA, LSG, ALUMNI.etc., whether the teachersare

sharingthe experiences they gained during different training, what are the measures they



are taken to provide support to backward and gifted students, what are the different

community activitiesconducted in school to improve teaching and learning.

Text Book Analysis (Malayalam, English, Mathematics and EVS of
Standard IV)

Text book analysiswas done to find out whether the text books (Malayalam,
English, Mathematics and EVS of Standard IV) are in conformation with the constructivist
paradigm, suitability of its content in attaining learning outcomes, suitability of the content
for activity based learning, whether the books contain diversity of learning activities,
usechild friendly language, have clarity in pictures, graphs and maps, slots for continuous
evaluation, instances of disparity and what are the different areas which need further

simplified explanation.
Class Observation Schedule

The class observation schedule was designed as an analytical device to observe and
gather factual information regarding the performance of teachers with regard to the
components such as Teaching Manual preparation, pre—planning, interest and motivation,
learning activities, learning environment, classroom intervention, evaluation and

consolidation.

Focus Group Discussion

Focus Group Discussion points were prepared carefully in advancethrough
identifying the main objective(s) of the meeting, developing key questions, developing an
agenda, and planning how to record the session. A detailed report is prepared after the
session was finished. Observations during the session were noted and included in the

report.
Answer sheet analysis (Error analysis)

Answer sheets of the fourth standard students of all subjects were collected from selected
schools. It was revaluated by considering the learning outcomes stated in the text book and
activities given in the worksheet. Analysis was done for all the subjects Malayalam,

English, Mathematics and Environment Science separately.



Data Collection Procedure

Data collection was done by a group of six members in each education sub-districts under
the leadership of concerned AEOs and faculty members of DIET.A one day workshop was

conducted at SCERT for the members of data collection in order to familiarise the tools.

A one day meeting of HMs of 15 schools was conducted by AEO for collecting data from
HMs using the questionnaire. For the collection of data from other sources a team was
constituted.The team consists of practising teachers in the subjects of Malayalam,
English,Environmentalscience and Mathematics including AEO and DIET faculty
members. They visited various schools for collecting data from the teachers, conducted

group discussion with PTA/LSG and observed the classrooms.

Questionnaire for teachers and HMs, were administered in 12 sub districts of six Revenue
districts (Thiruvananthapuram, Idukki, Palakkad, Ernakulam, Malappuram, and Kannur)
and their responses were collected back. The data thus obtained were scrutinised and only
those found complete and correct with respect of all the necessary information above were
chosen for analysis.For conducting error analysis, question papers and answer scripts from
selected schools were collected and analysed using certain criteria. Desk analysis of
textbooks was also conducted by using the expertise of practicing teachers. They were
invited to SCERT and a format had been given to them and they noted their observations

based on the criteria. These observations were then consolidated.

A series of workshops were conducted for analysing data, tabulation of data and report

writing.

Statistical Technique Used

The statistical technique used for the analysis of data was Percentage Analysis.
Findings and Suggestions of the Study

The aim of the present study is to assess the implemented curriculum in Standard IV of
Kerala State. This part presents the major findings derived from the study based on the
data collected using various tools and techniques. Data were collected from the teachers,
Headmasters, students, PTA/LSG members and AEOs and each was analyzed separately.
Classroom observations were also conducted using an observation schedule. An in-depth
analysis of Textbook(TB), Teacher Text (TT)and errors committed by learners in the

answer scripts were also made.



The data thus collected were analyzed and findings derived are presented under

appropriate heads:

A. Findings based on Learning Outcomes

The study revealed that the characteristic features of the learning outcomes
envisaged in the curriculum 2013 were clear to majority of teachers
(79.41%). But it is noted that the remaining teachers (20.65%) need more
clarity regarding the features of learning outcome like short term and long
term outcomes, outcomes attained through process oriented learning, learning
outcomes that develop values, attitudes, and social commitment and that can
be developed through collaborative learning.

Majority of the teachers (83.53%) were of the opinion that learners couldn’t
achieve the expected learning outcomes to be aimed through the transaction
of the content whereasonly a considerable percentage (16.47%) are of the
opinion that the learners could achieve the same.

It is found that majority (72.35%) of teachers couldn’t differentiate between
short term and long term learning outcomes. Only 27.65% of teachers were
able to differentiate it.

Majority of the teachers (88.82%) opined that the learning outcomes are
arranged in such a way as to ensure the continuity and development of it from
the lower to higher classes, but a considerable percentage (11.18%) has a
difference in opinion in this regard.

Major percentage of teachers (86.47%) agreed that the outcomes given in
different units are observable and measurable but 13.53% of teachers
disagreed to it.

It is inferred that 27.06% of the teachers were able to understand the
ideas/skills acquired from each unit of the text book through the learning
outcomes to some extent level only. But majority (72.94%) of teachers was
able to understand the ideas/skills to a great extent level.

It is found that for 51.18% of teachers the distribution of learning outcomes
in different units of Class IV are according to the level of the learners to
some extent level only. But 48.82% agreed to large extent level that the
distribution of learning outcomes is given according to the level of the

learners.



A considerable percentage (57.65%) of teachers reported that learning
outcomes are helpful for self-evaluation to some extent level only whereas
42.35% of teachers reported it to a great extent level.

Majority of the teachers (64.71%) found difficulty in the time bound
completion of learning outcomes but 35.29% of teachers disagreed to this.
Even though majority of teachers (88.82%) opined that the outcome focused
methodology is helpful in ensuring the attainment of level of learning

envisaged by RTE, 11.18% of teachers did not agree to it.

B. Findings based on Learning Resources

It is observed that majority of teachers (82-94%) agreed with most of the
characteristics of the textbook like content appropriateness, conceptual
clarity, adequacy of activities, opportunity to foster the creativity, language
appropriateness, pictures, lay-out, etc. But, 43.53% of teachers opined that
activities considering different levels of learners are not present in the text
book, language is not appropriate to the level of the learners (17.06%),
content is not appropriate to the level of the learners (15.88%), adequate
learning activities are not given in the textbook to achieve the learning
outcomes (15.29%), follow up activities mentioned are inadequate
(11.76%),concepts are not arranged spirally (12.94%) and slots of ICT are
not given for effective learning (11.18%).

It is found that 63.53% teachers the division of periods given in Teacher Text
is not suitable for its transaction. Majority of teachers (81- 93%) supported
the Teacher Text of Standard IV in many aspects like complementary nature
of Textbook and Teacher Text, suitability of hints, adequacy if additional
information provided, specific instructions in TE and CE, suitable tools for
evaluation, clarity given for right-based education envisaged by RTE Act,
and clarity in professional ethics to be practiced by teachers.

A significant percentage of teachers (12.35%) opined that Teacher Text is not
helpful in preparing TM whilel3.53% opined that reference books and
different web sites given in the Teacher Text are not helpful for the
transaction of lessons.

The facilities pointed out by majority of teachers (50-90%) are reading

corners, ICT facilities, display boards, science club, science lab, Mathematics



club, Mathematics corner, Science corner, Science lab, language lab and
reading corner. The facilities such as Social Science Corner, Social Science
Club, Social Science lab and Mathematics lab are reported by below 50%of
the teachers.

It is found that 40-49% of teachers reported that the content in the Textbook
of class IV has given emphasis to facilities like library, ICT, display board,
periodicals and subject corners to some extent level.

About 24-25% of the teachers reported that instructions provided in the TT to
utilize ICT, library and lab are only to some extent level whereas, 38-47%
teachers reported that necessary instructions are provided in TT to utilize
facilities such as Display board, Periodicals Club and corner to a great extent
level.

It is found that only 33-48% of teachers use the facilities such as lab, library,
ICT, Display board, Magazine, Club and Corner to some extent level for
providing learning activities to students.

Majority of teachers use a variety of materials like pictures (92.35%),
materials prepared by themselves (91.76%), worksheets (84.71%) and tables
(87.65%) other than TT and TB for teaching and learning.

Additional materials used by teachers to ensure learning outcomes are:
magazines, field trips, paper cutting, and daily news quiz.

Majority of the teachers (64.71%) were of the opinion that resource teachers
mainly provide help in the adaptation of CWSN. But 52-61% of teachers
opined that Textbooks and Teacher Texts are helpful in the adaptation and
60.59% agreed with the adequacy of infrastructure in this regard.

It is found that suitable situations for transaction are given in the Textbook
with regard to Arts (68.10%), Health (42.94%), and Work Experience
(63.19%) to a great extent level. It can be observed that instructions are there
to frame necessary resources in the TT to a great extent level in Arts
(65.03%), Health (44.17%) and Work Experience (58.28%). The school is
equipped to carry out activities to some extent level related to Arts (71.78%),
Health (60.74%) and Work experience (54.60%). Teachers are able to make
available local resources to some extent level in these areas related to Arts

(55.83%), Health (52.76%) and Work Experience (50.31%). They are able to
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make use of teacher text to some extent level in the areas related to Arts
(46.01%), Health (49.69%) and Work Experience (46.63%). Teachers are
able to make use of activity books to some extent level in the areas related to
Arts (49.69%), Health (46.01%) and Work Experience (45.40%).

Majority of the teachers evaluate the products (91.76%), encourage the
outstanding products (93.53%) and utilize the chance for the reuse of the
products (85.29%). Only5.88% of teachers are not utilizing the chance for the
re-use of the products and 2.35% of teachers do not evaluate the products.
Majority of teachers exhibit the learner’s products in the class (94.71%), in
CPTA (64.12%), and in fares (61.76%).

C. Findings based on Learning Process

The study revealed that 59.41% of teachers face difficulty while planning the
learning activities.

Although the teachers experienced difficulty in various thrust areas,
‘Learning of the different levels of learners’ (59.41%), and ‘Integrating Arts,
Physical Education, Health and Work Experience’ (44.12%) are two major
thrust areas that posed difficulty to majority of teachers while planning the
learning activities.

Majority of teachers (83.53%) were not able to ensure the development of
process skills in learners through learning process.

It is noted that a significant percentage (12.35%) of teachers couldn’t plan the
learning process in such a way as to get clarity of the content through
multisensory experience, but majority of teachers (87.65%) could.

A significant percentage (12.35%) of teachers opined that the curriculum is
not appropriate in enabling learners to apply the knowledge acquired through
learning process in their daily life whereas a majority of teachers (87.65%)
could.

Majority of teachers (88.24%) were able to use appropriate learning
strategies to the content whereas 11.76% of teachers were not able to make
use of the learning strategies appropriate to the content. For these teachers,
learning strategies like Investigative learning and Meta cognition were found
to be the most difficult strategies. They felt less difficulty in adopting

Collaborative learning.
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‘Lack of time’ (73.53%) and ‘Lack of facilities/materials’ (40%) were the
major reasons reported by the teachers in making use of appropriate learning
strategy.

It is noted that 57.06% of the teachers could not plan and implement the
learning activities to overcome the constraints of the slow learners. Lack of
specially prepared learning materials, lack of time to plan and implement the
activities for different levels of learners and lack of time were the major
reasons of difficulty that were mentioned by 27-37% of teachers

Majority of the teachers (70.59%) were not able to ensure the attainment of
learning outcomes in different level of learners.

A significant percentage (24.12%) of teachers couldn’t implement learning
activities to enrich the abilities of gifted learners though majority of the
teachers (75.88%) were able to do so.

Majority of teachers (71.76%) ensured the maximum participation of all
learners sometimes only and 28.24% of teachers always ensured full learner
participation.

It is noted that 45.88% of the teachers were able to transact the content in a
learner friendly manner sometimes only while 54.12% teachers were able to

transact the content in a learner friendly manner.

D. Findings based on Evaluation

It is seen that a significant percentage, 17.06% of teachers did not get a clear idea
about continuous evaluation. But majority of teachers (82.94%) have clarity in it. It
is found that teachers need clarity in assessment of learning process (11.76% ) and
in Port-folio assessment (4.12%).

It is found that about 40% of teachers are not able to ensure learning and to provide
support to learners though CE whereas 60.59% were able to ensure it.

About 31.76% of teachers were not able to carry out learning process and
evaluation simultaneously but majority of teachers (68.24%) are able to undertake
the task successfully.

A considerable percentage of teachers (20.59%) reported that the indicators related
to different areas of evaluation are not specific. Very few teachers reported that

they need clarity in Assessment of Learning Process (14.12%).
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It is found that 57.06 % of the teachers faced lack of time as the problem faced in
evaluation while 37.65% reported that the difficulty is because of the overcrowded
classroom.

Majority of the teachers provide opportunities for self-assessment (87.65%) and
peer assessment (82.35%). At the same time, it is found that a significant
percentage does not provide opportunity for self-assessment (12.35%) and peer
assessment (17.65%).

It is found that 6.47% of teachers were not concerned with preparation of indicators
for evaluation by learners. But majority of teachers (58.24%) used indicators
developed in classroom discussions.

It is significant to note that even though majority of teachers (87.65%) are
providing opportunities to learn to present their products related to self-evaluation
and peer evaluation while a significant number of teachers (12.35%) are not
providing it at all.

Majority of the teachers (80%) reported that they made suitable changes in the
classroom process considering the learners evaluation whereas a significant
percentage (20%) did not make any changes in the classroom process.

It is found that class test and quiz are found to be the most popular tools used by
teachers (71.18%) for unit evaluation. Along with open book test (24.12%),
teachers use variety of evaluation tools/ techniques like seminars, work sheets,
creative writing and collections.

Majority of teachers (72-92%) are considering different records such as Notebook.
Worksheets, Project/seminar report, answer scripts, short notes,creative writings
and assignment for continuous evaluation.

Majority of teachers are giving feedback for learners (92.35%) based on CE while
82.94%0f teachers are giving feedback for parents. It is to be noted that 7.65 % of
teachers are not giving feedback for learners.

It is significant to note that even though majority of teachers (87.65%) are
providing remedial instruction based on feedback from Continuous Evaluation,
significant percentage of teachers (12.35%) are not providing remedial instruction
for learners and parents.

Majority of teachers reported that they give scaffolding (61.18%) and follow up

activities (64.71%) as part of remedial teaching. It is found that teachers are giving
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importance to strategies like changing process (45.29%) and peer tutoring (39.41%)
as part of remedial teaching.

Even though majority of teachers (65.88%) accuratelyrecorded the details of
continuous evaluation, it is significant to note that 34.12% of teachers did not
accurately record.

It is found that half percentage of teachers is framing different strategies for CWSN
learners whereas another half percentage of teachers are not framing different
strategies for CWSN learners.

The special strategies adopted by teachers are providing activities using pictures
(completing, labeling, coloring, etc.), activities which cater their interest,
multidimensional activities, evaluating special abilities, easy and simple activities,
simplified evaluation indicators, activities using multimedia, oral test and framing
special modules.

Majority of teachers (84.12%) reported that they have a clear awareness about
Term Evaluation to a great extent level. At the same time 75.29% of teachers
reported that tools for TE are suitable for evaluating the learning outcomes to a
great extent level while 68.24% opined that Term Evaluation includes variety of
questions which give emphasis to thinking skills to a great extent level. Regarding
the statements related to term evaluation it is noteworthy that more than 30% of
teachers opined that they include variety of questions which give emphasis to
thinking skills are adequate only to some extent level and 24.71% of teachers
opined that the tools adopted for Term Evaluation are adequate for evaluating
learning outcomes to some extent level.

Even though majority of teachers (82.35%) are not facing any difficulties related to
TE, a significant number of teachers (17.65%) have difficulties related to TE. It is
found that a few teachers reported that they experienced difficulties related to Term
Evaluation. The difficulties reported are: inadequate evaluation strategies (18.99%)
and difficulty in grading (23.42%).

It is noted that 52.35% of teachers are not properly conducting evaluation related to
Arts, Physical Education and Work Experience.

It is important to note that a significant number (60-90%) of teachers are carrying
out evaluation and recording of socio-emotional areas like intrapersonal skill,

decision making, self-awareness, empathy and communication skill
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whereas,evaluation and recording in areas like , coping with stress and critical

thinking are done only by nearly 40% of the teachers.

. Findings based on Support system

A great majority of teachers (97%)received support from HMs and BRC. Majority
of the teachers (70-90%) received support from, SMC / PTA, MPTA, SSA, SSG,
DIET, Clubs, SCERT and ISM. Support from LSG was reported by 49.08% of
teachers. Only 20% of teachers received support from Alumni, SPC and NGOs.
50-60% of teachers reported thatonly less support is attained in the areas to
enhance the emotional stability of children, awareness against abuses, awareness
against crimes, water literacy and right based education whereas majority of the
teachers (70-95%)opined that they got support in the areas of academic ,Grants,
Child friendly environment, Environmental awareness, Waste management and
Health and Physical education,to ensure child’s right, support for assessment (CE
& TE) , nurture life skills in children, and Values/Attitudes.

Majority (73.62%) of the teachers agreed that self-improvement using feedback
was done on the basis of monitoring.

Majority of the teachers (98.16%) agreed that self-academic improvement was
done on the basis of the feedback.

Even though majority of the teachers (95.09%) agreed that follow up
activitywascarried out based on monitoring whereas, 4.91% of teachers disagreed.
Since monitoring and feedback are expected to be done by all teachers it is to be
considered seriously.

From the analysis it is found that many of theteachers did not getclarity inareas of
Art and Work Experience Education (59.51%), Inclusive Education (53.37%) and
Guidance and Counseling (39.26%).

It is found that great majority of the teachers(74-94%) got clarity inthe areas like
Teaching learning strategies , Learning outcomes , CE/TE and Content , Products ,
Learning resources and ICT .

It is noted that for 46.63% of teachers the training was helpful in transacting the
lessons fruitfully to some extent level only whereas for 47.87% of teachers, the

training was helpful to great extent level.
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Findings based on the Adequacy of Resources in the Textbook: Language

Majority of teachers (76-92%) reported that the provisions /resources for story
writing, narration, appreciation, recitation, versification, conversation, description,
title writing and story given in the text book are adequate for fostering literary
aptitude among learners.

A great majority of teachers (80%-92%) reported that writing footnotes, writing
competition and composition description given in the text book are suitable for
providing opportunity for creative writing, while 50% of the teachers reported that
activities like poetry completion, picture story and reading picture suitable for
creative writing are to be included in the text book.

As reported by the teachers, the major activities used in the Textbook for acquiring
language skills are role play (88.34%), recitation (87.12%), Picture
drawing/painting (87.12%), Coloring (86.50%), Miming (83.44%)story telling
(71.17%)and choreography (60.74%)

Majority of the teachers (86.50%) reported that the Teacher Text is adequate for
effective transaction of the concepts given in the Text book whereas negligible
proportion of teachers responded negatively.

Majority of the teachers use various techniques like club activities (79.14%),
newspapers (67.48%) and language lab (65.64%) for acquiring language skills.
Only 35% of them make use of the school assembly for this purpose.

It is noted that 49.08%of teachers found difficulty while transacting discourses in
the classrooms whereas 59.92% of teachers reported that they did not find any
difficulty.

Findings based on the Adequacy of Resources in the Textbook:

Mathematics

Majority of teachers (65-90%) reported that the Teacher Text is helpful to a great
extent level in planning classroom activities for -enhancing conceptual knowledge
of the content, activities given in the textbook can be done by the students
themselves, activities which are included by confirming the adequate pre-requisites
required for conceptualization are available with the students.

Teachers areable to carry out the activities given in the Side/ Boxes in the

classroom and also able to make the students apply the ideas generated by them in
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new situations. Students got opportunities for hypothesizing and generalization in
the class

The textbook helps to organize classroom activities so that children can effectively
generate mathematical ideas themselves.

It is found that only 55.21% of teachers are able to transact the contents of
Mathematics effectively to the students,57.67% reported that the children were able
to gather information and analyze them, 49.08% opined that they were able
tocarryoutactivities related to ICT given in the Textbook

It is seen that 40.49% reported that children are able to think rationally and find the
cause- effect relation, 36.20% of them reported that the child was able to recognize
which mathematical idea/ task to use for problem solving.

It is noted that nearly 31% reported that a child could analyze and solve a problem
himself and learning activities given could be completed in a time-bound manner.
It is significant to note that 60.74% reported that a child can analyze and solve a
problem himself only upto some extent level.

It is found that a considerable percentage (13.50%) of the teachers were not able to
carry out activities related to ICT given in the Textbook.

It is also noted that majority of the teachers (62.58%) reported that learning
activities given can be completed in a time-bound manner to some extent level

only.

Findings based on the Adequacy of Resources in the Textbook: EVS

Majority of the teachers (72-76%) reported that the text book is suitable with
respect to the contents, materials and activities to a great extent level whereas it is
noted that 18-20% of teachers reportedonly to some extent level for the same.
Majority of the teachers (50-60%) did not find difficulty while transacting the
lessons in EVS. Yet a considerable proportion of teachers find difficulties in the
making of improvised materials (25.77%) and designing experiments (22.09%).
Majority of the teachers (60-75%) agreed to a great extent level that the
Environmental Science Teacher Text of Class IV gives adequate knowledge about
the learning aims of Science, gives clear indication regarding how to plan each
learning activity so as to attain the targeted learning outcomes, provides sufficient

extra knowledge that helps in conceptualization/ideation and provides different
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learning techniques/strategies and that are useful in learning science whereas 12-

28% agree to some extent only.

Findings Based on Class Observation: Malayalam

It is observed that only a few teachers provide a variety of learning activities to get
adequate pre-requisites to all learners.

Majority of teachers have prepared TM using essential resources and activities, but
it is noted that very few teachers use additional resources and creative activities
other than Teacher Text.

Majority of teachers provided a variety of learning activities to get adequate pre-
requisites to all learners. At the same time very few teachers provided activities
necessary for basic pre-requisite knowledge to very few learners.

Majority of the teachers made the class interesting using descriptions, stories and
learning materials. Very few teachers motivated thelearners by only describing the
content and asking questions.

Learning activities suggested in TB and TT usedby half of the teacherswere
highlyeffectivefor developing reflective thinking among learners, where asin half
of the classes observed the learning activities suggested were effective.Spontaneous
progress in learning and timely recording in the TM were there in most of the
classes observed.

Majority of teachers were using learning aids recommended in the curriculum as
well as available in the school .A few teachers use innovative learning aids
prepared by local resources for attaining conceptual clarity. It is pathetic to observe
that two teachers were not even using the readily available learning aids in the
school.

Regarding the knowledge construction through learning activities, it is found that
majority of teachers support the learners to attain higher level of knowledge
construction through variety of learning strategies including reflective questioning
and debating.

Half of the teachers provided slots for intellectual and emotional development,
development of attitudes, values and social responsibilities stipulated in the
content.

Majority of the teachers were able to help all the learners to identify their roles and

ensured their involvement in group and individual activities.
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e Majority of teachers provided Ilearning activities based on available
infrastructure/ICT facilities and created essential situation necessary for
independent social and emotional environment. It is serious to consider that very
few teachers are not even using available infrastructure/ICT facilities.

e Half of the teachers intervened with all types of learners as mentors and made
essential interventions to attain learning outcomes.

e Even though majority of the teachers provided opportunity for reflective thinking,
only very few teachers provided opportunity for remedial measures.

e About half of the classes observed, the teachers consolidated group activities
during and at the end of the class. But in few classes observed, teachers
consolidated only at the end of the class. It is observed that evaluation as envisaged
by the curriculum was followed by majority of teachers.

e Among the classes observed, it is found that the performance of teachers is almost
average with regard to the components like Teaching Manual preparation, learning
environment, and classroom intervention and evaluation process.

e The above mentioned findings highlight the need for empowering teachers with

necessary competencies and skills for making the learning process learner friendly.

Findings based on Classroom Observation: English

e From the analysis of English classes, it can be concluded that the performance of
majority of the teachers is up to themark with respect to Teaching Manual,
Preparation, Interest and Motivation, Learning Activities, Learning Environment,
Classroom Intervention, Reflective Thought, Consolidation, Evaluation Process
and Overview of the Class, in most of the classes, but there are cases in which
improvement is needed with respect to teaching manual, Learning Environment,

Classroom Intervention, Reflective Thought,Consolidation and overview.

Findings based on Classroom Observation: Mathematics

e From the analysis of Mathematics classes, it can be concluded that the performance
of majority of the teachers is up to themark with respect to Teaching Manual,
Preparation, Interest and Motivation, Learning Activities, Learning Environment,
Classroom Intervention, Reflective Thought, Consolidation, Evaluation Process
and Overview of the Class, in most of the classes, But it is noted that in some
classes, the areas- interest and motivation, attitude and values , learning

environment and reflective thinking need further improvement.
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Findings based on Classroom Observation: EVS

On analysis of the Environmental science classroom observation , it was found that
though in most cases Teaching Manual, Preparation, Interest and Motivation,
Learning Activities, Learning Environment, Classroom Intervention, |,
Consolidation, Evaluation Process and Overview of the Class are very good or
good , a considerable number of classes need further improvement in these areas.

The area reflective thinking need improvement in most of the classes.

Findings based on Answer Script analysis of Malayalam: Error Analysis

A considerable number of students haven’t acquired the skill of writing
conversation.

Majority of students couldn’t complete the activity maintaining the processing
skills related to poster creation. The children need to acquire the skills for
creativity, identifying words/usages appropriate to the context.

The students didn’t get complete understanding about the form of discourse of
description based on his /her previous knowledge which he got as part of classroom
activities. There is no accuracy in the clarity of ideas, appropriate language,
sentence structure, words, symbols etc.

Only a very small percentage of students possess the ability to prepare note of
reminiscence maintaining its stages/phases.

Students need to acquire skills for using letters, words/usages, sentence structure,
clarity of ideas etc. suitable to the context.

Children face difficulty in preparing note of appreciation based on usage,
description, euphony (beauty of words).

Children face difficulty in completing the form of discourse, completing the poem,

creatively and with clarity of ideas using words, usages, description etc.

Findings based on answer script analysis of English: Error Analysis

Majority (90%) of the students answered for the activity related adding lines. One
or two could not identify the rhyming words and set pattern.
Many of the children got idea from the given context. But they are unable to

express it as a thought in a simple language.
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In reading and comprehension learners do not have any difficulty. But some of
them are unable to construct dialogues of their own. There were so many spelling
mistakes.

Most of them know the features of a notice. But they are unable to convey the
message.

Children could get ideas from the pictures given. But could not get a holistic view.
They could write only individual sentences without any connection. Only one of

them wrote it as a description.

Findings based on answer script analysis of Mathematics: Error Analysis

About 42% children found out the number of notes according to the place value of
numbers.

Majority (83%) of students could arrange the numbers in the table in the ascending
and descending order and also can identify a particular number from that .

Children could identify the minutes and seconds of time. But 50% of children are
not able to solve the practical issues related to this.

Children can identify a.m. and p.m. But makes mistakes when moves to 12-hour
clock.

Children face difficulty to analyse the problem and formulate inferences.

Findings based on the Answer sheet analysis of Environmental Science:

Error Analysis

The learners couldn’t identify the features of fish adaptive to aquatic life.

The learners have not achieved the expected perceptions/skills.

Majority of the learners could not differentiate between taproot system and fibrous
root system.

It is seen that 83.33 % of learners face difficulty in identifying the physical features
of birds adaptive to their ways of travel (flight) and procuring food.

Lack of skills in observation, tabulation, formulation of interferences etc. was noted
among learners.

Only 16.67 % of the learners could plan activities against environmental

devastations
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Findings based on Text book analysis - Malayalam

The lessons do justice to constructivist approach. Different methods are adapted to
present ideas on the lessons. Therefore, transaction of an idea to the learners is
quite time consuming.

The contents of unit2, 3 and 5 are not suited to attain the learning outcomes.

The content of all the units except unit 1 are suitable for process oriented learning
In unit 1 the vastness of portions/contents defers time bound completion of lessons.
Even thoughvariety of activities is included, difficulties areencountered regarding
time bound completion of them.

Language used is interactive and child friendly.

Pictures, graphs, maps used are suitable for learning.

It may be better to give more models related to language element.

Simplification of contents is not needed, but more clarification in certain areas may
be given.

Possibilities of continuous evaluation exist in all lessons.

The activities that enhance discrimination are very rare.

Activities given in the lesson promote democratic values and attitudes.

The present layout is child friendly.

The Teacher Text facilitates transaction of lessons. At the same time, more
explanation and activities related to language elements may be given.

ICT possibilities of all lessons may be given in Teacher Text.

Poems which can be recited imbibing its music rhythm and emotions may be

included in TB.

Findings based on the Textbook Analysis — English

The vastness of the content hinders proper transaction. The language used is not up
to the level of standard 4 learners.

The activities given are not enough to develop skills, attitudes and values.

Units 1, 2 and 4 are environment based. The reader considers areas of development
but the activities are not enough to ensure it.

Ample opportunities for process oriented learning are given in the text book.

The text book has failed to provide variety of activities.
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With respect to the use of language, all the units follow learner friendly approach,
but the vocabulary used in the text is quite unfamiliar.

Most of the pictures are not attractive and lack clarity.

Some of the lessons in the text require more clarity and explanation.

Slots ensuring evaluation are not given in each unit.

There is no possibility of any kind of discrimination throughout the textbook.

The lessons help to inculcate democratic values among learners.

The layout of the text book is neither child friendly nor attractive.

The teacher text facilitates proper planning and creativity.

ICT integration is a challenging task for practicing teachers.

Language activities are not given much importance.

Findings based on the Textbook Analysis — Mathematics

There is no continuity in Mathematical problems. When one problem is presented
after the other, continuity/rela